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.This project is Being condueted in compllance with the followlng civil

rights regulatlons _ . . a }

"No person in the United States shall on_the ground of race, color, or
national origin, be excluded from partlcipation or be denled the benefits
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[ ] (\ Today s educatlonal system demands that students begln making a serles of
career-related decisions ln about the eighth grade and continuing through
high schodl These declsl ns -- what courses to take, whether te select

.. . . ¢,
R R a vocatlonal program, whlch vocatlonal area to puriae -- affect career optlons

. ln a. very direct way. Yet although the educatlonal system ‘demands that these
> - f‘-declslon's be made’, most, school systems do very IittIe to-provlde the student
“with. the tools needed to make these lmportant decisions wisely. qu;many‘

students 1eave high sc'hool wIth little real knowledge of the world/of work wlth

4

b fnsufflclent awareness of how their lnterests and talents relate to career cholces,
! and wlthout any r'narke/ta,ble vskllls. o - _ .
, AN S .
: N : ~ . N : \N
> » The Occupatlonal -Competence Access Project (OCAP)_ r.epre nts one approach

to this problem The two baslc aims of the proje"e ; (1) to Increase
f

[

student skills and3 abllltles ln relation to enmloym{ﬂ opportqnltles and

P " | (2) to lncrease stud t‘ablllty .in career declslon-maklng. OCAP ls a three-
- | g year project operated as a jolnt effort among the Klng Phlllp Reglonal School
. : Dlstrict (Wrentham, Massachuse\y the Lynn Public Schools (Lynn, Mass-
, I'achusetts) and Project CAREER (a research and development aatlvlty of the

. .Massachusetts Dlv:s:on\of Occupatlonal Education) (The text of thf’ original
. proposal can be goﬁnd in Append:x A.) The twd school systems provide

quite different settlhgs, King Phllip is a regtonal schooI d|strlct serv:ng

" several small towns in a semi—r_oral setting, while l..ynn is an urban-industriat .

-center with high unemployment and large numbers of minority resldents N

-

' - . . - 7 . o .
- i . //w ' 0
. . o 4 .
! oo . ’ = . [ ! .




‘ These ditt;rences are slgnlflcant slnce OCAP is intended as a model appropriate
) for wlder use in the future. OCAP Is utlllzlng the capabilities of Project
CAREER" whlch has developed a qomputerlzed data bank to serve as a /o
resource for career education. Using the data and technical asslstance of | |
Project CAREERi)CAP Intends to implement a coordinated system of career-
related instruction and guidance in the ](lng Philip High St':'hool'and in one

of the Lynn high schools (Lynn English). -

Basically, OCAP seeks to coordinate three components into‘a system of
7 » ) _
guidance and instruction designed to provide students with career exploratlon
activities and skills attainnent. The three OCAP components lnclude a

competency-based career guldance system, a ‘skill outcome exploratory pr’ogram

and a system of computerized student competency files.

Combetency-Based Career Guidance System
v .

*  This system begins with an assessment of a student's interests and

{

abilities (self—awareness) and then lead into an information-providing stage

-

v - where the student is exposed to a variety of occupatlonal cIusters and

- -

i .
reIationships among those-occupations (career awareness) The student

-
‘ is provnded with resoul'ces for relating his |n(erests abilities larld L.
AN
skills to partlcular occupatlo*s, /This ‘sort of guidance system operates '

<

as part of a student's total,,,,program, traditional guldance activities are
- B .
- coordinated witn, instructional activities (through occupational exploratory
programs) ‘and with innovative guida‘nce tools (e&.g. computerized inventories B

td

4

-

of student skills can be linked to the resol(rces of Pro;ect CAREER's data

bank)\ . _‘\ ‘ , ‘- i.“ ) 5 L

>
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Skill_Outcome Exploratory Program ' Y ]

This aspec‘t of the program exposes students to a number of career clus‘ters
via bractlcalll Iearnlrig experiences in such a way that students can obtain
rha“_eta'ble skiils in the process of career oxpldratlori. . Occupationai and
academlic instruction _become 'mc')re complerpe;\tary by the .Infusl_on of
career-relaéad act.lvltle'sr into the academic classroom. By listing' the skills

learned in terms of specific tasks perfornied, each j(udent"s aécqmpllshments

can be recqgded and utilized through the student competency file system.

(
Student Competency Files

Each student's flie contains a computerized listing of occupational competencies

[

.. (performance objectives) and acaciemic competencies (prerequisite Ie‘arn{ngs)

in which the\ student has detponstrated proficiency. The skills which a
sﬁdent vlearns in his fsg;mool programs are coded so that they can be
linked to the app:"opr‘late performance objectives in the Projéct CAREER
data bank, which presently Inclufes over 35,000 industrially 'validated . .

performance ohjectives linked to ‘occupations and to occupational dusters_. ‘, /

-

In the Project CAREER data bank, each coded_ performance objective is
linked Nts coded prerequisite learnings, and,” similarly, each occupation

is appropriately linked to its reduired performance objectives. Thus, a

: progrésslon of prerequisites for each skili, and a progression of skills .

for each occupation is easily identified. In addition, the prerequisites

common to any group of skills may be identified; the skills common to a

<

cluster of occupations may be identified; the prerequisites common to specific

occupations may be. identified; and, in fact, an endless series of desired

“

data configurations and linkages may be Identieq. s 9

-~



“An lmmedlate ramification of the above Is ‘tnet the course of study and
eccompllshment to setlsfy the requlrements of eny occupatlon in the data bank
can be printed out easily. in addltlon, if a8 given student has hls/her .

accomplishments identified in a computer~ file, then the additional requlrements -

J

of any entlrefe(upatlon can be identified. In fact, this can be generalized,
as followss *Given any' student's flie of acgompllshed prerequisite Ieernln'gs‘

and occupational skills, then a completed analysls of where this ﬂkle‘of accomplish-

ments matches occupational requirements can be made.

t

Competency Based Guidance System ’ . 'B

This Is the key to the competency based guidance system Thls component
of a total guldance system uses occupatlon competency requlrements as |

(1) a means of identifying exploratory éxperiences common to clusters,

(2) a mechanism for steering stud'ents toward areas in'which they show

greater expertise, and (3) a basis for a wide variety of other guidance

information. : | g

¢« . By b\rlnglng”together the various elements in the guidance system, the
ofcupatlonal exploratory program and the student fiie system, ‘OGAP makes

it possibie to coordinate a student's career educatlon activities -- those

’ TN
F)

/,
which occur in the varlous .classrooms and those taking place in non-
- - classroom guidance activities. In addition, OCAP seeks to extend this
’,‘c‘o‘t')erence to other important points in the sc_hool/career environment.

: . ‘ % : . [}

The high school.prog'ram should not operate in isolation from gareer education

at the elementary and junior high levels. Nor should it be cut off from the

b 10
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employment cpmmunlt;?t" from colleges and other.post-hlgh scho&:l prb'pramg.
» To facilityte a smooth transition bctweer:\ school Ievels'and between school |

and empl ent, OCA® can be linked “to ekisting career education programs in

the feeder schools at KI{\Q Philip .and Lynn so that a student's experiences in ™~
4 OCAP will complement \hls‘earllor career iearning. By establishing tles to

the empioyment community in both areas, OCAP can utilize area employers
as resources for ‘the actlvities ofe ihe pfoject‘(e.'g., cooperative edu'cahtlon,
[ . . E _ ‘
‘ - "shadow” prbg(rams. practice interviews) as well as potentiai employment

sites for school graduates.

’ . i ° : .
’ ". v N <
The deveiopment of the program componénts and their coordination into.a :
working system shouid produce important student,bene .
L : ¥
> ———is aware of career opportunities and equipped with

A studgnt who

Retable skills should C:”’

be better prepared for the future.

\
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The goals and objectives of OCAP are ambitious, for a prograrﬁ such as '

. .'.‘;.,

. o this to -becomeﬁgtl'ly operationai not only must ail the components be

;

v deveioped i;%t\they must ali function together as a system Settlpg up

" a system which requires the coordination of so many different elements )

needs the active participation of administrators academic and’ occupational o
‘L,R C teachers and guidance personnei Therefore, much of OCAPM's efforts
' ‘ : during the first year went into saying, the ‘necessary groundwork - expiaining
!ii: " the aim.s' of the -project,'introdUcing basic concepts,. dem_onstrating the potentiai
vaiue of the system'and lgainin-g acceptance.‘ T 3 " T |
b i initial.'activities began late th sites King Phiiip delayed the opening
| . of school because of ’inc_ompiete- onstruction work. In Lynn, there was CI
. teachers' strike at the beginning of the school ,ye_ar.
vPrograms for implementing the OCAP objectives varled between the two sites,
‘ __ primarily because the starting points were quite different. King Ph|I|p
- High -School offers a vocational program a{s well as a regular high school
curricuium, the avaliabillty of vocational facilities and instructors for
. : implementing occupational expioratory activities putKing'Ph_iiip ahead of

‘Lynn in this area.’ Furthermore, the King Philip administration ‘has

. ~ committed itself to the ‘goal d(integrating the vocational and acad'em_'ic_ programs
| “into a comprehensive high school. system. English High in Lynn has no

vocational shops to utilize -- vocationai training in Lynn occurs primarily

[ ~at the Lynn Vocational-Technical School. Concepts such as skills listings

or cluster-based occupational exploratory activities were less familiar to

o 13
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the English High. teachers and adnﬁ:nistrators than to those at Klng PhII|p

By the end of the first year, pr ress had been made at both sites: many
of the components of the guidance and ‘informatlon system were implemented

.at both schools, but the implelnentation of instructional objectlveslwas "

o much more. extensive at King Phnlip than at Lynn, where the S|tuat|on was
t, , 'essentially that of "starting from scratch®. "The Lynn staff however, has made i
substantial progress in the area of developing an understanding of the- OCAP |
4 concepts toward a modality of acceptance which will fprm the basis for adoption.

8

ko in the coming year. "
O_rlentation' workshops for teacher's, counselors and administrat;ors'v:erev
conducted at both sites p‘rior to sc'hooiop:enings,‘ and plans were complneted
for in-servlce training for those teachers and counselors who were to be
directly involv-ed'in -'OCAP activities. ~At’:';King Philip,l in—servlce training
| took the form of credlt cours@es offered through Fltchburg ‘State College, ’

ED 850 and ED 851 - The aim was to expose teachers and counselors to N
innovative techniques in occupational c.om‘petence currlculwnd to provide i
them with ‘practice in using those techniques in their own teaching and
'.counseling activities. Some of the topics explored include: techniques
used in interest and abillty'testlng, strategies for introducing the concept,

of career decusn‘maklng mto the currnculum developmen\ of cross-
'disclpllne approaches to curriculum deveIopment development and use of
skills listing and" performance objectlves (Complete course _description can

be found in. Appendlx B) With the assistance of OCAP staff, the teachers

_ developed skills listings for their courses which were thefl® coded for iinkage

R 14




-5

!

s

/
/

/

" staff met regularly with teacher/s/who would be directly involved in #

,wlth performance objectives in the Pro;ect CAREER data bank (See

l:‘*' _

Appendix C for'a sample of coded skills lisﬂ‘ng ) Academlc/'teachers in e
?

" the group develom sample plans for lnffslng career awareness activ:ties |

: '

into their academlc subjects. *(See Ap ndix D for sample). 3 '

"At Lynn- English, an alternative lhstructional stra\egy was used OCAP

OCAP activiﬂ'es Teachers reéeived hourly pay for their participatlon, "'

l’ »

g7$nerally, this gJup explored the same topics and took part in the same

. kmds of activitie as th /King Phillp grou/p Some progress was made in

/
7

/,

compiling skills listin/gs, although less than at. Klng Philip. Some of the

academlc teachers developed plans fon infuslng career awareness ac(ivities

/

in their discnplin—és and in some cases used these activities in .thelr classrooms
7/ « !
A .

Lynn teachers also began usingff;so,me bf the OCAP career awareness materials

in thelr classes

A sample group of 64 King Philip nlnth graders participated in an occupational

exploratory program in three clusters -- manufacturing, construction and
/
tr/ansportatlon Each of these clusters is represented by a career 'sejected

'Y

/as best matchlng employment opportumties in the area, present and pro;ected

1
The occupa'tlonal exploratory program includes .shop and shop-related instruction.
&

in each of these three career flelds The mstructors, both shop and shop—
- #

related, completed skill listings for their segment .of the exploratory program.

These'listings’ were coded,for matching the performance objectihves in the

Project CARE.E'Rj data bank and, in addition, were used to prepare task

¢ -

N . hd . »
. . . -
" ) 15 £ 5. ‘

. . ! . ’ .
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charts which were posted m each c‘lassroom or shop By using these

J'-t o -"" ‘
. .

char‘ts students could gam an over-all plcture of what they would

‘,‘... /; .

accomplish in the c'lass and cpuld chart their progress by markmg off
each task as it was completed L (A sampl‘e chart can_be found in )\ppendix E).

- ' R N /
Iri_addition,  the machlne shob and machir,—related instructors worked jointly

-

in preparing theuVr skill I|stings and task charts so that instructuonal

activuties in the machme shop were correlated with instructional actlvities '

,i,n‘ the machine—relat_ed class. For example, as a student learns abogt the |

o

functions of a lathe ln'machine—related class, he beglns operatlng a_'_lathe

in machine shop. _Although the -other instructors mage some informal-efforts
K . r ' ’

at correlating their shop and shop- | instruction, these efforts were not -

[¢]

incorporated into the skill listings

7

In ge,ne‘ral,v by the end of the first year; lnstructors. in the King Philip
ninth grade exploraéory program had progressed furthest in implementing

instructional components of the  OCAP system. Some progress was made

. among other instructors as well. All:King Philip vocational instructors a7

completed a skills listing for at least one of their courses.. Lynn teachers

¢ .

made some progress in compiling skill lists, but less progress was. made in

e

‘this area than at Ki'ng Philip. #owever, in the terms of introducing career-

~oriented activities into academic subjects, more progress was made at Lynn,

T

where many of the teachers have reacted to the OCAP career awareness
resources with enthusiasm-and have begun making regular use of these

<

_resources in.their classroom activities. Individual teaﬁhers at King Philip

\

6



N B | o - | .
haVe also -used these’ resources, although fewer have done so tﬁan at Lynn.
t N
Academic teachers at both schools have gieveioped plans for infusing other‘
‘ career activities into their discipli:'ies but actual use of these plans has

~

~ been limited.

\ : . R
» B o
. R BN .

In terms of OCAP's aims, instrqctibnal changes are viewed as one aspectf

of a more’ comprehensive system. 'the other major eiement centers on guidance.._

+
I guidance is to become an integrai part of a student's total program, there_

must be a mechanism for providing the kinds of information essentiai to an
Tﬁér‘

; expanded guidance role. During the year, OCAP worked ‘with administrators
L _
and counseiors in both schoois to set up Career Information Centers which

3 would play a Cl‘UCla| role in the impiementation of a gLIidance information

‘-,

4 ~ system. -Both career information centers became operational during the -

\

.school year. -Two aides were hiredito staff the centers and coordinate
‘their activities; career information materiais were ga_thered'and pIaced in
the centers. In Lynn, the C.1.C. was Iocated in the guidance office; at .

~»>

King Philip, in the Media Center. (schooi Iibrary)

¥

A variety of materials are available in the C.1.C.'s for use by all students,

teachers and counselors. A ia‘rge’ quantity of books;, pamphlets and periodicals

"mili_tary, business, academic, etc.), and a limited number of audio-visual
A ' ' -

R
Lok

" Fesources were obtained. Project CAREER task outlines were placed .on

)., file for easy access by students.

containing career information was gathered from .a variety of sources (government,




i
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The C.1.C.s are more than a place to dlsplay.job' information; they . ) )
play a pivotal role in an 'information-system_._. A key element Is the o A e

.

' computerized student file which will contain interest and ‘ability asséss-—'

- ments and, student skillssinventories -- all of which can be linked with : o

| 'performance objectives and other information in the Project CAREER' hata > “ \}

N

bank. During the past year OCAP has. begun to assemble the various
' : K ' . .? .

l_'elements of the student, file system thrpugh the C.1.C.s. _‘ T fe

”
OCAP conductid a study of career Interest tests which Identlfled currently

"available test§, examlned them in termg of content and purpose and selected
_ " ‘qi. L .
the one most approprlate for OCAP's purposes and for the two schools Involved

: After examining eigh(t dlfferent teSts |rl detail the Harrlngton-O'Shea Career

Decision: Making S{'stem was. selected for tse 1t was considered valid in

S

terms of identifying 'Interests and relatlng them to occupa'tlo'nal groups" it

| also prov:des a wealth of other da_ta in the computerized prmtout whlch

%,

makes it useful as an assessment tooL as well as a test The Harrlngton-
' O'Shea turvey was administered to all OGAP samplg students An early

December Survey results were followed up .and the test print outs were
* placed in the student files : T e e

P -
R .
.t

resource developed was the "Careers and Me" Series for Studént Career v‘

. Development (See Appendix F.) _Design'ed for teacher and -counselor use

4

s e s
-
!
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-

. with students, the series offers_a sequence of activities 'for,_de-v“el_oplng

student skill in c':ar'e‘er declslon-maklng. Questions 'guide. the student‘

> -

toward an awareness of ‘his ‘particular values, lnterests taIents and skills. .
R ;
L "Careers and Me" then Ieads the student through a series of: actlvltles

in exploring careers to identify those which are c,ompatiblevwlth his

{ _ o, ]
talents values, lnter‘ests etcs. Then st,udent exercises in decl'slon—-.

making Iead to a tentative cholce and further exploratl/n to determine what
educational preparation Is required for the ‘tentative' career choice. w

- Beéuse lt proVIdes a sequence of actlvitle's ’that can be geaﬁd to the. |

: various stages 'ln .career’ decision-maklng, "Careers and Me" can be utllized

throughout a s{-udent 's high school years OCAP staff have lncluded an
3 L]

' introduction tj "Careers and Me" as part of thelr C.I. C orlentation visits

“to cIassrooms and have provlded asslstance to teachers and counsélors in

~
-

using these tools \)th students As a result, almost aII the OCAP sample

E students in both schools have started the serles and many have completed ltsc

. 7 i .

The sheets they ﬂll out have been pJaced in tHe student files where they can
< ) *.

be added'to, modlfled and j'utillzed ln conjunction with the Harrlngton-O'Shea :

results, the student's ski lls lnventory, Project CAREER pe maqce objectlves

and other'resources. Student feedback on "Careers and Me" ‘has Been sought,
/

and some: modlﬂcations ha\ge beéns ‘made as a result. For examp!e_,f in "he

i

-

Career Match segment of the serles, 6 different personallty c,yﬁes are \'isted

and tHen linked to possible occupations. Students 'objecte‘d"'to some of the

labels and other wording In this exercise. These portions were re-written

to reflect the students'ﬁput._

i
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""‘—Careers and MeZ has proved to be valuable not onIy as a resourcenfor
<

developlng student career awareness, but also as a tool which facllltates
"actlve teacher and counselor partlcn,patl.on in career - oriented activities.
‘ Jo . . N

Since the use of "Careers and.Me'!-.was first demonstrated by OCAP staff,’

lndividual teachers and counselors have begun using it on their ovvn initiati

’ ‘ especlally at Lynn where some of therat':adem:c teachers have used. the seri
‘in their cIassrooms and foIlowed up with mdivndual counseling ofmgtudents,

_using “Careers. and Me" as a 2 starting point

- .
aar
S g
- : . Co ; e )
v . 9 : .-
i B 1 v e . . .
3 s v

¢ . .

.
)

. The s‘tudent file system, which' functions as a central point in tying other
program elem'ents together, is not yét" coq_lplete,, but 'progress.' has been
made. '-Each' ,OCAP student-has a file containing his schedule, Harrington-

e .,O‘Shea results and "Careers ¢and Me" shee% Student skills in)&ntories,
r \ /
' an essential part of the system, have been printed for some’ of King

' ,Philip students. When thls pyocess |s complete, the |nventories can be
‘:,_‘1‘- . 1. '

.. placed in the file for linkage with the Project .CAREER data bank.
€. . |
v MAII OCAP sample students have!been introduced to the C.I.C. resources *

through classroom orlq'ltatlon vlsits in which OCAP staff explalned the

' - resources avallable in xhe Centers and provnded information on how to
use them Teachers and counselors have begun to play an active part in
- this process, the|r partlcnpation |s essentlal |f the C.1. C is to function

! 'as part of a total system..

- 7"
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b
Although the OCAP sample students have been the prlmary target group in

) . | planmng C te (; activitles, ‘it is important to note that the C:l.C.s have .
provnded serv:ces 'to many other students as well. OCAP has provuded |
on-going school-wide publlcity concerning the resources available ln the

Pn- . C.l1.C. through bulletin board displays, posters--in all classrooms, morning
'annoqncem‘ent, memos to facutty and a‘dmtnistrators,-presentat'ions to faculty

" ; meetings and department meetings, etch.“‘ In addition, c'Iassro.o,m‘ orient’ation’ .

’ vislts have been made (on teacher request) to many §Iasses - from all o

| vgrades in vocational and academic classrooms Many non-OCAP students

b Q#ve visited the C.1.C.s on the suggestion of frlends teachers and c{ounselors
and on their own initiative.  Some non-@AP teachers have made more extenslve

~ ‘ise of C.1.C. resources - many have vuslted the C 1.C.'s with their classes

" ' ' for an introductlon to the restgrces avaulable and some have assigned research
'pro;ects in which students utllized the career information In the c.i.C. |

> ) | o | :

K ' | > general, the C.1.C.'s haye be'successful at both schools although the‘

/
_Lynn C.1.C. was used more, and by more students, than the C.I.C. at

King Phili'p'.. Some of this “difference resulted from a.better C.1.C. location

-+ . (the guidance office rather than the library) and some from more extensive

- . participation by Lynn teachers. ' g

Because the 'guidar:ce counselor must'play a key r'ol"e_ in the 'system OCAP
is developing, OCAP staff have worked closely with' guidance personnel

) throughout the year to explain the aims and components of the project

A%
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and to gain their active involvement in OCAP activities. Counselors at .

both schools’ have barticipated in classroom Q)rientation visits concerning
" J . :

the C.I.C. and have referred students .to the C.I.C.ejnd helped them in

using the Center resources. At King Philip, counselors and OCAP staff )

met frequently for discussion and planr;ing of guidance roles. The' ideas

o« !

~ generated in these meqtings\w'ere(‘incorporated ag part of the "Careers and . .

Me" Series. Resource #7 in|the series (see Apﬁendix G) outlines a workshop

‘s

approach to defining counselor in student career development. - Some:

\"

of the roles suggested includg: ) counselor as resource to the claisroom teacher,

counselor as coordinator/administrator of a school career education program,

counselor as career information coordinator, counselor as "linker" for §

4

career education (with students, _parent7f, teachers, administrators, community,

- . . ~_ ) ‘- ¥ .
‘etc.). Counselors have begun to fill s@e of these pew roles, not only *

Q

by indi\!‘idual choice, but 'as,part of King Philip_policy (a Guidance Depart-
mer)_t-"Dl'rective was issued which requested all éounselors to spend one ”

pef'iod per week in the C.1.C. and one ih a classroom) .

'
-

One of the OCAP goals concerns the importance'_AoAf ,Iinking"‘”the guidance
and instructional aspects of the high school program with other important
wints -- elementary and junior high school programs and the employment

community. Limited progress has been made iR this area.
. Since a student myst start making career-related decisions beginning in

»

‘about the‘ eighth grade, career education in the 'high school ideally should

be a continuation of earlier education in career awareness and exploration. .



W)
w

L .mogram at the junlo_r hlgh level. o~

" scheduled. It was decided

+  system would be mg

N\ | ""“"’t" o
OCAIE’ lntendsd to develop as a high school program which would complement
existing efforts on th?mentary and junior high levels in the two slte

ocC

districts. However, AP studys of the Lynn and King Philip school

' dlstrlcts showed that no career awareness or career \e)kploratory programs

L]

have been developed in any of the ele‘ntary schools and only very
* limited actlvitles are-taking place in the junlﬁ high schools. Consequently,
OCAP has partlclp’ated In dlscusslons with King Philip and Lynn -

administrators ln an attempt to remedy this problem. In Lynn, OCAP
. . .

has worked wlth school admlnlstrators in making prejnlnary plans for

establishing Career Information Centers in Lynn s five junior hlgh schools

At King Philip, planning is underway 'to,lmplement a model career exploratory

e st e e
i

. ' s
In addition ta llnkages witlr Teederschools, it is important to develop
ties with the Iocal community, not onl_y f'- potential employment opportunlties

for graduates but also as a potentlal resource for lnstructlonal and

in developing ties with the
that the development of aymmmunity resource
e"appropriate once the OCAP program was underway

and began to have/ a need for community invoivement. In Lynn, a

' task force for ideniNfying community resources was set up; the task force *

‘ fegan meetings in May to gather information on potential resources in the

community and determine how they might be used. At King Philip, OCAP

23
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. . ‘ \ : ' °
= has partlelpated in” planning a Career l“ht for next year Informatlon

and speakers from the employment community -will bl utiiized as part of

the program. ' .

T }

\The opportunity to utilize other Part D projects in the region as an additional /

resource is being consldered’- Project CAREER sponsored a November J

- COnference of New England PartlD Project Directors and state Career e
Education Coordinators which explored the pbssibility of developing a
reglonal communidations network. A structure for effectively exchanging

Ideas a\nd infornlation 'on a m:re useful level than the dﬁtributlon of flnai
reports would be valuable for many reasons. Input from other similar
projet:ts could be beneﬂclal to OCAP staff, but perhaps more important would
be the oppdrtunities for teachers and counselors to learn firsthand what
'is actually taking place in similar career_ education programs throughout

New,"tgland. Further discussion of the proposed communications network

has continued throughout the year, and a summer conference is planned.

. This review of- OCAP:pactiwtles has outlined the méjor events and develop-
ments that took place during the first year. The next section includes
brief descriptions of the progress made in meeting the specific goat$ and

objectives of the project as they were stated in,th"e. origynal proposal".

DU
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Coal 1: To facilitate student access to occupational opportunities through ,_/ ‘
N the provision of a guidance system which lnoorporates student
B | capabilities E '. - I * ’ |
0b|5ctive A - Bevelop an assessment ciuster’ piacement system~which ' .
b ¢ : will .ald students "." making..;l,dgntatlve caylr choioes_.and. ;;._cllitate‘ " | 7’ 3
* - plaoement in'tne' ékill Outoolne{ﬁﬁplo ory experienoe. : . ‘
; - DS, * SR S R : ot
;\ ', ' ._ To enable the student to malce g meaningful tentati ve career choioe, ,. -
“fgt ~.~ . 'an environment had to be establlshed which allowed the student to :
. l .' | iriteract with cl‘uster-related materials, assess his q,\%a,lnterests '. ",- ) 4. -
’ and capabilities and receive assistance when needed - These three .
conditions were met in the foil_owlng ways: | P
P , | - | First, a large q.uantity' of camer.'im‘:rmatlm materlals — books‘,
. , pamphlets perl;dlcals audio-visual from many sources, |
'b : (government, military business, labbr, ‘academic, etc.) were__~‘
- ,. L gathered. Also, vcar_eer awareness materials were deveioped by C o
"‘, Project CAREER. Thwe included: |
R . -- . "Caresifiiand Me" Series for Student Career Development

— " Career’ Preparation Analysis Charts (Careerograms) ~ One-~
page lnfdrmationai sheets speclfying the personal and

educationai prerequisites of a speciﬂc occupation

v

o
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. - _Project CAREER Task . Outlines -~ Listings of the major re;ponslbllltles
w _J,'~::“’n‘,-: »5, 3 of specific occupations' and groups of Identlﬂable tasks perform;ad 4
- A) = P o ' In carrying out those rgsﬁpnsibllitles. ‘
-- ‘ Proje.ct C:‘\REER Guidance Pacs -~ Contain careerograms and : .
| task outlines Orgaﬁlzed Into the 15-U.S.0.E. clusters. »‘
- ; Pr;ojekctb CAREER Competehce Pacs -- Contain careerog;'ams o
» ) _ tésk outliﬁés ﬁid_culrriculum data related to 80 speclﬂc.@f’“"’ik# ’ ‘ e
occupations. | .
i All these materials contain 'suggestions' for ;;ingthem'in a “variety
of ways. .For a sample, see 'Apbendix H. | | e
. Second, the Harrington-O'Shea Career. Decisloh Making System was | &
H Seiected for use“ a§ an asses;s'sment tool. In addition, tﬁree tés_t;-; were . . ’ e
selected to measure OCAP impact through pre and post_-testé on T -
experimental an’é contro; students in bdth sch;ols. | These were: )
. - - PY
Dédding a(Co‘I lege Entrance 'Exami.nation -v.pa_l.rd) .
' -._,"Oct:upational KnowﬂggAssessment 1974 Test (Massachusetts. : P
| | Depa;rtm;arit of Education) - , | .
) . . . - C -
ﬂ o Career Maturity Inventory (California,Te,__‘st Bureau/McGraw'w °
| Hill ” | |




s | A | e
Third, Career Information Centers were set up to coordinate learning
processes in careér decis'ion-makl,ng. Career awareness rﬁaterla}s
and activities and Inierest assess;nent tools were dellvered ih‘roqgh
C.lI.C.s to }counselors,'teache'rsé’nd students. In addition, stud;ht
files (see Otbj‘ec‘tlve B) were assembied and ﬂ_@.l.c:s.

' OCAP sample students have all been introduced to the "Careers and
Me" servlzs and other»m.;sources.thn')ugh C.l.C. classroom orl'ent_atlons.
At Lynr aii target students Have complete.d at least one of the |
sheets; most havé completed athe entire serles. At King Phllip, ait
OCAP ‘students have filied out the Hheets reiating to Qalu_es_ and skills, :
and many of them have ;:ompleted more. 'The Harrington-O'Shea
survey was .admlr'\'lst'ercid to ail OCAP _étude‘ntg in early VDec'erh’ber

-and was followed up. 1"heA three eval uation tests —- Deciding,

»~

a7 .
Occupationai- Knowiedge Assessment 1974 Test and Career Maturity
Inventory -- were ,admln‘istevred in December for p'i'é"-testing‘ and

again in June for post-testing.

Obleétive - Develop computerized student files which reflect

occupational ald academic competencies accomplished.

Development of a computerized student .ﬂle system requires preliminary
work in_a number of areas. During year one,,‘the following sterps

were taken:

28 -
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q
‘OCAP teachers at Lfnn and ’Klng Philip nave worked with Project
'CAREER task outlines and computer print-outs to gain an understandlng - 4
’ ; | of how their curriculum can be related to a system of c;mputerlzed |-
| student files. A majority of the teachers have listed skills for their
\ : _ t:odrses and these have beenleoded to the Project CAREER perfbrmanee. ‘
ﬁi’% : _ | { : 'objectlvesi. 1ﬁ"'*'Projeet CAREER' has developed .acoes;prograrns:for
. computerizing this data. Report forms hav'e._been' developed and P
&vlewed by industry representatives to ensure that the information
is nmorted in a useful an’d unelerst'andable' form. | * B 8
: . ) C : : R ' h | ‘ e
Objective C-- Develop a guidance information system in the proposed
tdmmn. ' .
The major starting point for developing the guidance information system
. inve'lve'd the estabiishment of the Career Informatton Centers. '(See N
,» Partlll for a descniptlc;n of their activities.) - o _ e
Student search. procedures' were developed so ‘that a student can take
his ski tls inventory and relate it to any one of the Preject CAREER pu
task outlines and m}we from there to reiated occupations by t;tllizing
the»C 1.C. reference guides which are organized by clusters or by using o
the Project CAREER Gundance Pacs, which organize task outllnes accordlng ®
to the 15~U S.0.E. clusters.
‘ | ‘ °

i | . ' R9 "
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During the first year, Project CAREER began printing out student skills

[ - inventories. These have been completed for some of the ninth grade
exploratory‘/ students in each of the three clusters. (For a sample 'Inventory

sheet, eee Abpendlx 1.} These skill inventories are now ready for use'

g in the lnformaflon ‘system.
Object.l've D - Facilitate a Comprehensive Guidance S‘ystem based on
..‘ | components deYeIoped in Objectives A-C. |
A : @;i\ order to coofdlnate 'the.use of caree.r awerenese materials, interest
'._ assessments, student skills inventories and other aspects of the
guidance system, OCAP developed a tracking system which will operate .
) .-+ through the C.l.C.s.’ The tracking system will make it possible to
' | \know where every stu&ent is In terms of 'skllls: achie\)ed, interests
B a}eses‘sed, ‘career a’war"e.rjness /actl\?l’ﬂes compieted, ete.l ' '*~ o
]

Most Q/ f the oomponents of the comprehensive guidance system have

*

been lmplemented or developed during year 1; the system. should

g

begln operating during year 2.

30 .
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Goal_II: . fTo facl lltate student access to occupational opportunities through
4 i ‘
the prd\/lslon of l,ndustrlally validated exploratory programs in

8 . ’

[tﬁccupatlonal preparatlon.{l )

o y0b|e¢:tlve A ‘Establlsh perforn'lance objectives for each proposed

| , cluster area;; rom Project CAREER information. -
3 N : o

)‘ i ‘”' t ; : .;,; ﬁ _ \ o
Durlng the early part of the projeqt year, each instructor in, the ninth

grade exploratory program at_King Philip listed the skills which could
be learned by the students in his class or- lab. These skills were
coded for cross-referencing to the performance objectives in the data
bank so that the relationship between student achievements and work
‘y performed in industry could be ‘_establlshed‘. Onoe this relationship was
- established, it \was vr_:e’latlve'l}/ sl“n'lple to construct a system for
sequencing the obje'ctl'ves-: 'At Lynn, teachers nave \lvorked on skills.

listings, but they have not yet been coded for. linkage with Project -

CAREER performance objectives.

In addition to coding ahd sequencing objectives, a systeh has been
developed for determininig the prerequislte learnings for each
performance objective. Prerequisite learnings have been identified,

listed and coded The prerequusute mformation system has been

developed but not yet implemented

< -
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‘——”— ——Objective B < Establish criterion refe rence measures to*‘uﬁs:!s_"Mhr‘*— T

| pHoi‘,tB OCAP At the

p;!ogmss in each cluster area. \ ‘ ' "
Each purformance objective in the career data bank has been linked
to a criterion reference measure. These criterion referenoe measures

can be used to determine If a student has mastered a particular task.

The King Philip machiné shopﬁnd shop-related lnstructofs.developed
and tested a model which lncorporated their own criterlon reference
measures for each objectlve in thg machine %orurse The criterion
reference measures which they deve ' were different from those

in the career data bank -- many we;re ‘more sbeclﬂc and some were

more appropriate fof classroom use w-th étud_ehts (see Appendlx.J‘) .
Oblgctlye C ~.Assemble _lear_"nlng,‘ ctivities deslgn'ed to facilitate student, °

X

progress in each cluster areq/ | R

Little interdiscipiinary work had been dane at either of the two schools
beginnlng ._of the échoo] yéar'ln-s'érvlde' courses e

were offered whi‘ch included teachers from the'dlfferent académlc

: and vocatlonal subjects Through the courses they became famlllar

with the concepts of OCAP, and partlclpated in specifylng performanoe

objectives and deveioping ‘career-related leaming activltles.'
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instructional teams were established consisting of those people ‘havl.ng
the m'c;st direct lmpact.on the ninth grade exploratory student --
' ] . v ‘,'?g"“
these teams were corhposed of the shop instructor in each of the three

. : " :
clusters, the shop-related instructor, the guidance counselors and

. ’ "o
the C.1.C.. alde, who joined the team, later In the year.

~ Correlation of learning activities within the occupational clusters was

attempted in a rather informal way by all the instructors, but in one

cluster the lhskn"uctfonal activities were pl'anned specificall to f

e

_correjate.shop lab and shop-related learning activities.

i

Objective D - Develop supplemental instructional activitles for each

A
)

»

proposed cluster.

Supplementa'l activities were developed primarily in three ways.
Academic teachers developed outlines for activities which would
involve students in career exploration in academic classrooms.

]

Oc_cupatlor;al ‘and vocational teachers develop_ed al hodel which encourages.

~ students to learn the specified skill through a variety of leaming
ekperlences (see Appendix K). In addlti:m, these instructors provided
information in thelr InstrUc;,or's Guide on how each task relgted to

‘actual jobs in industry (e.g. for the task, "Read t‘he 6" scale with

No. 4 measurements", oEcupations listed were machinlst,"'—machine operator,

" tool and die maker and inspector) This" type of information ‘can be

utilized by the instructor Bs a career awareness resource.
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. Objective E ~ Pi Idt'j__féit three clusters In the interdisciplinary approach .
deveioped in Obees A-D. o \ | N

. ' ‘ ‘-

- : ‘r. .\'+ ] '

Sample and controi groups were identified in both schools. At Lynn,

A

the's,a’mple group was composed of 70 tenth grade students; the control
_group also contained 70 tenth graders. At King Philip, 64 ninth graders

were selected for the sample group and 80 nihth graders for the contpdi

{

s %

Yoy,

)

N

3
D

Y
v

o
;

Three tests were selected to assess student decision-making skills, bcc‘?atlonﬂé?;
.- . ..‘.‘ . 5,.}‘_;

awareness and competencies w tests selected were Decldiri'g , '

Occupational Knowledge Assessment 1974 Test, and Career Maturity
Inventory. ' | - S W
. . . . ) P "k

- ’. . ' m ~ .
Pre-tests were administered in December, 1973‘3- post-tests were completgd

in June, 1976.

. Ob]edive.F - Initiate Skill Outcome Exploratory Program’ developed i

. - e Y
in Objectives A-E. - o A A o
Not scheduled for year one. | . .

Goal Il: To facilitate student écoess to occupationai employment and training

N

opportunitl'es through the development of(a comprehensive

articulation between curriculum levels, curriculum areas and

the ‘world of work. o

1
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.+ Objective A" - Conduct state of art study of career programs In° sending T
~.districts. ' o | 4

A survey of career programs In the feeder schools for Lynn English

»w and King Philip. was conducted In June, 1975. The survey found that - -
s .. Lynn‘ presented a ":"ather dlsn'\ayl albeit all too realistic scene.” Students : ,
ﬁ ) .. '.who enroll In ¥ occupatlonal course of study enter the Lynn Vocetlo:al-- .
Technlcal School. "Thls ls\o{pe without the ess,istance of well-structured ; ;'.
‘ 4 couﬁs‘ellhgl and pi-eparetlon. .. One can only wonder about fhe variables |
) ;h‘at affect 3 studerit's declslon to go thls route as well as his/her self- o ‘
b lmage at the timeé of thls unfortunately somewhat more than tentative _ bt
decislon-making." (See Appendix L for exoe*:'pts from this survey.) -
In the King Phlilp d‘lstrlqt, the surveyo. 'found that the Junlor high. level o
did offer a fot;}nallzed .course on the "World of Construction® and the
,}»'werld of "Manufacturihg'" at the elgégh grade level. However, many. of ' ;
the elghth graders’. did "no't eanldba;t;eln these courses; for éxaﬁple', ‘
N no girls were enrolled. The survey concluded that Ilttle or no career- I :
o related actlvitles were taklng place ln Lynn and only llmited actlvlty 4
exlsted in the King Phillp district.

i
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_Institutions. of higher educatlon

Objective B --Establish-linkages between-gnd-within-schoois-in-the-- -
district. - .

-
Because complementary programs at different gradc ievels are so

important for OCAP's purpous. OCAP has partlclpatad in planning two

program efforts for next year.

; . . .

At King Philip, a model career. gxploratory wiil be develgped with personnel

i

and- materials being provlded Jolntly through King Philip and OCAP

At Lynn, OCAP wiil assist In the davelopment of C l .C.'s at ail ﬂve

junior high schools. .One person from 'each of the junior high schoois

has been selected as a linker to maintain oontact with OCAP staff and
actlvitles in the hlgh school Linkers were selected acoordlng to

speclﬂc crlterla (e.g., linkers must have made previous efforts to initiate

career educatlon) and appointed by the Superlnhndnn‘i of Schools
e

" Objective C - Establlsh llnkages with empioyment oommunlty and

lt‘w’as decided to postpdne the development of ties wlfh the embibyfnent
community until the program was underway and began to have need

of community resources. Effortsr began in ‘the spring ‘.to jdentify
available resources for the -activities of the project and for future

employment sites. In Lynn a task force was recruited and began holding

meetings for’the purpose of identifying potential community resources

- and determining how they could be utilized. ‘_ .

36



S .

NS
EART 1V
A

EVALUATION AND ASSESSMEN

S

3 7--‘.«,:"‘#-',

‘.1"%

-

’

i
3
("‘

K

[ :



\ e
3
3

\ - 33 -
: . >

As part %&OCAP's first year a'ctlvt;tles. arrangements were made for an outside

‘evaluation of the Project. Flrst, OCAP developed an evaluation design which

specified the objectives and time lines for third party evaluators.

'Thes evaluation design cglled for the fqllow-ing: | >

1. Descriptive pre- and post-aases.sments of occupgtlonal exploration,
skill development and vocational guldanoe(,,s‘ystems at King Philip
and Lynn. . 1

2. Pre and post-tests'on sampl'e and control groups of studeﬁb to
determine decislon-making skllls, occﬁpatlonal awareness and

X _

competencies possessed.

3. Structured Interviews with teacher§ and coun’seblors Invo)ved In

& OCAP activitles, to determine f¥ weli OCAP Is meeting Its

objectl ves.

4, A report comparing the res,qltsﬁ of the pre and post-assessments.

A team of third party ‘evaluators was selected early In thé year. They con-

ducted pre and post-tests and a series of-Interviews at both school sites.

A prellminary third party evaluation report was compieted In late May and a
. < 4 3 slay . .

final report by the team was submittpd In J(ne. The full texts of these

reports can be found In Appendix M and Appendix N. - .

In addition to the third party eyaluation reports, another assessment of OCAP
activitles was made by a team of U.S.0.E. evaluators following an on-site visit

to' the project in late May. The full report can be found in Appendix O.

All three reports are sumrr‘d below. - o

[ ]
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Preliminary Third Party Evaluation Report

- “in terms of lnstructlona} change, ménghas--—bun »ae?eompn-shdchat King Phillp,
e.g., development of a model which correlates shop lab wlth_shop-‘r'elated
instructional actlvities, development 6f materlals which relate shop

A\ competencies to career skills and development of a methodology for -

- documenting student skiil completions. .In the area of guidance, C.I.C.s_'
‘havo been' established and properly staffed. -'Studenwmu have begri .set
up¥iind career datri: being developed, filed and mado avallable to st‘udents.
Guidance Information mater'lals have been dﬁwlopod and made avallable
fo.r teacher and oounsalbr use.. Téacheés, counselors, and students have
utilized the C.1.C's.” The project has been generally succe;sful at
maintaining gdmlnlstrative support and In,ln_formln.g teachers, cou‘ns;lors
and students about the project. Two problems w§re cited: first, limited

" progress in .relatlng career Information to the curriculum in the academic .

‘classrooms aﬁd second, the absence -of a document of the évent‘s, progress, |

failures, etc.  which would permit replication of the project elsewhere.. )

Finally, both schools see the project as a valuable resource and, wish to

-

continue and expand thelr Involvement.

Ronald H. Fredrickson, Third Party Post-Assessment Report

A summary chart (following P. 4) gstlmates the progress made in aétalnhng
objectives at both schools. | Progress has beenb made in the gﬁldance aspect

of the program; tﬁe mo;t striking progress made has been in the establishment
and operation o'f the two C.1.C.'s. The inforrﬁatlon available has increased;

more non-prinf materiais would be beneficial for students who read poorly.

39
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' The Harrlngton O'Shea survey provides much valuablo Information, but
the volume of mahrhl and comphxity of the print-out overwheimed some -~ — -
students. Follow-up might be Improved by providing the Print-out In~
Instaliments. Counselors have utillzed OCAP resources and staff; OCAP

staff have provided counselors with a valuable model for making contact

with academic departments and-for making classroom presentations.
%

Adminlstratlve support for OCAP Is generally good. Among.the teachers,
vocational instructors have made exéellent&progress in developing occupational
skllls courses, but academic teachers have made Bnly limited progrdss

In developingand Implementing career-relate«‘d activities. The project

shouid not hesitate to provide teacher;s with curriculum packages that "

thm could use in their classrooms.

The project staff has made progress in communicating the purpose and
objectives of OCAP. Howewer, it was not until the staff demonstrated, In
actual behavior, the role and functions of the counselor and the C.1.C.

coordinator that counselors and teachers began to realize the value of

> ] ' . .
OCAP for their students. Experience so far indlcates that OCAP ideas

will be accepted and implemented more readl Iy If the desired behavior

is demonstrated -- perhaps first by OCAP ”s&aff then by willing teachers ~

”~
and counselors.

-

% N
Thomas F. Harrington - Pre-Post Student Assessment

Students exhibited progress In this area of attitude toward school pnd several ' 4
changes were recorded in the Occupational Assessment Tests. There was

little-or no change detected in the areas of rationale problem solving and

RO 1 -




relating skills acquired to clusters of occupations. This latter observation
wasg attributed to the populations -under study and the short length of time ‘ ;o
the program has been in operation These data form an excellent reference

base for focus of the Project in the remaining year of the grant period.

A complete oetailed report’ may be found in Appendix N. T N ‘
First Year Site Visit Regort .
Sound pianning is underway,._A :'e';“cpanding" pmiect acti'v'ities; ,'th_e' nekt ,; ¢
two years. -At King Philip, tne;project has been successful in building
| on :prior developmental .work on individualizationand co‘ntinuou’s"prog_ress ' q
programs; while at Lynn,”_teachers have developed some creati've! curriculum | '
interventions for 'ca'rper education purposes . The projectv should expand ;
its activities to larger numbers of students teachers, counse‘lors 'andr:fw"', _ q
administrators The original control groups shouid be redefined smoJe
they'have reoeived some of the same: project services as (ijperimental :
B groups. . The project should review its own hiring practices and student !
B recru.itment practices at. Kinhg Philip for possible vio‘iations.of Title IX, % g%
Education Arnendments of 1'.972._ Finally, more project time shouid be . '", _ | P
devoted to 'art‘icuiation activities' during the project's second yea'r;
: o P K
, B o cle
yreoN ‘
L )
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. Part IV Continued

-

E

GOALS and OBJECTIVES -- TIMELINES



‘Goal 1:

" Assemble career awareness materials which complement exlsting

To facilitate student access to acupatlonal opportunlties through
the provision of a guidance system whid-i incorporates student
capabilities.

w

Objective A - Develop an assessment - cluster plaoement system which

will aid students in makingf ve gareer choices and facilitate
plaoement in the Skiil Outicome“Exploratory ‘experience.

elementary and junior high programs.
July 1975 <—August 1975 - May 1976 - August 1976

Assemble test batteries to measure interests and abllities relative ‘
to the proposed exploratory clusters.
July 1975 - August 1975 ~ May 1976 - August 1976

Coordinae learning prooesses for career decision making.
July 1975 -, August 1975 ., May 1976 - August, 1976

Apply materials developed in 1 - 3 on sample population .
September 1975 - June 1976 = o
‘ ’ e %

Objective B - Develop computerized student files which reﬂ “occupa-

tional and academic competencies accomplished o T e

Est_abllsh Master File of coded competencies.
August 1976 - July 1977

Develop acoess programs. h
July 1975 - July 1976

Develop report. forms with the help of employers ldentiﬁed in
Goal . A .
October 1975 - July 1976 ’ ‘ —

9

Objective C - Develop a Guidance Information system in the proposed

clusters.

Develop cluster matrices based on USOE job families and an
"unskilled to professional” continuum
July 1975 - August 1975 July’ 1976 - November 1976

July 1977 - August 1977

Input information from community, research, the Department of Labor
and existing training programs.

July 1975 - August 1975 July 1976 - November 1976

July 1977 - September 1977

Establish student search procedures Which will lead students from

a personal skills inventory to relationship with other occupations.
April 1976 - August 1976 45 IR

' d



«"; B -*
8. . initiate communication of ‘coded informatlon required for system

"derived in Objective’ B.
April 1976 - August 1976),,

Objective D - Fadlitate & Conﬁ"’rehenslw Guidance System based on
componehnts developed in é[ectlves A—C

1. Initiate system for coow nating products of A-C
’April 1976 ~ August 1976 _ oy .

2, Demonstrate on an on-golng basis, the Comprehenslve Guldance
System- initiated in’1. v
August 1976 - June 1978

ﬂ?}‘.
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S
Goal 'll:. To facilitate student access to occupational opportunities through . the
provision of industrially validated exploratory programs in occupational

W ‘ -
preparation.

~ Objective A - Establish performance objectives for each proposed cluster
area from Project CAREER information %/

PR " ; 1,;‘. _ Select and sequence Project CAREER objectlves
. July 1975 - August 1975

/
!

2. -Expand prerequislte learmnings to a generic level and develop into
© 7 objectives. ' |
! July 1975 - May 1976 ,, :

/«

I8 W
N ' . ¢

L C 3. Sequence the generic level prerequisites in instructional order.
PO St August 1975 - May 1976 . SR i
: Objectl;ve B - Establish crlteriﬂ reference measures to assess student
'. ' _, progress in each cluster area. /
., A u / ' ’
R 1., ldentify criterlon reference meagure for each objective established
* - . 'in Goal I, Objective A. :
.- . . s June 1976 - September 1976 . ¢/ 7 "‘;*
D S _ 2. Code each item to approprlatl objectives
o ", June 1976 - September 1976/ ‘

N Objectlve C -.Assemble leaming/activities designed to facilitate student
v Co T e accomplishment of objectlvés _
’ .* 1." - Establish instructional team (interdisciplInary) . :

© 0 July 1975 - August 197/5 . September 1976 - June 1978

' = : / .

' "2, | Establish instructional/team member responsibilities in the -
3 : ' accomplishment of each objective established in Goal Il, Objective A.
| : July 1975 - August /975 September 1976 - June 1978
, 3 ) Develop correlated /instructional activities for regular and special
. needs students. /

- July 1975 - Augupt 1975 Septembr 1976 - June 1978
4. - Establish wordination plan for instructions.
° : July 1975 - Atjgust 1975 August 1976 - June 1978

;J Objective D - Devel/op supplemental instructional activities for each
) . , '_ proposed cit;zster

- 1. Establish a/classlﬂcatlon system for supplemental activities.

February /976 - April 1976 June 1977 - June- 1978
| / 47




2. Develop Supplet;\ental activitles
: February"'1976 - April 1976 June 1977 - June 1978

@l

Objective E - Pilot test three clusters in the interdiscfglinary ‘approach

developed in Objectives A-D.

1. "ldentify a sample populatlon and’ oontrol populatl% for students -

in grades 10 - 12 in Lynn and King Philip schools.
August 1975 - September 1975

2. . Pre-test - apply process post-test.

September 1975 - April 1976

2

3. Ev‘aluetion'pilot on the basis of increased skills and increased

occupational knowledge of students
_ Aprn 1976 - June 1976 : _ N

Objective F -.Initiate Skill Outcome B(ploratory Program developed in

Objectives A - E

1. Select students through assessment program in Lynn and Klng

Philip schools (Goal 1).
September 1976 - October 1976 .

2.+ Conduct Skill Outcome Exploratory Programs on sample

populations.
October 1976 - June 1978
3. . Inventory skills and link with ‘Guidance lnformatlon System
- (Goal 1). _

. October 1976 - June 1978

48



Goal Ill: To facilitate student access to occupational. employment and tralning
opportunities through the development of a comprehensive

“articulation between curriculum levels, curriculum areas and the world

of work

Objective A - Conduct state of art study of career programs in sendlng
_districts.

1. Survey sending districts for program offerings. &
/ July 1975 -ﬁSeptember 1975 _

AR N
—

/2. lnput resuits into the development of Diagnostic Assessment
/' Programs. |
- August 1975 - December 1975 . 5

.

A
SEUPNIEN

i’ / 3. Input results into the development of program llnkages in 1N = B
é / _ August 1975 - December 1975 '
; .

Objectlve B - Establish linkages between and wlthin schools in the district.

: | [ Identify ln-*nool programs where coded prerequlsntes are
! //’ : appropriately taught.
S September 1975 - May 1976

2. Identify in-school programs where coded occupatlonal skills are
appropriately taught. e
September 1975 - May 1976 o

3. Develop program continuums based on skills and prenequlsites . IR
identified in Il - B (1) and'Ill - B (2). Y T
June 1976 - September 1976 : , _ IR

4, Match student flles to continuums identified in 11l - B (3) for.".
Competency Based Career Guidance System lnformatlon
September 1976 - June 1978

RN

fe '. Objective C - Establish linkages with employment community and

-k o institutions of higher education. .

| 1. Survey area for employment and higher education sites.
July 1975 - May 1976

. 2. Implement New Job Options Model on employers in region
. September 1975 - June 1978
’ 3. lnltlate program linkages with local higher education institutions

using coded skiil data and Competency Based Guidance Data.
September 1976 - June 1978

' ‘l- Y " 49 . L ]
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Self Awareness

-

MODEL POR INCREASED &LCESS TO BENEFITS OF VOCATIONAL EDUCATION

Skill Outcome Exploratory Program
]

. Interdisciplinary Exploratory
Experiepce with Resulting
Océupa:iq”l Competence

i

Tentative
Career

Decfsion Making

Ezploréttdn and Skill

Development

1
P24
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3

Computerized
Skills

Inventory

Occupational
and

“{Academic

skills;

Self

Assessment

Further Exploratfon

Competency vBued
Guidanca Systen_

Relativnships to
Occlifiancy Based on
Compiéencies

Educational Requirement

§kill Requirement

Work Climate
Work Rules .
Opportunities

“ S 5

-

3

Occupatfonal Awareness

Self Avareness

4

Vertical and Horizontal

>
o

Prograns

Placement
5 'y
1
1{ |Communicy Based
) Coop. and Work
' l?periencu
I .
! \\'
|
A Employment 4
) :
)

R

Decision

t [Making
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% o ‘King Philip Regional

- C T High School -
: OCCUPATIONAL COMPETENCE ACCESS .

PROJBCT (OCAP) IN-SBRVICE COURSE”;BSO) L I

v

A. Course Deecrlption

- The goal of this couree 13 to expose teachere ‘and counselors to .
innovative curriculum. uchniques ‘employed in the ‘delivery of occupetional
'competence educaion.’ These! fbchniques include: the introduction of =
the concept of cher detigion m&k‘fng‘ {nto :the ‘curriculum,; the utilization -
- of Guidance: Informatlon Syste;ns whidh suppopt career developxnent and -
" *.. the development of evach methods “&g 'cxlte;icn-relerenced instruction, .
Lo, c@ntimum.xe-prt:tgresef’ﬁmetmct;;our and. cjute¥-based ipatruction. Teachers
LT ogmmeelors will develcgp etrategies and materials (sech 28 skill
SR < lstings) for mPlementing thése elements of occupﬁional competence
R k cu]a e P .

g B Y N e, X 4 el e :

v, ;\,‘ . —'wh- —,‘ . ﬁéﬁ ',_,‘ . .‘."ha: S . - "/ o

s W B, ourse.Objecﬁves * w-“_ R ‘; . - . "
- DR e ¥ -

s };z,..l "ro proyide a :&hoqq*e tor th&n‘eed ﬁor career _fgucetion
r 55 o ({ _ To providé a’ p;gcucal un ding of the elements and stages

R 2% of career education (ncludi self awareness, -career’ awareness/
oL J’" exploratioii decisiol-making. and pleca:hent) e .'—‘1‘«‘;- .

9}:’1 -‘J.‘o provid oppqrttfhity f& course.participmts to apply career
*0 < - edu.cation ment{ma activmes in* their own settings ’

)
i)

Qourse Beq;htemgnts B L T e e e

LI ”

s L 2 Eaph part!cxpant will coﬂlpleteg,ﬁxe eel'f*instruction package "Career
. ,, f sBducation i An"IAtrbduction’, to;be tuzned in.en Friday, July 2, 1976

( - ‘2‘ : Eac}i parﬂcipant will de?elo a**set of. earning activity packages
ot ‘r‘"' O uwmch.inmse gayeet\edqeation con;;ept "into h‘ls/her. classroorn/
-ﬁ \ 'yco\ms}gﬂ“hg -situation o T * . L ‘

s ‘f\ : 3 EQ&H‘ ) :ﬁ_ cipant wﬂl‘comp te a pap’er wfuch relates the course
o "Ntz contdhbR:thé parﬁgigaw own Tole 1;9%9 fing Phxhp‘ School -
TR BystemiT o . |
" "' For eacb ohjectlve experiential class. activlties wilI focue on 'relevance to

Kingj Plillip OCAP.program and to. thdividual participantg." teaching or

oounseling roles..; Resources will ‘be’ provided b.y couxse inst:mctors \
; . . .:g"‘ : :

: {‘. ok_ & . &,A' ’7

.. - N
s * . P . - .
» ".- . . B
. .l .o
. 59 . AT il
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Catalog

Objectives:

(851) .

dascription - Applying occupational competence curricula and guidance
resources to a student-baszd caresr education program.

\

To help teachers develop learning activity packages
which focus on the evaluation of student performance;

To assist teachers in the implémentation of this
cortinuous progress instructional system;

To assist counselors in applying these resources
to high schoo! students.

The goal of this course Is to help teachers and counselors complete devélopment
of curriculum and guidance_ strategies for an effective occupational tompetence
program. \ The participants will -then implement these strategles -with -high school
students in) counseling instructlonal settings.

Afnong the specific types to be covered are occupational decision-making tests,

guidance information sys

tems to support career development, development and use

“of a school Career Resource Center, development of career resourees for each .
" OCAP classroom, continuous progress instruction systems, cluster based instruction,
learning activity packages, and methods to relate course content to careers.

The students, will be asked to develop appropriate indivudual or group projects

~ as their tnrm assignment.

This course is a follow up to the #3850 Occupatlonal Comoetence Access Project

In-Service-course.

EYLN
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Project CAREER 101
] ) ,
;}1. ldentify "Safety Hazards" - —
» . o : o~ .
' ' | ;. Follow Personal "Safety Rules" " bt L u8 0 L6 L3
—_— _ 4 1718 1olsl gl
S | j Use Equipment "Safely" b4 1717 1o }4i 2
: . 2 {1 ]2 S5 b 6
. 4. Use Hapdtools "Safely" "
] T[T T T
.. 45, Crind Toolbits . 15T .
! ns. Operate Lathe "Manually” (No Power) N .
.7 Operate Lathe "Under Power" 4 1718 111115
o LA n 4 7 {0 0 9 1
4 1718 | 0 71 &
8. Set Up Chucks 27 (017
4 ' 1l 3
" 19, Face Off Steel Z _ 7 —T ON
j0. Straight Turn Steel S~ AT 1] 0 °
- ‘ {717 [ yfols
i Step Turn Steel 6 1 7 17 1 O 9%!
- | Z V717 1 T 1381 %
12. Center Drill Steel 1T 717 [ L8>
s 718 1|7
3. Drill Steel AR 5 8, 11410
15, Tap Steel a1 7172 1V 1191 3
. 41718 | 1131 3
Angle-Turn Steel (Compound) &1 717 0§91 2
lg., {717 | 11172
' 4 V. 717 0 4,
16. Lavout Lines, Angles, Radii
I7. Use & Cosbination Square
18, Read A 1" Micrometer At 702 o7
iz : 61 718 [ 0 7
B joaalead A 2" Micrometer
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B B
’ PACKAGE gggw:kr OUTLINE
i
;@ . | . .
| 1. Teacher's Name | . | I
2. School :
JI
3. Date
‘. 8. GenerafContent Descrlptlon: .
a. Package Title . . * |
) b.' Paékage Number
c.  Subject Area(s) |
p d. Target Population (s) /Grade (s)
D" e. - Prerequisite (s) (other package ﬁunlbgn)
f.  Related Career Educatlon Element(s)
' g.  USOE Cluster Relationship(s)
h.  Occupation Relationship(s)-
1. Basic Skill (s) ’ ' s
¥ ~- 5.  Rationale
6. Studgnt Objective (s) (intended student outcomes)
7. --  Activities : Resources | : Instructor Notes
, \ . -
; 3

8. Evaluatioh
a. Péper' and Pencil

b. Performance
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N BEST C€ Ay r mnnan moame me
& T wwa ‘lm

1.

2.

Se
4.

. 5.
6.

e

Eli'zabeth Tolley
King Philip Regional High School

July 2, 1976
Business danagement

a. Sollm"‘
b. #5
c. Principlgs of Business Management
d. Class size -- 20
Grades 11 & 12 : .

. # 1’ 2’ 3"4’ ,
f. l. Self-Awdreness -- Student would ask himself, "Do I

have the f;poraonality to get along with people or do I
' annoy them:. Am I a good talker.

2. Educ;tional‘ri\warenesa == Do I need more education to
become a sn;liesmnn.

3. Career Awaréh&as -- What other jobs would this lead to.

i L*
4. Economic Awareness =-- Would I make enough money working
solely on commissions. Would I have a slow season.

5. Deciaion-Making == Would my life be fullfilled bveing
a salesman o,'r would I tire from it.

6. Beginnirg Coxﬁ'getencx - @able to parsuade people

7. Employability skills -- Do I g“ along with people, Do
T E.;va & -pl asing personality, do I have a command of
the English languages.

8. Aggreegtions and Attitudeié -- Long nours of work,
ravel =- leav 16 hore for perhaps months at a tize,
e Cluster would be Marketing and Distribution

h. Occupatlion Relationship -- Sales iarnager
i. Basic Skill would te personality, pleasing

Paticnale =-- ’vould I lixe to make a living selling

Student Objective =~ To lsarn all atout selling -- dif;.erent
Tpes and techniques.

<

Activities --Select an item to sell and gilve the class a sales

plten. N



8.

» - Page 2 of 5

Resources -- Text, “Buaiﬁeaa-Prlnciplos,.Ofganlzatlon, and

Yanagement."

Instructor Notes -- Invite a salesman to come as & Guest Speaker,

Evalu

66
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ation =- Pencil and FPaper quiz -- 20 true and false quostinng;fﬁ;
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two sun life park, 100 worcester street,
wellesley hills, massachusetts 02181 telﬁsﬂ) 235-7020

Y] C ‘ E ' massachUsetts center for occupational education W~

Project CAREER " .  "Careers and Me" Series
1/76 . ‘ 'Resources #1 '
CAREER EDUCATION RESOURCES FOR
COUNSELORS, TEACHERS, STUDENTS
AND PARENTS '

fhe following corq*ise a beginning list of "how to do it" resources which help students,
educators, and parents put into practice the concepts of career education. These
_resources have been used in Project CAREER's applied research activities.

v )
x,.,.,,

..Title. ;,-;_ % . Author/Publisher _ " Description . -
Teénage‘ Jobs* Ruth Lembeck Excellent re;ource.%for'studenfs; teachers
($.95) (Dell Publishing - or coungelors;. relates students' interests
& A New York) to specific career opportunities (includes

careers for tr%gl art, photography,
science, English,. social studies, food
and many more)}. :

If You Don't Know David Campbell - Written for the high,schoolt age (and older);

Where You're Going, _ (Argus Communi- can be useful resource for parents, teachers
You'll Probably End ~ cations - Niles, 1ll.) and counselors; emphasizes importance of
Up Somewhere Else* planning and developing one's assets (skills,

motivation, experierice, friends, etc.).

Almanac 18. (journal)* . (Approach 13-30 Corp. - Annual handbook for students leaving high
-($2.00) Knoxville, Tenn.)" school; good for students, as well :as '
' teachers, counselors and parents; examples

, of articles are: What is 'a College Degree

v T Really Worth?, How to Choose a Career,
' Life in the Military, and Making Marriage
a Winning Propésal. '
iy,

o »*
s

(Continued reverse side)

g

a cooperative educational service provided through the affiliation of local education agencies
- and the division of occupational education, massachusetts department of education.
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Title " Author/Publisher Description
i What Color is Your = Richard Bolles Though aimed at adul€, many of the
. Parachute?* . ‘ (Ten Speed Press - - principles can be applied to teenagers;
Berkeley, Calif.) good resource for counselors, teachers

and parents; Bolles details a practical
process by which people can learn about*
their skills, explore careers that match
these skills, and land the job they decide
upon; excellent description of such topics
as the current job market, how to use
one's experience to identify talents (with
several practical exercises), and how to.
approach the "person who can hire you";
also lists many other resource books in

_ final chapter. T g

Occupational Outlook U.S. Government Good resource for-‘laounsel,ors, teachers
‘Handbook Dept. of Labor and students; gives outline of 700. occu-
($6.95) _ ‘ pations, including future cutlook, skills

required, training, salary, working
conditions, and sources to write for more
(usually free) information.

Career Education in (Olympus Publishing- Excellent resource for classroom teacher;

the Academic Class- Salt Lake City) gives practical suggestions of how to
room ) - relate academic subject areas to careers.
($8.95) ‘ - ’
Career World (Cur 'cdlum Inno- Monthly publication written for junior and
(Magazine) vations,- Inc. - senior high school students, but also a

($3.25/year) ~ Mighwood, 111.) useful resource for teachers, counselors
and parents; teachers guide included with
each issue; many articles and features
relating to careers; each month Career
World examines in depth one of the USOE

- occupational clusters.
) ¥

* All titles with an asterisk are ir'\‘ paperback. Many of them are either in stock or
quickly obtaigable from:

Educational Paperback Services, Inc.
' 216 Newton Street :
' Waltham Massachusetts 02154

-~ - .

Can order by phone at (617) 894-2501

4 *
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"Careers and Me" Series
Resources #2

_. - EXERCISES FOR
e | COUNSELORS AND TEACHERS
" TO HELP STUDENTS DEVELOP

"SELF AWARENESS"

. 'This sheet is to be used with the "self" shfdent sheets of the "Careers and
o Me" series.

The objecti‘v?’of the "self" exercises is forafpe student to have a clear uncierstan
of his/her talents, interests and values -~ an integratéd picture of the self and
a grasp of how this "self" might relate to career planning.

®
Listsd w are several exercises that counselors and teachers might use to
hﬁ students develop better self awareness. These activitles can take the
forin of written exercises, open discussion or beth. =
‘ For best results, the exercises should be used prior to using the Student Sheets.
Sample student exercises to help identify talents, interests and ‘values: .
. S § Ly
1) What subjects do you find most interesting in school? Why?
4 2) What paid or volunteer jobs have you had? What did you like/dislike
about each? What verbs could you use to describe the work ybu did?
3) In what extra-curricular activities are you involved’ What do
» ) you enjoy most about these activities? .
: 4) What hobbies do you have" What skills are you using in them?
How else could you use these skills?
b 5)  What kind of life would you like to live as an adult? Describe in. detail?
8)  What would you like to be doing in 5 years? In 10 years?
(P Descrihe your "ideal job". What is it about this job that appeals
: to you? .
’ .
.l (Continued on Reverse Side)
a cooperative educational service provided through the affiliation of local education agencies
and the division of occupational education, massachusetts department of education.
*
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8) . Do you have any secret ambitious? Fantasies sbout your future?
Describe them in detail and see if maybe they could be realistic
goals.

9)  Pick omt 5 (or more) things you have done in your life which you
consider your most important accomplishments. These are things
you a) did very well, b) enjagfd doing and ¢) were ‘very proud
of. Write about each, telling what you did in detail, how you did it,
-and why it gave you satisfaction.

10) Before I die I want to
want my epitaph to read as follows:

11) Write the autobiography of your life. Go back and try to see what
things you like doing and do well. What things are most important
to you? .

12) Take the values as listed in student sheet #2 and have students
write these values on a set of 3 x 5 index cards (or pieces
of paper).

Have the class break up into groups of 4. In each group the
students will, one at a time, put aside the value cards that are
not important to them, explaining to the others why they are not.
The goal is for each student to finish with his/her top five value
cards, arranged in order of priority. Encourage the students to
explain "why" for their rankings. ]

13) © Encourage students (using student sheet #5 - "Summary") to try
«different ways of presenting himself/herself. Some may draw or
visually represent the self. Others may write it in a more creative
way (a poem, etc) still others may wish to make an oral presentation

of "self" (a "This is Your Life" skit, a song, etc). Try to let students
express their unique selves in ways that suit them.
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Resources #3

E)(ERC!SES FOR COUNSELORS AND TEACHERS
TO HELP STUDENTS ,EXPLORE CAREERS

This sheet should be used after the sheets on "self".: Before students explore
careers, it is very lmportgnt at that they have a clear picture of their skills,
talents, interests and valu& = . N

This sheet may be used in conjunction with the student sheets on "exploring".

Listed below are several activities which a counselor or teacher might fise
to assist students explore careers. It is most lmportant that the student:
(1) learn the process of exploring and (2) learn to éxpand his/her optlons
by matching careers to identified talents and lnterests

Sample activities for’ exploring careers:

1. Have students use the Occupational Outlook Handbook; ask them to
look up their first three tentative career choices and summarize the information
found. :

%t\
2. Have the class do research papers on specific careers; use materials
in the Career Inférmation Center; interview job-holders; use
newspaper and magazine articles. :

‘¢

3. Pick certain career areas and have students clip the Sunday Classifled

Section for all jobs in that fleld; discuss these job fields in class
"~ (requirements, future, earnings, hours); use this exercise as a basis
to invite in an outside speaker. :

8 - Ask students to search the Sunday Help Wanted section for their

* "ideal job" and bring it to class, mix up the job descriptions, then
ask students to try to guess who plcked each one.

" (Continued reverse side)

a cooperative educational service provided througH the affiliation of local education agencies
and the division of occupational education, massachusetts department of education. ' &
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10.

11.

Have students develop strategies (including lists of questions) to conduct

Name for the class a specific skill; (e.g. writing ability); have the

" class discuss as many jobs as possible that use that skill; do the same

with other skills emphasizing that each of their own skills can be used
in many occupations; have them discuss their own skills In this manner;
re-emphasize how jobs can be clustered by skill areas.

Identify the three or four major career interests of your class; plan

a speakers program with your class; discuss the occupation before
the speaker visits; as a class, make up a list of questions for the
speaker and send him/her a copy: when the speaker comes, use the
questions as an agenda; after the visit, evaluate both the speaker and
the occupation; write a thank you note.

Ask the students to describe w*‘things they want from a job (salary,
benefits, future, skills used, etc.) and ask them to set up an individual
rank-order list; have them now re-examine their top three career choices

using this checklist.

Ask the students to describe what things they feel jobs demand of

them (training, experience, hours, dress, behavior, etdl§; discuss

the difference between these requirements and #7 above; have students
re\aew once again their top three choices using this checklis

Have students break into smaller groups by ‘preferred occupational

area; ask them to describe their occupational choice in the year 1985;

how must they adapt to this change between now and then? Have them y

read the Occupational Outlook Handbook to further explore future changes T
in their occupational areas. . . y

As a teacher or counselor, build up a file of community resource people,
cataloging them by career field; you may want to have the students
help expand this list.

on-site interviews with workers in their career fields; emphasize:
learning exactly what skills the worker needs for success in his job;
class discussions can follow each interview; students could also tape
interviews with workers. ‘
N E S
Assign a group of students to a bulletin board display project; let N
them pick a career area and encourage their creativity (photos, newspapér
clippings, brochures etc.). .
- » .
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13  How many jobs are there in this school? Give he students a set
‘ .period of time (30 minutes/a day) to explore all non-teaching jobs in
4 . the school; have them get signatures and brief job descriptions for.
each worker; class discussion should emphasize how we too often
averlook jobs right "under our noses". #

14.  Have students list the subjects they are taking at the present time; .

> for each subject, have them list skills they are acquiring; finatly,
in what career [fields are they gaining skills in each of their school
‘courses? :
15. Have the students .analyze the national and local job market in their-»
) top three career fields; the Occupational Outlook Handbook can be used

for national information; for local information, encourage their
creativity (Chamber of Commerce, D.E.S., local workers, eté.); discuss
how this information might affect their- future decisions. '

) - 16. Have the student review their "self" sheets; now, with increased
information ¥n both "self" and "careers", have them re-evaluate their
career choices; emphasize the importance of choosing a career that
matches the kind of person you are. '
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o - S @ ?Student Sheet #2

S MY vacvss

4 ) ‘ - ' TR

) Values are ‘the stron( beliefs that ou live by. They are ”very._’impo' mﬂ

B things tp keep in mind as you oose a career. ’ '5,‘ B ,,-.;Q.

S L. AR T

R I.isted below are some things that people value. Space's “are provided~fof, you
'to list other va.lues which you may ‘have. . R S,

-

—
(2]

A .:Pleaie mu'k in order those you vdue«%ost. For 1nstg.n > A8
. valye.of greatest. importance to you. a "2" for the v
: and sb on. : R

i i

,&

powef : .,~ D ;eadjug'o{herS'.. . ¥

enjoyment o tove . T R

—_— li'elping. others o __ popularity , #‘ + v

* . . success . . o s “c’“ﬁty . |
4 oy money « o L . education . -
AT T s T e T

L possessions . . ... expertness ‘. A

em——

ST

© g
a
&

. indepondence (freedom to .
s P S do as I wish) I

. . s
. ® . -

¥

>y

#ye e | (Conﬁnued revei-se side) R
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: Proje“CAREER LouER s ' "Careers and Me" Series
2/76 ) S e Self el
. - o Student Sheet #3
I 4 - S
I - S MY TAL,ENTS AND smu.s |
v : S _ -
Your talents and skills are verr# 1mportant in choosin eer. Talernts’-
| sinclude very general abilities, ‘such as musical, mgthematical or athletic
ol talents. Skills are specific ahﬂ:lﬂes such as playing the piano, P"’gramming |
‘lb{ N computer or playing te'nnis '3# o
:’.r# .'{" '5 l X . '
. Listed below are talents ‘thet people have. e
v v ' »
Please mark in order those talentd you feﬂ,;am, have. For instance. putfé /
'~,- . nin next to the talent you @el i#gour strongest, "2" for the nogt and so . #
on.for each talent.’ Take' into .con deration not only w you do well. but '
"y wﬂat you enjoy doing. " ” _ .
\0 , . _— ‘
il R Numerlcal (worldng with numbers) . v Social. (working wlth peo’e) ~
o I f_:__” Verbal (working with words, wrlt- -} o '__'__-‘_Arustic (working with color,
. ___ Mechanical (worldns with machines ‘_'__ Cleric& (working in deta:ll with‘
) “and tools) ** ‘ ' - vg@,mgrds and numberea
R ; Sieal’ working with ‘hends anid " Musicsl (singing. playjge
' 2inly) . " instrument)
r’ o l.éa'dership (plann'iné and organizing) ' ___  Sclentific (ebility to ’study

\ and solye problems) -
A .

Now, list your top th’ree talents and name any specific skills in those are .

either have now o# lan to gevelo :
\you ! P ‘ p: _ g X
__: N ' - . .'2‘ . ’*{
) \. "ﬁ" &
(Qentin_ued on Reverse Side)

- - : s ) . - . _
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. Talent h'a'vé'o'r' this talent to develop - I

1 - , B

' 2) ' .' ' i * _. . . v l\,_.' P ,‘v . s

the qpre careers (and other acﬁvltles) you jn {v )

What. types of jobs, careers or spare-ﬁn’,nctif

would 1.* your most important talgnts"
- b - 3
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SR IR e T (’ Student Sheet #4

g "'i" .f':::n' L o N

1 .‘,“ . .
. . -

* Your interests. like your talents and irour value,’ .,.’f_’,i’%po&ant to consigea

as you explore ditferent cereers.

"'* »
o ‘.,nv Y ¢
- . e

Interesta are those things you m curiéus aebout, as well ‘a8 the acﬁviﬁes
‘you enjoy and that give you satisfaction. Your interests' will tell ygu ‘a.great
_.deal about"the. ldnd of person you are and also give you clues about what
future careers w:lll make you happlest. -

-

* |
Examples of#}nterests include ga.rd‘:ng, wﬂt:lng' Qoetry playing besketball,
fixing cars, studying the weather, painting, taking care of small children. v

sinting inﬁ troug, and sel]:lng \thing% door to docu; : .-
I-Iint' To. hglg find youi' ﬂnterests"ﬁ ﬂnish the foHowmg sentences:

I've alwgys been curious about .
aSome of my . hobbies gge '

C e 3 :
w0 e -

el e

. " ' V"

T i .

.

(Conﬁnued revenge s1de)

écooperame educatlo’I service prowded thro’ugh}m afﬁhatnon of local ed_ucat»on ager&' ies 3&
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o
Eole

th:;?:“tglents or skills did you
< . . W

What' values are present? 4 ' . Vo

L
2 Var

~ What are some ca’s that' might ‘'use your interests? /

P F R L
* 4 _\"“ o N % o B .
Why do you think your interests are important in choosing a career?

k4
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| Project CAREERy . ", "Careers and Me" Series
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-~ " | Student Sheet #5 A
~ & ‘ ‘ & '.
o SUMMARY OF S - )
‘MY "SELF" ‘ '

Before you explore careirs, you should be able to describe the kind of
person you are. If you can suc*fnﬂy name those things you most enjoy
,doing, and the things you do well, your chances are much better for . :
choosing a career that will make ‘you happy. -

~ Taking the Stude  Sheets you.have already completed, ,1 in the "self
=" . circles" below; £F

Other things
about me:

-

lNow. you may want to draw (on another piece of paper) a differont "'p1cture"\
. -of ydurself, by using' your talents. values and iiterests iu some other shape
‘or arrangement. W .

.« "I ;‘ | #
- v s v : “{ fw i,
? B ’ "7 ' ’ ~ . ﬁ
o acooporativa educational servi¢ provided thtoughtpoaffﬂiatnon of local educafjoh agencies T _
07 and the U‘" ;f occup*nal education massochusetts department of udation. * - =




- "
S - ifﬂ"’, ‘ —_— ;g._ . — -
© After yoif‘:'look at your "self", write a paragraph or two deseribing 1) the
kind of person you are and 2) what this tells you about the kind ot career
you ’jght choose. o
;3%.' - “ .
, (
1‘ \__\ s ‘ '»
reo v o
" 1 . .
‘ \d + .
-~ ‘g . ) ' " ;.‘-.;; v ’ 4
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3/76 L r Exploring '
M : e Skﬂont Sheet #6

- ' EXPLORING AN OCGUPATION
‘ ) C .. (Revised) _ P ‘

that au/ occupation | become interested ip should closely match &
kind of person | am -- my skllls talents, interests and Va'ues '

/

' ln a brief paragraph, here are my talents and . lnterests (that | want any job

2 |

to satisfy):
L 4

: ‘ *

N w, using written information in the Career Information Center (like the

upational Outlook Handbook, dtc.) | will try to find out if this occupation
matches my lnterests and skllls i '

‘u“‘: v v

" ‘ ' - R *
A.  Name of occupation:, .- ‘ " I ¥
. '. . N * ’ ; .-"_,l'r . . - N . ' -
B.  What does this person dof® SHRE S L |
: ' ' P , AR R .
.-'_ _‘ ) . 3 LS -
' - - . : |
" C. -'tza:-'skills an&ﬂpyersonality are ni%d for this jop?
D. - What education and training 'Is”necessa-ry’? ' : e,,;
1;@& ) . ’v. . L ) oL ) ‘ ﬁ
<0 L . ) . v ' - 4 O
Yo ! (See uverse sideﬁ : E R

. a coopcratw%ducanonal service provu&d through the affiliation of local educatvpn agencies
-+ and the division of occupanonal education; massachusetts department of educatlon
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.

E. Where do these people work{

" F. Whatis the alary range of th{} occupation?

. .
STty

G. What are the hours of this job? The beneflts? ' ' .

s
- . : . .

. . o

H: What is the future outlook for this occupation?

i a_ W /

| e | D ole .
« J.  Summary: Whay, do | nge about thi’ 'b | ‘
; S S s

P QALY
- e e . - . P,’;' s . ) - . ) . o vt
3 T e .

K. Summary: What do | dislike about this job? = =~ i

R - %& " - T i
E: k. . o el
ei ’ . . ) ) - t . .

- . " . . » . .1?;".} ) . ‘: . _\»v : 3 -
o TR . . “ N .-
- Here are some places | canﬁlvrlte for more informatlon'-- e e
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CAREER MATCH_*

N

Listed below are six personality types which can be expressed in all careers.
Read carefully each of the six types. Phen read them each again, marking
with a pedcil the order in which you prefer them (1, 2, 3, 4, §, 6) in .
the blanks in the right-hand column,

S
We want you to end up with your first, second, third, fourth, fifth and sixth
choices from the personallty types. o

CREATIVE: | like free non-structured activities. 1 like to create things
with.my hands. | enjoy art work, such as sketching, drawing-or palntlng

| like activities such as music, design, poetry, plays, or writing.
C:

’ A R . . . NS ,
REALISTIC: | like and could be good at building, repairing and fixing
things. | would like to work with tools, machines and animi§ill | like
things like manual, mechanical, agricultural, electrical and t#fnical

activities. o % R: o~

_ SOCIAL: | enjoy being with people, workin?wlﬁ people and pelping <&
S: ‘

. ;’g,,;.-}:‘_pgcp|e; ‘| am friendly and get along well with people.

ENTERPRISING; ' | like to persuade others to do certain’ thlngs I am
good at selling ideas and tHings. | have a. lot of energy and enthusiasm .
} would Ilke to Iead others and sell igeas and ‘things.’ - E:

-

QQGANIZATloWAL 1 like to be well organiked. | like (and would be
- good a) such things as doing peper work, typing, and recordi‘g information.
! !lkew usiness ang. office actlvitles O: i

ey [ . . . , s < m—— | j
%@u :‘_ i o \
INVEBTIGATIVE:" 1 like to dlscover new facts and solve problems |

#hjoy reading scientific mformatlon working with scientific projects, solving
‘ h problems and taklng science courses o l:

<

Pr
e

. , | ‘ ‘: ,;‘ ‘s ’.‘ . ) @ ' . ‘




* ' INSTRUCTIONS

Take your first three choices (the ones marked 1, 2 and 3) and place the
alphabgtical letters from the right column in the blank spaces below.

‘6:‘ example, if your first choice is "Soclal", the letter is "S", if your
secomd choice is "Creative", the letter Is C and if your third choice Is
InvestlgatIvT, th?,‘ letter is "I". The {etter key would then be S C'I.

» . - 5 s . P . ? - ‘ - ] ‘ .
FAT e e, g T * \
et , R 'w‘ "»'---»*'-.c* A ‘
My three letter keys are: “ . *
2 . o st 2nd 3rd -
. L & choice _choice cholce o

FURTHER INSTRUCTIONS

Look at the KEYS TO CAREERS to find pq?ible careers for you to look intor
First, find your three-letter key and carefully look over those careers. Also,
.look over your letter keys in different combinations. For example, if your

" - 'key was SCl, also look at careers under SIC, CIS, IAS, Csl, and ISC. Also,
check all careers under all the keys that begin with your first letter (in this
c? all the codes beginning with "S"). : \

List below &ny of those suggested careers which you are int*ted in
‘Investigating. Explote these further inWRe Career Informatigi enter.

1. ( 6.

2 7 W L
y . —
3. . 8. !
@ K -_’“:(;1’1"
4 9 A
P Sy & * A *’—
5 10.
& [N ’ ° .
\ #4 B
1 ' ‘:4
> . «_H;' -4
El w " u".",‘\“ -
= P ~ “
. * o0 :/‘:‘,‘ o ‘
. O L ’ . ‘
Y : o "
4‘;..‘ v / - * . )
. o ’ G ’ w
e ZR‘ ‘« “ L £




g -

b
N
i, .

’ustrlel Engineer
Welder : Techniclan
Wire Drawer #yv Lineman U
_ ' N Loom Changer LB
Key: RSE . Machine Repalrman °
_ Machinist -
Barber Machine 'Operator
 -Blaégsmith Maintendrice Man/Woman B

Baker

Cook

Electriclan

Filling Station
Attendant

Forester

Glazgjer.

Heat Treater

Industrial Artﬁl'eacher

"Fixer
Miller/Foreman
Offget - s Operator
_Optician’, »

” Power. Plant ‘Operator
Powerhouse Repairman
Radlo Operator ,
Skilled” Tradesman

" ool and Dle Ma@é

-

Butcher -~y
“Chauffeur co
Coal Equipment Operator

5.~ Detective

Fireman (Fire Fighter)
Fireman, Locomotive
JFountain Man/Woman

~. €as Maln-Fitter

ofer, Guard, Janitor
Watchman, Warehouseman

' * Molder
. Motorman (Streetcar)
‘Pipeman
‘Policeman
Railroad quductor
: Taxicampriver

Waltress (Walter)
~Parklng Lot Atten&'nt

KEYS TO CAREERS

REALISTIC CAREERS 37 :

Key: . RIE

Alr Traﬂ‘ligh Controller

)

Aircraft Mechanlc’
Automotive Engineer
Automobile Body Repairman
Automobile Mechanlic
Bollermaker

Clvl] Engineer o
Coinpressor House Operator
Draftsman
Electroplater /’:
graver, Machine
ngineer, Mining .

Farmer (Rancher)

' Forging Press Operator

" Mechanical Enginee. .

Garage Foreman
Heavy Equipment Operator

Mechanic

Mechanical Engineer Teg .ﬂ\
MeChanlc. Radig &

. Plumber

.Upholsterer ~ - =

Milwright

Roofer

Tool Crib Attendgnt /

Watch . Repairman
Sheet Metal Man/Woman

Key: B'E_QV (

Laundress
Maid

#

~ Nurseryman

Kgx RCI"i

-;Bookbinder :
_ E:ompositor (Typesetter)

PO

Archltectural Draftsman
Dental Techniclan

»> . ! %A

-Kgx: RIO

ssembler
Drill Press Operator
Dry Cleaner
Elevator Mechanic
Grinder '
Grounds Keeper i
Inspector ,
Load Checker |
Locksmith
Nuclear Reactor Tech.
Pjano Tuner ‘
Printer
Roller
Shipping/Receiving Clerk

‘Shoe Repairman

Stone Cutter

Structural Steel Worker
Switchman

Teamster

Tire Builder .

Tree Surgeoriugy
Turret Lathe Operator

&9

erz: RSQ

Biil Collector

" Elevator Operator

Kitcheh, Helﬁar -
Stockn;nan' '

i@-r‘
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Key: RSI

+ Gas Appllance Serviceman
‘Knitter
Vocatlonal Agriculture
Teacher

v

Kx- ROI T

Carpenter
Instrument Mec:hanic
Motign Picture Projectionist. ™
Pa : r iMouse, Bidg, &

4 Equlpment)

,‘r _‘
iter Repairman

Key: CSE

Dancing Teacher ™

. Drama ‘Coach
Drama Teacher .
English Teacher - v
Foreign Language Interpreter
Journalist-Reperter

Key: cst -~

.~ Art Teacher . _

i: Literfiure Teacher o
“'Music Teacher _
“Orchestra Leader
Philosopher. -

.

'Stock Clerk

ARTISTIC CAREERS

Key: RES
Cattle Rancher

"Crater and Packer

Fish & Game Warden
Fisherman

Rallroad Brakeman
Railroad Engineer

Stock Clerk
. .

Key: fos
Blaster

" Bricklayer -

: Bus Driver

Cement Mason«

¥ Dressmaker ™
Furnaceman ‘
Industrial Truck Operator

. Installer Repairman
" Mall Carrier
"'Meter Reader
, Miner

Plasterer

“Key: CIS -
-Actor-Actress’
Critic (Reviewer)
Designer, ~
Interior Decorator
Editor

Fashion Illustrator
Furniture Designer
Fur¢ier

Interior Decorator
Jewelry Designer
Radio Program Writer

Women's Garment Designer

Writer

*

g95 > s.

Key: ROS (con't) .

«Seamstress ‘
"~ Spinner Co .
pin
Tallor
Tlle Setter .
q
Key: REI )
IR
Air. Constlonlng_Ehglnee
Mechanic (. L
Foreman : .
Ship Pilot ?&;?‘
- Trackman . "
Key: ROE -
. g |
Craneman B ™

_‘Fork Lift Gperator ‘.
‘Grader -

Tractor Operator
Truck Driver . e

Decorator

Key: CIR

' Architect _ _. )

Artist T - @
Photograph ﬁetoucher )
Photographer v
Photolithographer

Key: CES o

Advertising Person
Advertising Manager
'Entertainer (Dancer; - &
Singer) . - @
Fashion Madel® o
Public Relations Pergon



']
b . "
] - Key: ORS
File C_Ierk
Teller

1]

y - "
e ’,‘Ke : OIS.M .

Accounting/Statistical Clerk
- Auto Writing Machine Operator
Bookkeeping Machine. Operator
b Calcuiating Machine Operator
' - Certified Public Accountant
Estimator (book publlshlng)
Foreign Trade Clerk- .
: - High-Speed Printer Operator
) Time Study Analyst

B - Ke oRL

Bmer _
Dupllcatlng Machine
Operator
» - Key Punch Operator
Tabulating - Machlne Operator
. Tlmekeeper ‘

o~
v

‘ Kez. OSE °
" Business (Commercial)

. “~Teacher -
S Personnel Clerk
b - - Receptlonist .-
L Sales Correspondent -

1 " Telephone Operator

Travel ‘Bureau Clerk

~ Key: OIR ,

Accoqntlng Machine
! - Operator _
Office Machine Operator

~~Kez’ : VOEIA ’

Finance Expert _ . |
_Personnel Secretary

ORGANIZATIONAL CAREERS

n

Key: Q.l E

Office Worker
Payroll Clerk
Proofreader

- Typist - - -

Key: OSR o

Reservations Agent
Traffic Checker

Key: OER

Data Processing Worker
Mail Clerk

.

»

_Key: osc

Library Asslstan;
- Medical Secretary
Religious Affair Clerk

Secretary . . ) .

' Key: OES

Accountant
' .Cler‘k e

. Clerk-S tenographer

Credit Manager

Key: OSI |
3 _Y_.,_’
o, e /
Bookkeeper s
f
'
Y
i
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. ENTERPRISING CARBERS / '
Key: EOI . _ S Key: ERS T.0 7 . key: (ESC) (*.-J) .
Market Analyst. Warehouse Manager .~ ° " pirectof, ecreatl‘on ‘

- Banker e s Gulde; - Travel
o | " . "+ Key: ERO S Salespers: n, Musical
Key: ERIL = * Postm B _ ' ‘Instruments

: . : - - Postmaster ' : -
. Contractor - ] S R | /Securlty ,Msa.'}s"f?rson oy
Farm Manager . . Key: EIS - S . g L
Industrial Engineer . / : o | ,4 « .

_ SET . Salesman, Technical Products'

LT - Key: ESR - S
Lawyer, Judge, Attorney . _Y/_— ' : S -
e . .. . Route Salesman - ‘ '
Key: ECR . ' . ‘Sporting ‘Goods' Salesman REEEEE L
, - Radio/TV Announcer / Key: EOS. . o S
4 . . ) L. /T B o o i : . K
. o . . ‘ ’
.. Key: "ESO; - " " .Art Goods Dealer S . :

Coo - Buyer (Purchaslng Agent) ) o P
Administrative Assistant. . Florist = = .° . 5 P
Apartment House Manager Furniture Dealer R ‘.
Branch Manager . * -/ ' ' Grain’ .Buyer .* B - L I :
‘Business Manager’ /. Insurance Underwrlter ) T e
.Customer Services Manager ..~ Real Estate Appraiser . .
Demonstrator - Real Estate Salesman = g : e
Dlrector, Industrial . -Supervisor, Tlcket ) T Coe

» Relations - o R -
‘Dispatcher, Motor Vehicle "~ Ke Z ESI . " y :
Employment Interviewer e LT ‘ ‘ -

, Covernment Official - -, ;-Aut’ombblle.,Deéler LT . -
Insurance Investigator . ' Directar of Admin. Service. .., <
,mfaﬂm Manager. . - - t’Directos Compensation’ . .- .

M r Arbitrator -~ /-6 Benefits e
‘_Ofﬂce Manager = .. 'Life Insurance Salesman =~ . ..
Operations Manager - . Encyciopedia Salesman ] ‘ .
Manager/Administrator - Gas Station Manager. - T TN |
‘Manager, Restaurant/Bar Gift Shop Manager S S oo .
Peddler (Huckster) -~ . ' Grocer " ' o W
" Personnel Assistant . Importer-E;<p0rte!; e
. Personnel Manager - Manpower Adviser oo , ) S
b L Personne' Recrulter ' o Reta" Merchant . ) s IR o . .
©+' '~'Production Manager ~‘Shae Store Manager o R
f,‘." ._Salary & Wage Adm’inlstrator Systerns Ana|y5t Buslness v NI )
v..- - Sales.Clerk = < o | o
" Salesman. . . T Key: -i-E_SCA e L e
‘Sales Mmager .- ~Airline Stewardess S Lo Lo




.ot~ INVESTIGATIVE CAREERS -’
-Key:_ ‘|‘cs 'Kez": IRS A
. ) : o . ’
» Economrst Agronomist S
lntemlst (Physiclan) Animal Scientist
- DT Blochemist
R AKex: ICR . Botanist
" " [Engineer Aide
_ Anthropologlst/Archeologlst Geographer.
~ Astronomer. - «  Hortlculturist -
. Chemist. : ] Naturai Scientist
Patholog.l.st v , Oceanographer ;'
y . Physlcist_ ~ Veterinarian -
'\, v } X-Ray Technlcian -
- Key: IS0 N Zoologlst ,
. Medical- Laboratory Asst. Key: IES
_ , Productlon Planner = - ‘ .
) - Repalrman. V. . Bacterlologist
_— R Pharmacist .
Key: 'ISR' Physiologist ,
- L Research Analyst .
™ Biologist _ L ‘ '
) .+ Chiropractor Key: IRE ‘-

“Mathematics Teacher
Natural Sclence Teacher °
_ Optometrist - -
~ +Osteopath

4 f - - Key: IEQ

o K Actuary |

. fli.,,,fxexz 10R .
Computer Operator
Equipment Repairman

Quallty Contro! Tech.
Research Assistant .

%

/Gevloglst
_{ Mathematician, Statistician
} : ete ist :

ather Observer

' Key: iRC .. . -

‘Administrator, Engineer

Aeronautical Engineer

Aerospace Englnee_r

‘Technician

’ Cheml cal Engineer
.Chemical Lab. Tech

Dentist
Electrical Engineer
Engineer .

Metallurglca1 Englneer
Radio or Television .
‘Engineeér-

- Test Engineer, Aircraft =

' Key: IRO

Airpiane Navlgator
Airplane Piiot T
Computer Programmer

- Engineering ‘Fechnlciab

instrument Repairman

. Laboratory Technlcian
Modei Maker :
- Tester, Electronlc Systems

‘Tool Designer
. Tool Maker £

98
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' Key: Isc
*Medical Technologlst
Physician. .
Psychlatrist
. 'Psychologist
-
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| Key: SEl ~ Key: SER "~ ., ' Key: SCl (cont'd) = .
. . S ' ’ ; R ' ‘ K . 'f: ) o . ' . ‘ P .
Educational Administrator Claim Adjuster _ Licensed Practical Nurse .
i ' -Environmental Health . - = Health 6 Welfare . " Special Education Teather'
P . Engineer - . Coordinator : -Speech 3 Hearlng Clinlcian
I Historian , s ,_ _ - @ N
: Higtory Teacher ' . Kéy: SRI o ‘Key ! SRE AR

"“Home Service Representatlve oy S ' ' oL q

Training Director X Extension Agent o Athlete £ .
| . . BT , | - Athietlc Coach - “a

& M o ' : © . ‘Bullding Superlntendent

' . | . Key: SIC .- .  Governess '.
Bartender ' Lo : v ,Housekeeper o

. »» Chamber of Commerce’ Director College Professor .= Houseparent - .
' Compensation Advisor . . Group Worker - _ . Oecupational Therapist ,

" Director Social Service " Political Sclentist Physical Education Tegcher
Dqorm Director Professional Nurse & — - RN '
Employee Benefits Approver . - Rehabilitation Counselor  Key: SER A
Employment Representative : Soclologlst : I ' T A

* Food Service Manager ® Soclal Sgientist S Physical Thera
_ - Funeral Director ‘ Social Werker R " Podiatrist' (Foot" Doctor)
‘Hostess, (Hotel,. Tea Room, Etc) ' R TherapISt

* Interviewer . Kex= SIE ‘ ‘ : B ’ Qe

' Job Analyst Lo s T . Kev: S'CE‘ )

- Ward Attendant - ' Bullding Inspec‘tor o _'y__' o -

- . L - Customs Inspector* - + Foreign-Language Teacher:
“Key: SEC o _ Dietician - " . Home Economics.Teacher
o I o Inspector, Public Admlnr "~ Home Economist - @
_ . Community Recreation . ‘Personnel Director . " Housewife LW
o . Adminlstration ' o e - . . Speech Teacher . ‘
Counselor - A ‘Kex: 'S]Q “ .. Teacher '

'-'Forelgn Ser'vlce Ofﬂcer . o o PR - !
L . - *Food and Drug lnSpector. ‘Key: SGO’ .

w et Paroje Officer - T ' .. @

. o b Pollticiah - Cosmetolog]st ' ..
L ~Baggageman (MOtO" . * Soclal Sclence Teacher v Elegtrologist
- _Transportation) .,  'School Superinfendent -~ Hair Stylist |
Buslness Agent Labor Unlon - - "YMCA Physical Director .  Manicurist oo,
Caterer - . ‘YMCA Secretary ¢ .- -. L L e
Executive . Housekeeper o - : R o
‘Liquor -Store Manmer . ' . Kgx: SCl ' )
‘Order Service Correspondent - N
o Public Health Servlce Officer - Clergyman : . . S
- Recreatlon Director . - ‘pental Assistant . e
. ‘._Restaurant Proprietor ' Dental Hygienist * e L
x  Theatre Manager . "Elementary Teacher. » T
v . Ticket Agent . - .~ Librarian = . " SR R .
Q R e, ,',‘. PR oo o . ) . o ) ' N\ N » O ;’
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messachusetts certter fof occupational qducatlon v

.+ twosun lite park, 100 worcester street,

 wellesley hills, massachusetis 02181 tel. (617) 235-7020 -
Td \ N L . . = B
</ =" - Project CAREER e - "Careers and Me" Serles
{ & ~ May, 1976 . . . ) LResource #7 :

e T "A'WO{KSHOP APPROACH -

_Llsted below is a sequence of steps which lead to a loglcal deﬂ.nltlon of the
fcounselors role in career edudeton . N RN R

1 . B Thls sheet may be used by guidance departments or by other groups
A ._responslble for asslstlng students in Ilfe/work planning.

This. sheet should be used In conjunction with Resource Sheet #6 "Counselor
’ Role (s) in Student Careeﬂ Development" _ R =

.Followlng is an outline for the. steps- leadlng counSelors toward 3 deflnltlon of
their roles ln career: educatlon.

,/;t’; 1 Descrlblng_tudent Needs . 'ﬁ | ’ |

. . . \

The counselors should brelnstorm for an appropriate perlod of tlme llstlng
_what they fee! are student "fieeds” in terms of career development; ' many lssues

"speakers" l'values clarlﬂcatlon“, etc. S

The group leader should then help -sammarize these needs showmg -that they

fall into the brioad categories of Self-Awareness (values, .skills, interests, .etc.),
. .Career Awareness and Exploratlon Declslon-Making (tentatlve) and Planning,
/ fand Implementatlon. l . .

' Step 2 - Llstlng Possible' COunselor A"ctivltie'S' '

S
-

‘Next, the leader sho d encourage the counselors ta examine the list of ndentl-
. fied student needs. and’ list (either by brainstorming, small group, dlscussion
. or.large groui feedback) poss\lble counselor actlv:tles to meet fhese student

PO , ' s (See Reverse Slde) &
] cooperatwe educatlonal service provided throdgh the affiliation of Iocal educatlon agenc:es
and the division of occupational education;. massachusetts departmant of educatlon

t ~‘ ‘-

P B - . L
T o ¢ . N~ s . X . ¢ ) L
o i T % 101 R
Sl T ’ ‘ ’ S : : R . b L

" 'DEFINING THE COUNSELOR ROLE(S) ' : - .
IN_ STUDENT CARBER DEVELOPMENT: =~ -~ ‘

. should surhce, such as "more reslistic lnformatlon" "help in’ decl,slon making”,.

“w s



A

Many specific activitles should result (e.g. "setting up a Career Information’
Center)!', "teaching a minl-course on declslon-maklng", "developlng a community (
resource commlttee", etc.).

- After a wide-ranging list of activities has been accumulated, the leader should
gqncourage the group to.try to define a handful of larger counselor roles which

encompass these speciﬁc activities. The i{es@ilicir;rg' headings may include such (
'rolesas ¢ * . . .
1.  The counselor'as resource to the 'claserOm teacher.
2. The counselor as coordinator/admlnlstrator of a school career | (
educatlon prograin ’ . o .o
3. The counséior as a counselor" provides assjstance to students
in areas such as values, interests, skills, declslon-maklng, etc;
§ ) (the developmental aspect of the student's career p,rocess) : q
4.  The counselpr as career Informatlon coordinator provides information
9n..career ﬂEids post-secondary alternatives, community resouroes,
\ _etCr - , ' ’
) . |

5.  The counselor as "linker" fgr ca :&m catlon (V(,_ith students,
parents;- teachers, administ ‘;s, unlty leaders, media, etc)

SteLi - Summary: - - . : ‘S a ‘ ‘
The leader should next attempt a summary of what the group has produced , ¢
so far -- a/list of student needs and a rostér of possible counselor roles and
activities in the students' career development process. Any questions from
_ the group dhould be dealt with at this time.
Step 4 - Action Plans: \) S : . | ¢
The last activity will depend very much on both the leader's and counselors' .
commitment. The purpose of this firfal step is to produce /[some tangible next
steps, so that the prevnous dlscusslon does not snmpfy become an intellectual
, exercise : ; o ' ) = . |
\_ '/),' . . ) : o . °l '_ .
SN _ o .



Step 4 may take many forms. It may resuit in counselors (a) deciding to
meet, weekly to further develop thein roles in career education; (b) deciding
‘to start a Cdreer Information Center:. (c) déciding to set up a "mini-course"’
on decision-maklng, see Resource Sheet #6.for other possibllities.

The optimum outcome of the workshop is that counselors will' decide to' not ‘only
take the initiative for developing an overall school career education program,
but also commit themselves to some specific first steps, together with a time-
table! It is Important that the distussion end with agreement on specific
follow—up for counselor involvement (when? where? how?).

Note: 'The time frame for this workshop is. open-ended it need not be

_ completed in one session. One logical follow-up would be to use the
"Careers and Me" Sheet (Resource #6) on "Counselor. Role(s) in Student
Career Development” for planning speclfic activities.:
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muuchuum conm for occupatlohol education J

- o two sun life park, 100 worcester street, ™
wellesley hiils, massachusetts 02181 m (617) 235-7020

Project CAREER ' | Currlculum Resource
3/7¢ : Guide Series #1

SUGGESTIONS FOR USING PROJECT CAREER |
TASK OUTLINES AND CAREERPREPARATION ANALYSIS
CHARTS (CAREEROGRAMS)

A. Um !l‘r\ .' ‘. h “. : ‘ - . .o o : :‘

-

L 4

Educators wlill find the Project CAREER Task Outlines and Career Preparation
Analysis Charts (Careerograms) to be a:-more managuble and extensive resource -
- for descriptive information concerning specific occupations and clusters of occu-
patlons than most resources avallable to them. The Information Is organized

t to be readily accessible facllltltlng the surch for both specific and general

occupatlonal information. ' ’>'
Consequcntly, the Project CAREER Task ,Outlines and Carﬁr Preparation Analysls -
Charts (Careerograms) can »accommodat?imany of the resource needs of educators

and lend themselves to a number of pogsible uses. .
B. ! content bescrlgtloh . e
1. . Carur‘. Preparation Analysls Charts Lgareeroggarﬁsl

A single page of Information containing both the personal and the qducatlonal
prerequlsltes of a specific occupation. This Information Is derived from )
the chtlonary of Occupational Titles and the Occupatlonal Outlook Handbook.

S Career Prgparatlon Analysls Charts : ' SN
‘Job '
description | . Working _
General 3 T~ 7777777 Cconditions,
information o : ‘ aptitudes, interests,
‘ - - er &1 temperament, .
' . ~ School : _: : physical require-
. ' program - ‘ments
- ‘Information ">
“#

14

a cooperative educational service provided through tho affiliation of local education agencies
7 and the division of occupationql education, masaachusetts department of education.

105
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2. Task Outlinc - ‘
Tho major responsibilities and groups of Identiflable tasks performed within - ¢
an occupation arranged in outlina.form. The information was derived from.

_ a national search of avallable relevant materlals and reviewed by
. current jobholders for each s;?eclflc occupation.
Task Outlines \‘
. Dutles performed
o Major In that major N
~ responsibili- |. responsibllity LA
tles of the _1, N |

—_ jobholder

Examples of the

/ | [ Zar g S W ] - type of work
. ) ) done In performing q
AP I o, ‘.
v these duties \

Suggested Uses

- == ldentlfy occupations within clusters.

C.
*

c
-- . Break down a‘nl occupation from a broad description Into groups of related !

_tasks .

-— As an aid In noting simlilaritles among occupations In a cluster approach. q

-— Assist in counseling efforts to describe the réquirements and activities of
‘various occupations. * :

. "As a reference In the development of occupatlongﬂnreness. .
-~ “Demonstrate a relationship between educational preparation and actual
. -Job requirements and responsibllities. '
-~  Discuss job preparation wlith employers. o , e
-- Identify with adyiéory; 'cor;\m_lttees and administrators information which shouid
' be taught In the curriculum. '
T Illustrate to students the interrelationsiip between educagon and work. .
] . . L
« 105
. - .
- R . ‘
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- Http wmdintt communicatc thair career intoruts to counsalors te?chﬂ-s IR TR

and plronu
- ’ .

-- Cive students an overall view of the raqui‘femonts of a .Sp'eclﬂc ]ob

-~

- Idontlfy comprehensive doscrlp\ons of what a jobholder is expocted to do on-
the-job.
-~ Identify specific compotcncln which could be accomplishcd within a student's
~ school program. ’ . '
- * / v

- Develop competency checklists. These lists of competcncles can become’ an ’
' cvaluauonal tool for monitoring student ptogress. - :

.

- Prepare students for fleid trips. o

- Help students undorsund commonallty among occupatlons in a partlcular
clustor

- Hclp students compare thelr accompllshments in school to what is expected of

jobholdor.
~
-~  Use as a guide to dlscuss educatlon with employers and other communlty
people. L. ]
Ralated Project CAREER Publications . . o .

1. Project CAREER Guldance Pacs

--  Contains Project CAREER Task Outlines and Career Preparation
Analysis Charts (Careerograms) with suggested useage organized

into the fifteen USOE clusters. ’ . .
2. Projcct CAREER Competence Pacs e
== Contains Projact CAREER Task Outllnes. Gareer Preparat’lon
Analysls Charts (Careerograms) and curriculum data material
related to elghty specific! occupatlons - - , . 7.
3. Instructlons for the Use of Career Preparatlonjnalxsis Charts )
- (Careerograms) . :
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1. School: [:"_'_l Lynn 'English NS,

2: | 'Grade Level

-3, Marking Period:‘-f‘i‘~f__"-From

N

INDIVIDUAL' STUDENT- SKILL INVENTORY
- -,'-RECORD SHEET .

- .

[:: King Philip Regional H. S

[:Isth Ejiothmmh[:]mh -

“To

e ,

4. ‘_Students Name: _ at .
- 50, T_eachers'Name:ﬂ ' .
6. ° Subject Area: '
| 7.  Skill Inventory: |
o Degree of Project CAREER
. Skill - Proficiency 1.D. #
P e -
.“ 1 \
*.
i )
. ) ‘ )
- ' » 6
> , >
’ Q ‘ a . 109 | o
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"OCCUP. RELATION®
‘MACHINIST

TOO LMAKER -
DISIAKER
“INSPECTOR

AUTO MECH.

[has

THREADS PER INCH ) U
'CARE ANDHANDLING. | et
- ACCURACY OF VARIOUS BRANDS

_CHECK!NG FOR ACCU QACY

MACHINE RELATED e "
| DEVAL V.MOORE . = . S \,
U 1 .
L DWNBYRDANEL NG PHIL(P VOC. HS. ,
., ———I\JSIRUCtuRS GUIDE 17—
o - _TASK ¢ o
READ AI”AND/OR 2”MlCR I
g ‘To0LS: ' .
IMICR.PER STUD'-'NT o
1'STEP GAGE PER STUDENT, - T
 MATERIALS. (QPTIONAL TYRES) |
| _ WALLCHART SHOWING PARTSOFMICR.“
L "~ OH.TRANSPARANCY ¢ n' w
PASSOUT SHEETS »  w, = o o (-
PAMPHLETS . 0o ) I | B Il"‘_ N

INFORMATION SHEETS
' QUIZ SHEETS

TAKE HOME EXCERCISE SHEETS
'EVALUATION POINTS:

PARTS OF MICROMETER

COST i ' T ’"

'~

112
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" Excerpts. from A Syrvey of

Existing Career Exploration Activitles In )
~ The Lynn and King Philip Reglanal Séhool Districts
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"~ On June 23, 1975, a visit was made to Lynn to meet with Dr. Fred Cole, |

b Director of Federal Programs, and the person in charge of the project .
“ with which Project: CAREER wili be afflllated - We spent approximately °
8 . two hours discussing the-Career Awareness Project, Project CAREER's
' role in it, and the preseat state of the art relative to career awareness/
oocupatl_’onal ‘educatiop In Lynn. : , :
The lntervlew,"although general I nati.ére, did l\ave al
. format. ‘Against a |

3 " for awareriess, interest, aptitudes, skllls. etc Flve speclflc questions/
‘ ' were asked and responded to: . , , q SN

1. What kind of speclflc. for alized career- awarenes; programs presently
exist at the elementary ]unlor hlgh leveis? .

2. ‘What klnd of speclflc, forlmllzed self-awareness testlng programs >
presently exist at the elementary and junior hlgh levels? »

. . 3. What klnd of areer exploration presently goes on at the elementary
J o and junior high levels? —

8. How do students enter 'exlstlng occupational programs? w_hat
' kind of assistance do they receive?
)" S. What kind of information do those responslble for vocatlonal programs
B o have on students entering their programs?.

Dr. Cole, although somewhat r(ﬁmoved from tl'le classroom and actual .
guldance environment, demonsttated extensive knowledge abaut the
Voo existing situation arid problems: It wils concluded at the termination of
_ the interview that no' additional persons within thé Lynn School System
ey had to be approached for further information.

: It was qulckly determlned that little or nothlng is being.done regarding
- career exploratlon/awareness There was definitely nothing at the élemen-
tary level; career education has not yet come to Lynn In tHe lower grades!
There are no elementary counselors and apparently teachers have not formally
Integrated consclous self-awareness activities into the curriculum. '

4
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. THere does seem to be some attempt at "vocationai" testing at the junior

-high school. A baslic problem here, 'however, is the iimited number of :
counselors as well as the real'role expectation these peopie must face.
In reality, jufior high schodl "counselors are adjustment counselors,

perhaps a euphemism for“disciplinarians, who must be primarily concerned
with ‘a high rate of truancy, anti-social behavior, etc., at .the expense of
more'fmeanlngful' activities. Consequently, the potential’ good to be

gained from the meager amo&“t of testing conducted Is almost entirely

lost because of a lack of folbw-up discussion$, interpretations, and pianning -
between counselor and student. . ' -

The role expectatlon and limited number of guidance counselors in the Lynn
School System poses potentlal danger for future efforts involving Project
CAREER. The role of guidance counselor for career exploration, awareness,
and future plannlng is at the heart of the emerging vocatlonal program
Drastic changes are needed in role and attitude, and trainlng seems in - .
order before the anticipated contributions 6 the program from guidance
staff will be realized. It Is foolish to think that more personnel will be
forthcoming in ‘an environment where the school budget represents 28%

of the total city budget. The use of counselors and the needed. Ingredients
for realizing extensive, benefits from their services must be closely examined
-by those involved In the Erogram : -

n. " The Preseotf-SitﬁatLon ' R

Painting a plctu& of the present situation regarding career awareness/ '~
exploration and tralning, everfwith the broadest of strokes, depicts a
rather dismal, albeit all too realistic scene. Nearly all students desiring
an occupational course of study enter the Lynn Vocational-Technical School.
This Is -done without the assistance of well structured counseling and prepar-
'atlon,‘as mentioned above. One .can only wonder about the variables that
affect a ‘student's décision to.go this route as well as his/her self-image
at the time of this unfortunately somewhat more than tentative decision-making.
. Some ‘local businessmen are invited occasionally to speak about their job roles
and an lnfrequent vsit is made by junior high students to a locai industry,
but this by and large has been the extent of formaiized exposure to the '
. world of work wlthin the school system

Severai "alternatlve ‘programs - .do exist w:thin the ‘school system, primarily
‘to saivage the potential drop-out: Junior high students (grades 7-9) with
academic probiems participate in a trade-industriai arts program in whlch
- they are Introduced to four occupational areas: | 1) machine shop,
- (2) electrical shop, (3) metal fabrication, and (4) carpentry. For those °
. old enough a P.M."(12: 00 - 5:30 pm) program has been introduced which

S 118
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) _ attempts to prevent student withdrawal by compining academics with vocational
‘education and- some cooperative education. In both of these instances,
R students appear to select these programs primarily through their own
igitiative.
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Klng Ph1llp Reglonal School is the receiving high school for the towns of

Wrentham, Norfolk," and Plainville. - Students from these .three towns come
to .King Phillp through one common junipr high school The present educa-

tional structure includes a3 vocational school, with its ewn director, within

the Regional High School complex, but the philosdphy has changed to that

of restructuring onto a comprehensive school plan A rather large wing is

presently being added to'the existing facility. This addition will repre-
sent a significant ansion of the school's vocational program, which is -
in keeping with the district's growing and firm commitment to providing
maximum exposure to career education for all students. The vocational
program Iis; being expanded from ﬂve areas to a roxlmately elghteen as -
3 nsult -of the present constructlon ‘ p? :
In addltlon to the growlng vocatlonal currlculum. the King Phlllp Regional
: High School has a varied and in resting number of programmatic alter-
nitives ‘for its students.- These (include a strong business education

. component, an emerging distribulve education option, college preparatory,
- and ral education. The chan§ing cufricular phllosophy emphasizes
: the elimination of the general edudation option, the expanslon of the

tional/occupational program, and the belief that the coll directed

o wenue is part of a larger career educatlon/prepara ' pers tlve \

Cooporatlve Education and Wbrk Study programs appe ' to be wel'l estab-
lished at King Philip.- Seniors involved in these programs work .in the
field on aiternate weeks. Approximately 80% of all seniors are placed

on jobs within thc sdnool's Iabor market area (LynnIWorcester-New Bedford) :

Many of occupatlonal course offerlngs at King Phllip include both
terminai and\ enabiing performance objectives. “:Vocational faculty were

providéd with' an in-service program on the. dpvelopment of job competen- .

cles. While there Is the expected variance as to qudlity and quantity
within each area, both the vocational administration and Dr. Glen Neifing,
speclal consultant to the training program, are due high praise for what

- seems to be an. extremely successful developmental program.

) ) 3
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Existlng-' areer Education -and TeSting ProgLams .

There is -a for;rmllzed career exploratwy program in the junior "high school.
Elghth graders are exposed to a structured course focusing on the ‘world of
construction, world of transportation, etc. Not all of the students at -

, this grade level, however, are able to par'tlcipate in thid offering. The

y o E reasons for this, as well as Iinformatfon as to ‘the criteria for determlntnd

' ‘which students 3re admitted to the exploratory program, were unavailable - .
during my visit to the school . Further information is needed, reg’ardlng 7
the elghth grade exploratory : .

o '-.

) aa - Junier hlgh counselors do no lnterest testing at the seventh and e!ghth :
.. ‘grade levels. General aptitude' (DAT) and intelligence (lowa, Ottis-Lennon)
Tt 7 data appear to be the primary types of indlvidual informqtlon sought
) o Perhaps what seems to be a reluctance to undertake. addltlonal* ting is
TR ' due to parental concern about excessive probing by the ,schoo‘ts -This
y - " Is a'Sensltive Issue-at King Philip and the need for and use of addltiohal

s ‘testing by Project CAREER must be evaluated - compietely before final plans

o whtn Is facet of the program are consummated o . %

’ ‘There ls\ apparently good rapport and close cooperation between Junior
and ‘senior hlgh«gui@nce staffs within the King thp School System.
) three counselors In the junior high and the five at the high school maint
’ continuous cornmunicatlon concerning the ‘well-being of students sprogressin
- through the system:. Thlsv is. very important in that high school program
selectlon and, therefore, significant career decisions are présently made at
L the end’of the elghth grade. Because of this, the one vocalonal counselor
L at the high school Is inyolved primarily with only. those. students ‘who have
chosen this programmaﬂc dlrection _ :

There Is a limited career awareness Ilbrary at present in the high. school
. © . and the materlals that¥do exist are housed mostly in the counselors'
) 7. offices. A Student Resource Center is being added as part of the new
1‘& A complex however, and plans are beirig made to use this as the primary
' '._,.«.,'\ reposltory for the anticipated major expansion of materials in this area.
#% There Is evidence to suggest that the counseling staff is aware of and
supports .the need for career exploration as a vital part of the curriculum.
) : These staff members probably know little or nothing, however, about
‘ Project CAREER and would most likely welcome additional exposure to
career education in general and competency-based education in particular.
- "This type, of spade work by Project, CAREER staff at' the outset of involvement
‘ with King Philip personnel would seem most |mportant and would reap
b significant benefits ln the long run. , ~
¥ ' .
Although productive, the value of my visit to King Philip was limited
somewhat by the fact that those to whom | spoke had not yet been thoroughly

7
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exposed to the intent of the new vocational project with which Project
CAREER will interface. It is my understanding that a meeting shortly

involving personnel from Project CAREER and the Regional School will
cover much of the ground over which this report was intended to trod.
Everyone being comfortable with the meeting's agenda, this consultant .
. has not squght further for additional information on existing career.

efforts or preliminary plans for future activitles in this area.
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- of L
S ' , Project CAREER/OCAP '
X S June 9, 1976

The folloﬁing is a preliminary report of the third partv~
, evaluation team concerning the activities of ProJect CAREER at
~,%I Iynn English High school and at King Philip Regional High School.
,,Below is a relatively terse summary of visitation results on a.
pre- poet besie in November. 1975 and May, 1976 at both schools..
ﬁsﬁwhe rollowing is\provided for grant request considerations; a
more complete analysis will follow, The report below focusee
primarily on the achievements of Project CAREER. and is’ organized
- t0- correspond with the four basic areas of considerationx |

A. Instructional Change,_ B. Guldance ActivitieL

oy
C. AdministratiVe Activities, and D. Informational Considerations. RS

For convenience' sake. the report is divided by eacﬁﬁschool .

‘undgr each category. - .

" A. INSTRUCTIONAL CHANGE :
_ : Kigg'zhil;p Regional gigh School
1, Project CAREER has been successful in developing a model to
_relate shop-related_instruction with shop laboratory work.
. There is evidence that the career information materials
) _deVeloped in shop-related instruction is. being carried over
- into the lab situation., )
/,;. There is evidence that Project CAREER has developed materials |
T relating shop competencies and career (Jjob) related skills.";\
| Within the shop courses, charts and competency graphs have
-
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"»s«ff.",“',qf S | q
i .‘beqen developed relating the shop competencies to speciiic
,}5 “Job nplated skills, :9 - o« p
'khedghops have develqped a methodology for documenting ’ :
/? ?stndent skill completions. and are using this in both a_ | uff
j?h w‘gmotivational way and as an alternative to other types of P
.ff' .f scompgtency measure? '
L b, Thefe have been sorie. limited attempts in the academic r 5
‘ | d subﬁects to irifuse occupational infﬁrmattbnkand career I f' Qe
information into curriculum plans. - o x
5. . There have been attempts to use the Prdect CAREER data base . f:eéﬁé
: as a framework for developing lists of common skills that iﬁfi&i
o ~out across vocational areas: 1.e., grades on task completion_fajtgg
R other than courses taken, etc. , T o
. ‘E lish igh Schoo )
‘ﬁﬁ' 1. ProJect CAREER has developed a teacher awarenes:\or “the _ ﬁ
i? career implications of subject matter courses.’ Teachers o ~*!§
153 = dn the instructional areas have_heen_using the Career T | 14
T : Information Center. and seem”;;re aware of certain subjec+ |
matter/career implications.' Teachers s‘m to be aware of 3 ,-.".j
the motivational value of the relationship of careers to
academic subjects. There is som information that students 5
| who perceive career implicatio is for subjects are responding ‘%
more positively to them, J ' '
* 2,  There 1is evidence that teachers are utilizing the Project

B...

CAREER msoLxrces. both staff and material. - _ .

GUIDANCE AchVITIsS
ing Phili;

En lish High ‘Schools




T
.and properly stlffed. o /

' 2o

2.

3.

;’etudent. and career data is being developed. filed. and made

. . . . 3 . _vA,-‘i :
p ‘
An adequate Career Information Center hns heen_estahlished_mMms__M_

A oareer infprmation file has been set up on each experimentai

¢

. available to the'students.
A relationship has been established with the guidance staff.

i. e.. the guidance oouneelors' utilization of the Career
Information Center. - >
Projeot CARBER has” developed gnidanoe information materials

for oareer match and*olaeeroom use.

: 7
'There have been olaesrogn- resentatione by the Projeot CAREER

staff oonoerning the usage of the Career Information Center.
and an introduotion to other career information.f _
There is evidenoe of student usagé of the Career Inrormation

Center on an expanding basis. .« ; . : .
J o . ’ - R
ADMINISTRATIVE ACTIVITIES

King Philip High School .
Projeot CAREER has maintained support for the projeot.-

Awhioh is'now being translated into not only personnel and
idealogical support, but aotual expenditures of funds.
'Projeot CAREER has developed the support of administration

. at all levels.

Projeot CAREER haS'suocessfully'developed the awareness of
all ddministration as to their program goals and activities, -

N Project CAREER'is working closely with.the~Vocational Director

to identify key faculty who might be used in expanding
materials for ProjeottCAREER students.

‘The adninistration is aware of the Project CAREER data base



-y

_and its potentialities, i.e., task analysis, competencies,

3.

D.

1,

2.

4 .
| R 4,

£

and special needs coding.

1 Project CAREER has succesefully disseminated information

concerning their program to the community.

. Exgg English High School

Projeot CAREER has developed a good relationship with
central administration and limited support at the bu*lding

 level, . v

Project CAREER has maintained'administrative,support for_the
projeé;. net onl§ in physical and;idealogical support, but
in funds expended. | d "
An awareness has been developed of the’ProJect.CAREER

objectiVes end materials by all of the feeder schools in

the Lynn system. ) .
Project CAREER has been successful in disseminating informatioh ,

‘concerning their programs to the general community.

INFORMATICN COORDINATION :
Iynn English and Klgg Philip High Schools

Teachers have been'informed of Project CAREER'td¥ough the
departmental visitations and by dther means.

'Counselors have been oriented and informed of Project CAREER-

and ‘were utilizing Project CAREER materials/and resources,
Students were aware of Project CAREER, particularly the
Ca‘eer Information Center, and many were+using the Career
Information resources. |

The general community has been informed by newsletter and
through public information activities. i.e., newspaper

stories. etc.,

128
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E. RECOMMENDATIONS. . ' <:\
~ We would lig\\:o ‘bring to attention two objectives of ProﬁEEf”
CAREER for 1975-76 that we find have not met the expectations

of the Project CAREER staff or ‘ours. S ,;4//
1;' Many of the teachers to date have not been able or desiﬁ{ ul

g

of making the link between career objectives -and career .ﬁ

" skills eith their academic claserooﬁ oﬁrriculum’pl:oe. q&
e, in science, math, English, etc. Very little*progre I
"has besn made in relating career obJectivee to the“formalig "

s

curriculum obJectives ?academic classroome. 'l‘he ”&orrect‘
kP

modality for moving in this direction may not be avgfl&heéi
| at this time and the project should 51Ve heed. JL.~'\\« K
2. There has been an absence of a formalized documeht of thquz“ﬁ‘_
events, progress, failures, etc., that would permit. ﬁhothﬂr i
‘person to replicate the project in another eetting Fragmented
pleces exist of the ongoing detailed analysis of the procege
through which one would begin to develop a model for a {"WW
" change agents however. the lack of such. a manual qpet he r
addressed tai:ly immedigtely;before the experieqqp, rom this
initial year is lost, ‘ o
A major accomplishment of the year is that both school systems
see Project CAREER as a valuable resource and wish to continue
. .and expand the project's involvemenc next}year. As we indicated
at. the'beginning of the report, this ig onlJ a brief summary of
our findings. and a more complete reoort w1ll follow, detaillng the
objectives and the degree*of success that Project CAREER has had in
.attaining(them at this point. It is, however, ou:_considered and
- I




] : . . a * 6 . '

L

unanimous opinion that sufficlent progreds has taken place to _

A warrant the continuatiqn of'PnaJect CAREER’'S endeavors in these - p
'two schools for the coming year. While cost-effective analysis
is always a difficult situatioﬁ; and we will not attempt it, we -
feel that significant changes in student life and student ¢
opportunitfes both directly and through teacher and counselor
involvement is obvious. . Based upon these observable facts and our
. session with the - ProJect CAREER staff concerning their goals - - q
and projected activities for next year, we suggest that sig-'-
nificantly greater impact can be made, both at the pilot schools
and in dgveloping a model that,may be utilized in other situations, 4
L3
. _ q
’ Q' . [
) ] \ ‘.
e ) | - " . ' : %
. . Tea *-“
'\ .
q
r
Ronald H. Fredrickson
‘. Robert W, Hayes )
. ' Robert J. Kates e
Thomas F. Harrington, Director
™ _
130 - N




BT

w o

s,




TN . . .o . . o ' i
N CR \‘ C . -(‘,mv s . . Vo e . 2 - } ) . -:“'“i!
. ' . .
. W, . .

N
iy .' PROJECT CAREER
L ' PRE-POST TEST RESULTS

o .7 1975 - 1976 - -

R s o8, 4 o . .

.
.

e . Y | | ,
Thomas F. Harrington, Ph.D. -~ = , , - _ s
July 25,1976 - | ‘ _ : BREE

W
B
.
- B .
d ' i3
- "
: -
. -
A
] N .
- ’-. -
i .
.
'
Y
i - "
A -

ERIC -~ o ©

r I et bty
FullTox Provded b ERC R A .



ERIC;

o

® >

.n!

m m O

3

Purpose

Instrument o

Test Administration’

Population Qescrlpthn

Test Resuits .

Conclusions: }
- Appendices
' ?
»




PURPOSE: ' LI

' To assess the impact of Project (CAREER'S curricuium - guidance program In
two school systems - a pre-post test research design was utilized. The
b . design also established the use of an experimental and control group within
each school. The two systems are representative of two distinct kinds of
communities. They are identified by the Massachusetts Department of Educa-
tion as an industrial suburb and a regional vocational technlcal school.
This report will detall the selection of the assessment Instruments,* describe
b the populations, and cite both pre and post test results and donclusions.

- Appendix A is a policy statement adopted by the Third Party Eyaluators
concerning revelation -of pre test results to deal with the problem.of con-
tamination in post testing.

‘ % . o
) - Three objectives of this evaluation were to assess base line data and assessment
#® of any change for the four identified populations in the following areas:
Decision-making. skills
Occupational awareness
) Competences possessed

INSTRUMENT SELECTION:

Dv/procesé of determining the eval‘uatlon devices to be.used involved three
groups of people examining from thelr different perspectives the range of
assessment devices available. It Is abvious that.Project CAREER had to examine
the instrumentation in terms.of a proper match with their objectives. " The
local guldance staff kept in mind both necessary administrative considesations
. as the length and number of tests to be given and judgements as to whether
the test content would be suitable to its own geographic student population,
) ) The Third Party Evaluators set forth criteria which would enable the results
of the Project to be evaluated in terms of comparison on both a nationai and ,
state levei. Credibillty of the instruments was also considered very important.
Tests which also had sqund theoretical bases and acceptability among vocational
development experts were desired. Thus from these needs, the fol lowirig
) criteria for instrument selection were established. -
Suitable -emphases to Project CAREER's 'objecti ves (
Suitability of content to the grade level of student populations
_ Current content especially in the Occupational Knowiedge area
) Availability of national, state, and local norms
) Instruments professionally accepted
\ Test admihistration features satisfactory

* Three instruments were selected. To measure students' decision-making
abilities, the instrument used to field test, Deciding, published by the
College Entrance Examination Board (CEEB), was chosen. This instrument

- was developed by CEEB to assess the impact of their curriculum based
program of decision-making, which is the largest single program in use




within schools nationally. Since the Declding program was originally designed
to be used In junior high schoois, the reading level was adjudged acceptabie
for these two high school populations.

To mnasure occupatlongl awareness, the Occupatlonalr Knowledge Assessment
1974 Test prepared for the Massachusetts State Department of Education for

its statewide Massachuseits Edudational Assessment Program was chosen. The
rationale for Its Inclusion '|s powerful. It Is rare when you have a test which
Is as comprehensive and whose constructidn Is as good as any nationally
developed device with statewide norms provided by the State Department of
Education of your state specifically geared to each school In your population.
Valuabie aiso Is the large number of content domains which can be derlved
and for which applicable norms exist. The purpose of this Instrument is to
measure how well students know the world of work, |.e., preparation require-
ments, future manpower trends, types of functions -Involved In occupatlons
salary levels, etc.

To measure competences possessed, |.e., self appralsal goal selection,
planning and problem solving, the Cdreér Maturity inventory (CMi), published
In 1973 by the California Test Bureau/McGraw Hill;, was chosen. The CMI

was authored by ‘John Crites, Ph.D., who. Is one of the most recognized national
authorities In career development. The Competence Test of the CMI measures
the cognitive variables Invoived In selecting an occupation. The competences
Include: how: well a person can appraise his/her job related capabllities,
l.e., strengths and weaknesses; how. adept one Is in matching personal
characteristics with occupational requirements; how faresighted one Is In
planning for a career and how effectively an Individual can cope with the
problems which can arise in the course of career development. The purpose
of the CMI is to "provide bath an extensive and Intensive Inventory of the
critical behaviors in mature career decision making and development."

3

»

The assessment devlces used were:

Deciding. College Entranoe Examination Board

Occupational Knowledge Assessment 1974 Tests,.
Massachusetts State Department of Education .
Career Maturity Inventory, Callfornia Test Bureau/McGraw Hill

In formulatlng the total assessment jpackage, the following adjustments were

AN

made. In the CMI the Occupational Information Competence Test was substituted .

with the Occupatlonal Knowledge Assessment Test which provides a ‘much more .
comprehensive treatment of the subject area as well as affording the availabillty
of local Massachusetts norms. The Deciding test was. used for it included

~ features not a\ﬂ,lable in the CMI. The Dec:dlng test did not consist of all
multiple choice questiohs as the other two did and collected direct student

input through the use’ of short essay type questions. More significantly,
this test assessed the self ratings of ability in various aspects of the decision-

making process. This. feature Is ‘especially significant to evaluate in terms of
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‘occurring at the beginning of the school year, plus the fact that the ad

-of these students. In reality, the derivation of a truly matched control sch

-

»

self concept and self competence with those t);pically non-college bound - .
business, general, and vocational curriculum populations. More will be

detailed on this aspect in the Population Description Section. _In the.case

of Lynn, an additional test was administered in an attempt to specifically

tap what the influence of attitudes prevalent in the local community might

impact the student body. To achieve this goal, the Attitude Scale of the

CMI was chosen. Its objective is to elicit the feelings,the subjective reactions,

the dispositions that individuals have toward making a career choice and ' .
entering the world of work. Specifically assessed were: Is work seen as

~ a,meaningful focus of life or is it viewed as drudgery? How involved and

independent is the individual in the choice process? What considerations are
made in selecting a career? The content domains relating to Making Career

' Decisions ‘on the Occupational Knowledge Assessment Test were deleted for
- these areas were more reliably ‘evaluated in the CMI. L ‘

TEST ADMINISTRATION: ) o»

‘The actual administration of the pre test ideally should ha&_* occurred earlier.
Extenuating circumstances, however, were judged to outweigh the ideal and
favored an eight week delay. Namely, three important considerations were

deemed critical. First, local involvement of the guidance personnel in the

test selection process was desired. The late starting date of the Lynn school
system, due to a teachers' strike, precluded their earlier involvement.

Second, the usé of an experimental and control group in each school, ‘which

is an extremely desirable design format, also required considerable planning.

This design necessitated the total disruption of the school's’ normal daily

schedule for two days. It needed organiz:ation' e make accommodations for

physical facilities to provide for satisfactdry test administration procedufes

and necessitated time for allowing for the human factors involved in
communicating the rationale for this assessment task with both school faculties

and students. Third, the identification of a matched control group is a time o
demanding task requiring detailed organization. The time period in ‘which ‘
this process should occur is the late winter and early spring of the preceding
.School year when student course scheduling ‘typically is done. Ewen if the
organization of this process had been done earlier, the fact that many schools

&

. experience a twenty-five per-cent adjustment of the student course scHedules

within the first three weeks of school would work against .an early final

~ selection of "the control group". The task of establishing a control group  * *
is also made more difficult with ninth graders who are entering a school.: . .
for the first time and experiencing a vocational curriculum newly selécted” .
but perhaps only tentatively chosen. An additional contamination factor s - ﬂ

that the physical plan of one school.is brand new with oonstruction"‘stji"‘l:{ Lo

trative leadership i5 new without long experience in the scheduling process’*.

population, considering the human factors involved, is extremely difficult to
achieve. - - -

—
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A.  King Philip

‘V‘ 'V | R ‘-\

‘The three instruments were administered during early December 1975 (See

‘Appendix' B). Provision was made to accommodate the make-up testing of

absentees (see Appendix C for testing time schedule).

Post testing took place during the week of June 7, 1976 in both schools. ’
Provision was made for make-up testing. This later retest date than desired
‘was necessitated when the Federal Evaluation Team delayed its on-site
visitation. . ‘ -

‘POPULATION DESCRIPTION

. The experimental and control groups were selected primarily o the -
basis of comparable academic performance in English. The low level

of performance in this fundamental skill was considered characteristic.

~of typically non-college bound students. - When the analysis of the
demographic information occurred it revealed considerable differences
between the two groups. The experimental group was all male mostly
enrolled in a vocational exploratory program, while the control group was
composed of slightly more females than males. It might be postulated

for many of these ninth graders, especially those in thesgontrol group,
that their curficulum choice was related to a tentative oEcupat*'lal
preference area. S -

The parental backgrounds of the head of household of the control
population showed a higher level of education and were more likely

to be employed in professional occupations and not as likely to be .
working in service positions or semi or unskilled jobs. These are

two indices typically used in assessing socio-economic status. The
experimental group had a greater proportion of their members currenily_
holding a regular paid positin. . The future aspirations for the exper-
imental group were for mostly work upon graduation., while half of the
~control population envisioned some form of post secondary education.

Specific Details (in percents)

Experimental Control
1. Sex .
Male 100 43
Female - 57
1. Parental Highest Educational
Attainment Co
- Less than High School 22 10
High School Graduate . 27 22
- Specialized Post Secondary , ' .
or Some College _ o 22 27
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4 . - Experimental  Control
%ollege Graduate o . 5 L 22.
e Don't Know ) - o, 19
3. Occupatlon of Head of Householdl S
Professional - L 7 +16
. ',Managerial Proprletor,‘ R A
Official- =~ ’ T A 19
"‘Clerical T - S22 . 3
Technical . : [ I -5
. Sefvios:. S R 3
. Skilled S 27 . o >
L . Unskilled 2 : - .
Don't Know e e 12 21
Student Wdrk Exparience
e Regular job at least one - X R
_dayor evening T . - 21
. Summer Job .. - L a8
. No work durlng the last year B 38
Attend college L TR 2 o320
Get speclallzed post- | R v o
‘secondary tralning - - . 17 : 19
‘ Get a full-time job . Y A

"’f'-f:fUndedded -

. Lynn

The experlmental and control groms Were all female and in the tenth
" grade taking-the business curriculum. The parental: background ‘of
“;the control - population in terms of: eduational level was more variable
- ‘than the experimental group with more parents not having attained a -
R " high school diploma and a few more pagents having graduated from
.7 . ., college.. The head of household of the control group was more llkely
' to be involved in managerial, proprletory or an. official positfon and
unskilled work;, while more of the experimental group's parents were
professionah and worked in service positions. The students' work
- experience was almost identical. The future plans of the groups differed
only in that’the control group aspired to morqspeclalized post-secondary
. training and a few more of the experimental group perceived college
as a vlab,[; goal. . '
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Specific Details (in percents)

, . .Expe'r‘imental - Control -
. 1. Sex .
‘ Female - 100 100
2. Parental nghest Educational
Attainment \ v
Less than High School 21 33
. High School Graduate ‘ 37 30
. Specialized Post-Secondary _ '
‘ or Some College =~ 13 5
- College Graduate 6 20
‘o Dm‘t Know .~ 13 12
3. Occupatlon of Head of Householdu ,
Professional , =N 5
: Managerial, Proprietor, ‘
pr Official "8 23
'~ Clericali, 3 2
Technical ' o\ - 2
Sales = - \ 3 2.4
‘Service 8 -
- Skilled 26 28
"~ Semi-skilted 5 /3
Unskilled -5 10
Don't Know 13 20 -
4. . Student's ’(rk Experience
Regular job at.least one
day or evening 32 32
. Summer: job - 21 20
No work during the last year 47 48
5. AFuture Plans ?
. Attend college 11 3
‘ Get speclalized post- \
secondary training 26 \45
Get a fuli-time job 26 25
Undecided 37 .27

bl
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~ having any significant impact uggn,
" whether anydifferential changgp;e‘ ted after a treatment period. It is noted

TEST RESULTS ' .

The attitude of the student body was ']udgeq to be a critical precondition for
rriculum change. Table 1 below examines

for King Philip that substantlai imbr"ove@ent occurred for the experimentgl
group in its attitude toward school with a decrease from initially 51 percent

- of the students disliking school to 27 percent currently. The change within

the control group was negligible; however, more of.these students dislike
school currently than those in the experimental group. For Lynn the attitude
toward school did not change noticeably for either group and both groups' )
current attitude toward school is approximately the same. ' :

: Table' 1
Feelings Toward School by Percent
« King Philip Lynn
~ Control Experimental ‘Control s Expe rimental

Pre  Post Pre Post Pre Post: - Pre Post
Like School 35 41 20 37 47 43 ° > 45 242
Neutral - 2 27 29 36 . 33 370 37 T ew o hs
Dislike’ . ‘
- School 33 32 51 27 - 20 20 - 18 23

Another measure of change in student behavior was the number of times that -

“students’ discussed their career plans with a guidance counselor during the

school year. Table 2 displays these results. First, there was greater

involvement in career planning among the experimental group than occurred
with the control group. Second, the King Philip experimental group showed
a far more substantial level of involvement in the career counseling process.

Table 2. | {
Frequency of Career' Counseling by Percent \
King Philip ' ) Lynn E
Control Experimental Control Experimental
Pre Post Pre Post Pre Post Pre - Post
"None 55 68 78 34 72 55 81 60
Once or : , : : : o
Twice 4o - 22 17 42 15 33 8 29
Three Times ’ ' '

or More’ 5 10 5 24 13 12 . 1 1

R
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. The Lynn school ‘system desired anoﬁwer measure of student attitude toward
work’. Table 3 reports the scores on the CMI Atti}ude Inventory and shows
that a change did. occur for the experimental group in an improved disposition
toward making a career choicéc‘-'and entering the labor force. The scores went
from the 28th to the 52nd percep¥i|@ion ‘post testing for the experimental group;
whereas, for the control grdup the ge went from the 39th to the 42nd
percentile on post testing. Thé- ude Inventory scale Is a measure
assessing two, major problem aré4 Bh choosing an occupation with low scores
reflegting indecision and unrealism.. The initial level of the pre-test scores
of both the control and experimental groups is suggestive of "less socio-

economically favored adolescents." \ .
. r : \ : -
: * Table 3 [
Lynn CMI Attitude Raw Scores \ Fo
, Pre Post ' \\ {
! . Control | X33.5 ‘34 o
SD 4.5 4.5 ' '
Experimental . X31.5 .35
. SD 5.5 5.0
. i _ Table 4 ' ‘
SN 5.5 Selection of New Occupational Titles at King Philip by Percent
Listed Named One Named Two Listed ~ Choices
Same New New All New - Indicated

.Occupations Occupations Occupations Occupations Focus by
‘ Elimination
Control* 8 - 30 - 38 17 ' 5
Experimental 12 34 34 15 5

*2 percent indicated no occupatl'ons on post-testing

Table 4 shows the percent of ch'ange during a six-month period in the number
of new occupational titles listed for "possible life work." The procedure was
to ask each person on two separate occasions to list three occupations that
he/she thought about entering. The table shows a substantial amount of
quantitative change, especially in the King ‘Philip experimental group ﬁ}}you ]
consider this group as: tentatively having selected a vocational or technical
area of occupational preparation. Examination of the actual job titles, ‘however,
shows a qualitative change which is most desirabje. Post-testing revealed
" a decline In the number of students~indicating broad curricula areas as
automotive and carpentry and a significant increase in the number of actual
occupational job titles. This focusing on viable post-training occupational

job opportunities matches the overall Project's objectives. On the post-test
there was a 44 percent increase in the overall number of occupations listed

for the experimental group. Illustrative of the néwly selected eighteen occupa-
tional titles are: refrigerator repair, draftsman, bulldozer operator, cabinet
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~ "¢ _ ‘maker, farmer, plumber, boat mechanic, Peace Corp worker, motorcycle .
o v ygmechanic, tool and die maker, oceanographer, diesel mechanlc, and auto body
repalrman

=]

Whlle substantial change occurred also for the King Philip control group when

they listed their occupational aspirations, the«e,change was of a different nature.

_ First of all, there was a 5.5 percent decrease in the number of occupational

, titles listed in the post-testing situation. Sepond “the range of the new nineteen

T ~occupations listed was_very diverse, covering many career clusters, for example.

' plumber, fabricator, naval architect, policeman telephone repair, x-ray :
‘technician, recreational therapist, model, photographer, parole officer, guidance
counselor, travel agent, 'store assistant, record keeper, and public relations. .
Thus, the shift in the number of occupations deleted on the post-test for the

. control group was greater than the experimental group, perhaps indicatlve of

,. 8 larger degree of uncertalnty for the oontrol group, '

e T : Table 5
B o Selection of New Occupatiorial Titles at Lynn by Peroent
) Listed - Named One/ Named Two - Listed Choices
- Same New New All- New Indicated FocuS
P Occupations Occupatlon Occugatlmg " Occupations by Elimination
" Contror - . 13 53 / 20 - 7 7
. 'Experimentdl . 17 36 /. 28 8 1

/
/

~ - "»7 The Lynn population, -as was true with King Philip, experienced considerable
b ," ‘ change in the types of jobs that they were considering. Overall the quantity
‘ i+ of actual job titles selected by/ both groups was approximately the same on post-
‘ testing - The control group generated a ten percent gain in the overall number
‘- of occupational titles in comparison to six percent for the experimental group.
The main significant diﬁ'ere/nce was a qualitative nature. While on pre-testing
~a non specificity existed for the experimental group's work preferences as:
 work with teenagers,’ help disabled people, airlines, ‘telephone company, on
post-testing viable occupzflonal titles were generated as: social worker alde,
receptionist, job interviewer, child care center worker, computer operator,
. and psychologist. The/:urrent list of occupational titles for the experimental
group had 31 percent new jobs listed, while the control group generated only
16 percent new occup tional titles. The number and quality of occupational
tltles not relisted on post-t estlng was comparable for both groups.

. The various skills aAd abilities involved ‘in_making "important decisions" are
* set forth in Tables /6 and 7. Inspection of both tables reveals that first, the
. .control groups in re-testlng rated themselves superior to the experimental
~ groups In every aspect of decision-making, second, the experimental groups
" made the greatest overall change in decision-making; and third, the experimental
groups' rate of development was superior to the control groups in each of the
decision-fnlaklng/ skills. In each group a substantial number of students did
not know sufficient information about themselves to rate their abilities and
consequently left some of the rating blank. These were considered as "Don't




»

Generalizations are that a re-evaluatlon of unrealistically high perceptions of
abilities occurred in:the post-testing for the King Philip control group, while
the King Philip experimental group and both Lynn groups expressed greater
self—oonﬂdence in every aspect of their dedsion-maki&g skills' in the post-test.

Table 6

Major Components in Deciston-Making for Ring Philip by Percent

Very , . Don't
\fxcellent Good Good  Fair Poor Know
. Know My Personal Values @
Control Pre , 1 u6 27 5 - - 11
' Post . o 8 33 - 40 8 2 9
' Experimental Pre - 32 " 32 10 - 2;6
’ Post 5 24 54 7» .- 10
I.. Abllity to Use lnformatlon : - : ‘
. Control Pre _ 14 35 32 . 8 . 2 9
* Post | 6 25 4 13 2 8
Experimental Pre 10 27 29 34 - -
Post - 27 - 81 10 - 12
- HI. Ability to Consider the Risks L
Control Pre . 6 30 46 3 2 13
Post 1 32 -30 17 2 8
Experimental Pre 2 17 37 12 3. 29
Post : 2 24 54 10 - 10
IV. Ability to Develop Alternative S . ’
Control Pre . 8 27 37 8 - 20
 Post 9 30 35 14 2 .10
Experimemal Pre 12 15 34 7 - 32
Post 7 22 56 -3 - 12
V. Ability to DeveIOp Clear Personal Objectives ; :
' Control Pre 13 25 30 8 2 $22
- Post 7 30 38 N 3 11
. _Experimental Pre ‘s 17 37 12 29 -
Post . 2 24 54 - 10 - 10
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I. Know My Personal Values

V.

- Control Pres
Post

Experimental Pre
Post

Il. Ability to Use Information

~Control Pre
- Post

ExperimentajgPre |
"~ Post

Ability to Consider the Risks

Control Pre
Post

Experi mental Pre
Post

Ability to Develop Alternatives

- Control Pre
Post

Experimental Pre
Post

V. Ability to Develop Clear Personal Objectives

Control Pre
Post

Experimental Pre
' Post

K s
Table 7 : )
Major Components in Decision-Making for Lynn by Percent
Very o Don't
Excellent Good Good Fair Poor Know
L4 4 @:‘
27 - 30 35 25 2
10 35 37 18 &
2 16 32° 24 - 26
- 16 55 29 - -
‘s 30 35 28 - 2
7 33 27. 33 - -
. . L 4
- 13 34 27 - 26
.- 10 66 21 - 3
5 35 '35 18 - 7
12 23 47 18 - -
3 18 2 10 3 4 24
3 21 55 16 - 5 .
. . // ‘_-4":,./__..
> ,:f‘ ,_15’ ’_-E:if
- 5 r,{}‘fjﬁ_}éﬁ"
7 23 30 28 - /121«‘.\-4/,}
- -
o ¥R P T
- 8 45 - 21 <2 o726 \_,/
- 16 60 18 3 3
7 28 20 33 12
2 25 35 35 3
1 3w 24 . 31
18 58, 13 1
. )



" Tables 8 and 9 report the pre-post findings on four measures of competence in
career development. No substantial change is noted after a six-month period I
on any scale in either population. An obvious significant difference exists - '
between the King Philip experimental and control groups' performance in both the
pre- and post-testing. The Lynn populations are shown to be comparable
performing groups both on the initial evaluation and the late Spring assessment.

g3
] Table 8 ;
Career Maturity Inventory - Competence Tests for King Philip
~ by Mean Raw Score
Control “ - Experimental
Pre  Post Pre Post
Self Appraisal 1.4 11.8 7.0 7.8
Goal Selection 11.2 12.0 7.8 7.2
. Planning 11.2 11.8" 7.2 6.6
Problem Solving 9.0 8.6 5.8 5.6 .
e % | Table 9.
ey pATE - ' Career Maturlty Inventory - Competence Tests for Lynn
IR /,\"_f}[ ow s : by Mean Raw Score
/!r;;“ ‘/'7 l‘t'rw . 1‘- o
{ Control » Experimental
'/1"‘ }r‘ o b . &
‘ Pre Post ﬂ"_é_ Post
Self Appraisal 12.8 11.4 12.2 11.2
Goal Selection. . 11,2 11.0 10.8 10.8
" Planning '10.8 10.2 - 10.2 10.6
Problem Solving 10.0 9.6 9.6 9.6
Local and national norm tables are presented in Tables 10-13 for the CMI - *Qﬁ”‘

Competence Test. The percentiles presented for the two populations are the results
of the post-testing, since they were felt to have the most meaning at this time.

The King Philip control group exceeded the performance of the national norms

in all four tests, whereas the experimental group was below the national average
performance. The performance of both Lynn groups was superior in the area

of Problem Solving. - Examination of the.item analysis would indicate a level

of self sufficiency and confidence in risk taking and a determination that if one
wants something, one works harder at the task. In the author's experience thi
sometimes unrealistic optimism has characterized low socio-economic poputations.
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Table 10 d

CMI - Knowing Yourself (Self Appraisai) - Percentiles, .
King Philip - Lymn | - 4
: : T Nat'l. : - . - Nat'l.
Raw : . Ninth. 4 e  Tenth gifts
Score Controi = . Experimental - = Grade * Control Experimental . Gradd -

- -

20 L : ) e .
19 9% - ' 99 IR I 99 - 97

18 98 : - 96 , 97 . 97 - . 94

17 93 . 92 . .94 92 " 87

16 85 - 99 . .88 92 89 . 77

S |- 74 95 | 83 - 87 e
Vil fe “H T 68 90 SN 74 " gy . 56 ..
A0 13 87 - 65 72 78 49 -
e Ty oose 85 54 69 - 63 41
SRS | SIS S 82 4y 49 52 o3y
ST 10 36 - 80 36 - 37 . 3 30
.. 9 28 . 73 - 30 28 . ‘ ‘
- 20 | .63 ‘ 24 ' 19
SR § So 18 14

14 . 36 oL 14 9
1 . 19 T 10 '
9 Y 2 _ 8
'3 17 3 ~ 5
: o g T2 -3

‘ 1

.o
T .

1
1

CoNwWEUMOI®

261 . * 40 8
1.1 1.4 n.
3

. 1
Mean 11.8 7.
4 4.2 3.4

SD 5.2

.
o o
B
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) Table 11
- . CMI- Choosing A Job (Goal Selection). - Peroentiles
Uy Ktng Phﬁig . Lynn - : e
¢ | - © Nat'l. , Nat'l.
‘ Raw ; ' : - Ninth - . S Tenth
Sgore Control e ri me . . Grade ' -Control Experimental Grade
.ff.’.‘-. 20 s S perimentsl %
T e 99 " 98 - 99, o 97 X
g | 98 - 95 j ‘ 92
© 17 95 - 91 " .99 86
16 85 83 ) 97 97 78 7.
1579 74 L - 92 92 . 68
18" 69 - 66 - 87 . . 8 58 pu
13.° .60 - i 59 79 76 51 |
12 50 _ ' . 53 - 67 . 65 a7
1M 39 . ) : 48 49 - .85 43
10 33 .. 85 u7 - 42 47 © 39
9 26 4 75 | 45 - 19 39 3% .
8. 2 . 63 om | .23 2 @
7 1 S 53 39, ' 0 - 29
6 7. 43 e e 3 12 _
5 4 28 ) 26 7 ‘ 7 21
4 . - 18 ' ' 4 16 )
3. 19 .10 ! - RN ®
T2 1 12 5 | 6
1 ; 2 3 3
o 0 X 1 1
, . . ,
N 63 1) I 166 - 40 38 - 319 ®
Mean 12.0 e 7.2 10.1 11.0 10.8 11.1
SD 4.8 3.4 5.5 3.2 3.2- 5.6
. ) K
)
L
o
o . . T ’ ' 147 4.
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o | Table 12 - - - , '
CMI - Looking Ahead (Planning) - Percentiles .
) King Philip - . Lymn L
, . Nat'l. : ' Nat'l.
Raw e .. Ninth - T X Tenth- -
Score Control Experimental Grade Control Experimental Grade
: 20 . . - L R -, . I -
J 197 99 ot 99 _ - . 99 , 99
18 93 - o ' 96 90 . - 95
17 90 : ' 92 : 97 - 97 88
16 84 . 89 . 92 81
15 . 77 - 99 : 83 T 87 - 86 . 75
2 14 . 69 95 77 84 . 78 70
: 13 61 .92 72 - Lo 73 .64
12 87 - 87 ' .. 69 74 . §5 - - 58
B 3 I 85 67 ° 62 52 . 53
10 39 82 " 63 . 57 -, 44 - 49
j 9 30 " 80 o 59.. 44 425 .. 46
8 23" . 7 - . . 55 . 34 3 42
7 14 T 63 . 50 ., . 27 -7 26 7 38
6 . 12. . 853 . 44 S o 21 338 -
5 9 . 41 35 e 14 13, 27 % .
: 4 4 T34 24 ' .9 o 21 .
g * 31 28 18 4 2 T 13
2 12 9 . ? | 7.
1 2 . 3. : ’ : 3
0 L L i | ) o : 1
b N 63 R 156 40 38 - -263
- 'Mean 11.8 6.6 8.4 10.2 . 10.6 9.9
SD' 4.0 3.6 5.3 . 4.0 4.0 5.6
o
‘ Ve
! <
148 ’
T c/




. Tabl‘e 13 ;
. CMI = What Should They Do? (Problem Solving) - ‘Percentiles . ¢
King Philip 7 ~lLynn SR
o Nat'l. ) " Nat\.
Raw , , +- Ninth : Tenth
Score Control Experimental Grade Contrdt Experimental Grade -
20 v _ o : ‘ A
- 19 S _ ) S | e . N
.. | - S S ‘
17 ‘ , ‘ ~ . ’ .99 - 99
16 ¢ , < 9 99 . 96 ..
. 15 99 ; .. 98 S 1'% o " 93 ' q
14 " 96 A 99 - 9%, . - 89 H 97 - 90
-.13 90 97 92 .82 .92 - . 86,
12 82 | 87 T ., 18 80
11 73 S 95 80 ' 68 - 57 74
10 65 - 92 .75 | 62 .. 52 69 4
9 60 - . 90 ‘ 69 - Y52 w2 BN 7 B
- 8 46 87 .60 <47 o3 .. 5T
7 39 . 80 54 27 23 50 T
6 31 63 46 ., S ¥ Y 1 43 -
5 22 , 51 .- 38 9 18 35
8 15 C om0, 23 7 .13 26 4
3 9 24 S i B L -7 18 ‘
2 3 14 ¢ -6 | 2 1
1 g - .2 5
0 2 : 17
. . ' . ' X |
N 63 M %0 _ho 38 253
Mean _ - .8.6. 5.6 7.2 9.6 , 9.6. 7.5
SD 3.4 2.8 3.8 3.4 : 4.5
. |
e
o . ) .‘
. . o
149 - ;o L
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The pre- post-testing results on-the Massachusetts Occupational Knowledge
Assessment Test are reported bélow. Tables 14 and 15 report the median
percentage of students selecting the correct answer for the questions in each
of the content domains listed. For compafison purposes the Massachusetts

" Assessment Program classified each school district within the state by Kind

of Community (KOC). Lynn was classified as an Industrial Suburb and King
Philip as_a Residential Suburb. Each community was compared to its proper

‘norm group by location BUT NOT AGE. The KOC's available are only for 17

'year olds. King Philip should be considered as 14 year olds dnd Lynn'as

15 year olds in making comparisons. It is expected that one's knowledge of
the world of work increases with age. ‘ :

Table 14 :
Content Domains for King Philip by Median Scores
Control Experlmental
Background Information . Pre Post Pre Post KOC
Tools-Objects-Concepts 49 M 41 37 - 69
. Occupational Trends ' 41 42 . 54 39 41
Satisfaction Derived from Work 22 24 20 22 3%
Entry Salaries , 10 5 10 12 13
Vocational Areas 64 69, ' 66 58 76
- Job Requirements
' Occupétional Levels o ' , '
/\ and Education 2 24 25" 37 39
‘ Training Programs for . o
. Occupations a3 82 30 32 6%
Abilities, Interests and - '
- Occupational Levels L 38, 29 32 50 .
Aptitudes and Skills 58 ™ 54 35 38 60
Knowledge of Mathematics 67 65 63 63 . 77

At King Philip increased scores were obtained in six occcupational knowledge
content domains for both populations, as noted in Table 14 above. In Table

15 below the Lynn. experimental group achieved increases in four occupational
knowledge areas, whereas the control group experienced increased scores in
only two content domains.




& Table 15
. -Content Domains for Lynn by Median Scores

-

¢

Control » Expe rimental
. Bat:kg‘ rouund‘ Infqrmatiéh -~ Pre Post oL Pre Po;t KOC
_Tools-Objects-Concepts ~ ° 45 37 53 45 61
Occupational Trends 44 42 36 45 40 740
.Satisfaction Derived from Waork 22 17 29 21 . 43
Entry Salaries b 7 -5 : 391 - 12

.9

Vocational Areas 60 - 56 53 71 72

~ _Job Requirements

Occupational Levels . | . :

- and Education - L [ - 28 . 23 37
Training Programs for™ » : o
 Occupations - 50 42 : 38 45 58
.Abilities, Interests and S 7 :
Occupational Levels: - 32 32 ' 29 32 45 s.
: " - Aptitudes and Skills 42 37 42 34 53 .
S . Knowledge of. Mathematics. 65 77 76 74 80

¥ DESCRIPTION OF CONTENT DOMAINS

‘%', - 1. Tools-Obj.éféts-Cohcepts“.' Ti’ils’dﬁﬁtain is concerned with the student's
. &M - general knowledge of basic oomp':ﬁnents_as_ knowing the meaning of technical

terms involved in an occupatien.

2, &;&upational Trends. The need for workers in some occupations change:
. Wih time, 'l.e., increasing, décreaéihg,or'remalning constant. Job
opportunities are better in occupations with increasing needs. This
kind of information “can be helpful in planning which career to enter.

3. Satisfaction Derived From Work.‘ This scale measures the student's
awareness that occupations differ in providing various kinds of satisfaction .
such as Incqme, influence’ over others, responsibility for others or
independené? on the job. ) ’

‘2‘“ P . : -
4. Entry salarlgs.' This is an assessment regarding the awareness of the
B beginning salary levels in a range of occupations.

5. Vocational Areas. This domain concerns itself with the student's knowledge
‘of the classification of jobs by the types of activities performed, i.e.,

crafts, sales, etc.




6. Occupatlonal levels déhd Educatlon This scale measures the student's

awareness of the amount of education. required for different jobs as well
as the range of career options that are available to a person with the
kind of education he expects to have.

7. Tralnlng Programs for- Occupatlons " A measurement of the awareness
' that different occupatlons require varlous kinds of training.

8. Abilities, lnterests, and Occupational Levels. This domain is concerned
with the student's understanding of specific combinations of abilities
(as verbal and math), interests, and leyel of prepration (unskilled, __
semi-skilled, skilled or professional) required for various occupations. i{\
: »

9. Aptitudes and Skills. Thls 'scale assesses the knowledge of the kinds
of aptitudes and skllls that are needed In different jobs.

10. Knowledge of Mathematics. This domain determlnes whether students
know which jobs need general or advanced mathematical knowledge.

CONCLUSIONS

. 3 - ..;". - '
These results indicate that it is possible to bring about change with a group

. of students- who are not apparently overtly mativated toward school and .whose

poor school attending behaviors exceed the norm for their respective communities
(See Appendix D). These ﬂndlngs also show that when a program is o d

to students that meet their needs, positive attitudes toward education an )
training do develop. Project CAREER's involvement in both schools wlth
selected populations demonstrated that greater focus in the-selection of an
occupation resuited ‘from speclallzed training. Project CAREER's training also
produced greater self-confidence in an important life coping skill - decision-
making - with a group of students whom the teachers at Lynn unanimously
described as consistently neglected by the school system. Also following

.- the recommendations of such nationally recognized experts as Marland, Perrone, -
. Herr, and Cramer for evaluating Career Education programs with measures '

as the CM! Attitude Scale, these findings revealed an attitudinal change did
occur within the experlmental group tested. :

The Deciding test is one which reflects more student perception and is best
conceived in terms of assessing necessary pre-conditions -for student motivation.
The CMI - Competence Test measures more comprehension, synthesis of facts,
and implementation of the process which may account for the lack of any change
occurring on these tests at this time. The CMI reading level and testing
format of a case situation followed by correct ordering of priorities or steps

‘to achieve a goal or objective may be too difficult a task for the King Philip

experimental, group. Separate analyses of both populations' data ‘examining

~only the lowest and highest quartile groups with their performance on post- -

testing revealed that low achievers were consistently low in their performance,

while high achievers were very variable in their performance. The author
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suspects however basic cognitive ability to be more of a factor with the fow
CMI achievers, whiie non-cognitive factors are precipating causes in the

, variablllty of the high achievers performance

. P
Effective career development requlres the knowledge of factual materiali and the
sequencing of this informatlon in order to attain a planned objective. It
may be necessary that for some of the student body to be able to comprehend
and make use of the occupational material presented, differential teaching
methodologies will be required with the low achievers and also in those cases
where non-cognitive varlables are suspected impeding p7rformance ©

The Massachusetts Occupatlonal Knowledge Assessment Test revealed in those
curriculum areas where Project CAREER placed emphases change dccurred.

The benefits of the Occupational Résource Centers (ORC)., materials and |
simulation techniques utilized did have an impact upon students. he avail- ’
ability of the ORC and career materials cannot help but benefit other non

Project students who aiso come In contact with the resources.

Most importantly these ﬂndlngs make available base line data to Project CAREER
which were heretofore unavailable. - The studying of these results should

help the Project plan more pointedly in those areas where greater emphases s
desired for this forthcoming year. The current level of awareness of various
occupational knowledge areas has been assessed, whi¢h also will efiable the
planners to estimate how. much effort will be needed to be invested to bring
students up to a desired Ievel of occupatlonal competency . .

Another year wiil be beneficial in better assessing ‘whether extended treatment
or at least a full-year $chooi program, which was impossible this year, quI
achieve better results :

)
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MEMORANDUM .
TO: Al Faculty Members
FROM: Alvin Tagney, Principal .

DATE: December 1, 1975

«

2

,‘ . ' Project CAREER, an actlyity of the Massachusetts Department of Educatlon, is
‘ working with several schools across the state to help them develop career
education systems which involve both cyrriculum and guidance progr.ams.

: English High School is one of two Mas sachusetts schools In which Project CAREER
b is helping develop a federally~-funded Occupational Competence Access Project
' (OCAP). As a result of this program, we hope to help our students to develop .
etter awareness of their skills, to better understand the "world of work", '
improve their saleable skills and to be able to make more realistic career declslons

P In the ﬂrst stage of this,three-year project a group of teachers and counselors
? at English High School will be involved this year with a targeted number of
students, using both classroom and guidance resources. Ultimately, it is
planned that OCAP gl‘ll-reach all students and faculty at English High School

; On Tuesday, December 9 and Thursday, December 11, a group of students
‘will be given career awareness surveys, in order to help determine areas of
) greatest student need for the OCAP program.

. Attached Is a list of students who will, therefore, be lab:sent from your classes
.on_December 2 and December 4.

List "A" will'be absent from classes on December 9 until sometime during
fourth period and on December 11 will have lunch 5A and will be absent from
- afternoon classes until sometime during the seventh period.

List "B" wiil ha\e lunch 5A on December 9 and be absent from aftemoéh classes until
sometime during 7th period and again on December 11 (Thursday morning)
until sometime during fourth period.

In addition, there will be a brief (no longer than 15 minutes) explanatory
meeting of the entire group in the auditorium, on Wednesday, December 3 from

1-1:15 pm.

We,apologlze for the inconvenience to your classroom activities and appreciate .
very much your cooperation.

ven o157 | \




Fis:

o "I;\v.;%-&’u
T

z:d .

P*PEND!X [of

--# ——————

7/

158



Ak

" Third Party Testing

%
instrument LA Approximate Time
A... Occupational Knowledge Assessment 40 Minutes (maximum)
> 8.  Decision-Making | 40 Minutes Mmaximum)
C. Career Matuﬂty inventory | .
1.- ' Knowing Yourself 20 Minutes
y | 2. v Cﬁooslng a Job ‘ 20 Minutes
\3.' Looking Ahead | . 20 Minutes
Y | 4, What Should They Do? N 20 Minutes
’ 5, | «Attitude Survey | R0 Minutes
- D. Harrington-0'Shea Career Survey* 40 Minutes
) ' | i
| * This will be given only to the 70 OCAP students.
» ToTAL s
1. 3 hours, 40 minutes for OCAP students (5% class‘ periods).
. 2. 3 hours, (4% class perlods) for control group. .
g ,
% SR i
a
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TO:
FROM:
SUBJECT:

DATE."

"n\

MEMORANDUM

Creg Martin

Jig Cohen

June 25, 1976

Comparison of Statistics - King.Philip, Lynn English

[

-

Listed below are the statistics for the tenth grade students in Lynn and the
ninth grade students at King Phillp. These statistics do not include the

students participating in the OCAP program.
number of days dismissed, tardy and absent.

LYNN

. Students
Days Dismissed

Average

Students

Days Tardy

Average

Students

Days Absent .

Average

487
759
1.27 Days

487
3951
8.55 Days

487
6124
12.3 Days

DISMISSED

. ABSENT

Topics, reviewed are the total

\ /
KING PHILIP
Stud#iits " 258
Days Dismissed 148
Average .519 Days
- Stullents 258
Days Tardy 833
Average 3.59 Days

@

-Students 258
Days Absent 2439 ,
Average 9.11 Days

Listed below are the students .f'rom both schools -
- OCAP program. '

Stadents

Days Dismissed

Average

51
77
1.26 Days

«

N
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that are participatin§ in the

Students’ " 56

Days Dismissed 9

Average .16 ‘Days
\.-‘
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Creg Martin
. Page 2
June 25, 1976
e
“ ‘. ' .
' TARDY
o Students - 51 | Students 56 ¢
Days Tardy . 542 ‘ - .Days Tardy . 330
Average .~ 10,32 Days - Average . 5.50 Days
~ ABSENT .
Students 81 '  Students 56
) Days Absent\ 5851 Days Absent 719
Average 16.35 Days Average 12.47 Days
TR
/I
) J
.
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_project got seriously ' underway in delivering services to teachers an

Objectives of Project CAREER

i
b

- . * -

Project CAREE_'R- Third Party Po,[st_?Ass.essment

'PurESe

-

The purpose of this final assessment report is to describe differences in th_e
attainment of Project. objectives as compared. to pre-assessirents made at .

"King Philip on. October 31, 1975 and Lynn English High School on November 3,
'1975. The focus of comparisgn between pre and post-observations was not.
‘on the staffs of the repective schoois -but on Project CAREER; staff and the

accompaning delivery system. The basic sources of the data were from inter-

views and personal observations at both sites. Th ¢ Project objectives were - .

ambitious especially in light of the fact. that at. one school, opening was delayed
for construction and the.other experienced a teachers strike at the Qginning

of the school year. It was actually not until the last of October 1975, that the ‘
c&students

The _exception to this was theiyﬂorkshops for the teachers.
»

'This report then will assess the changes that occurred in both schools over a
'.seven month’ period S - . , R

T

' . : Pre-Assess. . Post-Assess.
King Philip Reg. H.S. October 31, 1275  June 4, 1976 -

Lynn English H.S. November 3, 1975  June 9, 1976 ,

The three major objectives of Pro;ect CAREER were: ) 7

1. lntegrate occupatlonally valid course content throughout the academic
disciplines. | / \

R

2. Establlsh @ comprehensive gujdance system incorporating diverse components
~ such as student capability records, cluster awarenesgiinformation, and
assessment-—placement factors. ‘(O(;APﬁg;Occupatio Hompetence Access

Project) . SR

3. Articulate ‘objectives one and two and intertwme all of these in school
" activities as well as to establish linkages - between the school and the
commumty, employment, and institutions- of hlghen.learnmg

. Further enumeration ofafhese objectives is made in the initial proposal and will
not be repeated here g

\void redundancy LW

. Criteria

. The ultimaté cr|ter|a for the attainment of Pro;ect CAREER objectives wull rest

with changes in the students' behavior . While the seven month time period -
does not include suff‘cient tlme to assesi behawor foIIowmg high school ,
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. .
I Dan Keleher - Counselor

graduation for the students directly involved, students will be interviewed

and their reports of the value of experiences provided by school and Project
CAREER staff will be used. A certain number of activities and tasks are

seen as logically relevant for the eventual attainment of productive employment
and education. Progress and involvement in these activities will be assessed
as compared to fall 1975 observations. Student and teacher awareness,
involvement and evaluation of Project CAREER activities will form ‘the basis

of this assessment. Appropriate activities for the Project .CAREER model will
be‘ identified from the project proposal and from the judgment-of the evaluators.

Both of these schools did not.start at the same place and after the first year
did not end at the same place. Progress has been different. . An attempt will
be made to allow for this differentiation as the schools in question are ,
uniquely different. Comments about the local implementation of Project CAREER

- ~were sought. It was cofisidered crucial that plans be made early for what the

school would be doing when the federal funds end two years from:now and.
that plans be made to assume total responsibitity of the Project when Project
CAREER staff is withdrawn.. Inquiries were made as to administrative support ,
and how' the Project CAREER staff was maintaining this support. Special '
emphasis was placed on the- awareness and emergence of a competeﬁcy oriented
., guidance service in which teachers, counselors, and career information:
“specialists work as a team. Reactions to inservice preparatory workshops
' conducted by Project CAREER staff were aISogo_ught. '

Procedures

Based on the Project CAREER prpposél, 'a,standard'ized interview format was
developed. .This interview format appears in Appendix (A) and provided a
consistent way of collecting personal observations at the pre and post assess-
ment interviews. ~ ‘

-
«

Interviews were conducted with Project staff, Dr. John Post, Program Director;
Righard Benner, Guidance Coordinator; Diane Hayes, Career Information

- Center Coordinator-King Philip; and Monica Sullivan, Career Information
Cente,r'Coordinator-Lynn.- Local guidance personnel, teachers and students ,
were interviewed. About 60 percent of the personnel interviewed individually,
the rest, mostly students, were done in small groups. The verbal responses
were recorded by the Tnterviewer od’the standardized' format.  Verbal statements
were verified whengver possible and backup:statistics  sos

/ - _. . . . SRS i

. .
r {33

..Personnel interview
School’ inciuded:

v

din the Post_:}?.,sses sment at Kirf

Joim Young - Counselor

Robert Gieb - Guidance Director = . . g

s “‘
. -';.l‘a




Two cIassvroom'tea'o::hers
Ten students' fz
Personnei interviewed at Lynn English High School included

Allan Tattle - Counselor

L

Joan Russell - Counselor

.. - ] .
Don Twomey - Counselor -

Five teachers

' Eight students. - - : o Y

Interviews were conducted by Dr. Ronald H. Fredrickson and Doren D.
Fredrickson Lo : ~ )

| Findings and Recommendations

The remaining part of this report will be divided into four parts: . first,
a summary chart showing pre and post progress in attaining objectives of
the Project by school;: second, general observations which are applicable to-

. both schools; third, observations of differences pre and post at King Philip;
-and fourth, those observations of differences pre and post appiicabie to
" Lynn English. : _ o .

. : $ o
The observations are further divided as appropriate into four categori'es—-
instruction, guidance, administration and information coordination. A number
of the comments may.overlap into more than one category and should be read
accordingly. Close attentiori was’given to the guidance component of the
Project CAREER. program

The format used in this post-assessment is similar to the pre-assessment
report dated November 8, 1975, .and should be read in concert. In order to -
provide a capsule view of the pre and post assessment of the progress toward
the three main objectives, a chart is utilized to summarize the findings.
Comments made in the narrative section of this report will corraborate these
ratings and attempt to explain them. (See chart on the following page.)
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| . '~ PRE AND POST PROGRESS RATING INDICATED BY ARROWS

Project Career Oﬁgectives ' A

i) k | KING PHILIP

‘ 5‘ e o : )
None b& Started | S00d | Accom None Avare Started Good | Accom-

Start | plishe ness Start | plished

~» 1, Occupationally Valid
Curriculum

a, Performance ob_jective for T3 ' .‘{ N
* each cluster: o ‘
b, Student criteria referem;e X 3
measures : .
c. Assemble learning —_ ] : \ Y—
activities ~ i N Sl
d. Instructional activities
for each cluster X . 7.
e. Pilot test 3 cluster inter- —
disciplinary courses S ,
f. Skill outcome explorgtory i ‘ A ‘ S o i
program - ‘ = - , e ¥ ' ‘

Lo

2., Comprehensive Guidance
Service

a, Assemble career awareness
* materials _ ) A _
b, Computerized student — 3 | =
competencies | X ' X L
c. Develop Guidance Informa- : ) : S ’
tion System - ol =
d. Facilitate Comprehensive
‘Guidance System

>R
b

3. Interphase Curriculum and
Guidance with Placement

- 8, Conduct study of career .
. education programs in . =t X—t—
B  sending districts : ' o ' 168
16 7 b, Identify programs where . :
' coded occupational skills

: . taught
c. Establish links with

" employment/higher —t - ——

education ’ . N

o4
~
b
d




s,g)as defi ely beeh ‘made“ with the 70 target students. The

_stslderL *should be” Iisted in Project files and assurances

made that they Ar f.a matc group. ‘ReCords will be needed to assess grades,

. transfers, drop-guts andmth‘é{' information on each of these students

. ) L IR ’ ' .

B 2 LOCAL STAQEJASSIONMENT - APPROPRIATE

A | " Both Mr-. Tattle and Mr. Young still remain enthusiastic about Project

% CAREER and serving the target population. The assigned counselors were most

. . supportive of Mr. Rick Benner, Diane Hayes and Monica Sullivan and the value
of the Career Information Center (CIC).

’ 3. PROJECT CAREER'S SUPPORT - DEFINITELY IMPROVED
- ‘Mr-. Benner spending two days a week in each school and the employ-
ment of two CIC coordinators assigned to each schopl. made significant lmpact in
the last seven months. It was important that the two schools could rely on
b Mr. Benner's presence and the model he provided for the counselors in ~making
contacts .with academic departments and presentations in the classrooms _ .
4, andc - COMPETENCY BASED CAREER GUIDANCE SYSTEM - SOME
PROGRESS STUDENT COMPETENCY FILES - ESTABLISHED
b
A. ﬂle has been established for each of the target students which con-
tains Careers and Me sheets;, schedules, and far most youngsters the Harrington
and O'Shea computer guidance print out. The Career Data Bani; which will
detail job skills and skill inventories of each student's compgié ‘s stiil in
b the infant stage. But definite progress has been made. Thu:ffles have been.

established and are located in the Career Information Center where they are

. mad ed by the counselor and the CIC coordinator. .
. X 6. CAREER INFORMATION CENTERS (CIC) ESTABLISHED - EXCELLENT
) PROGRESS

Probably the most strik:ng progress ‘made has been in the establishment
of the Career Information Centers. Two welli qualified individuais have been
employed out of the Project funds to develop and maintain the Centers. Diane
Hayes and Monica Sullivan have done excellent work in providing services and
information for not only the 70 target students but for all students and teachers

_in the school. Teacher, counselor and student reaction was most complimentary

o Ay
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4

and appreciative. These Centers have been established on less than $500

for materials) each and a large amount of free material. The coodinators

have been very resourcefMul in collecting material and advertising their Centers. o
Both coordinators have conducted orientations to the Center for classes who

have visited. More work may be needed to add audio visual material in the

form of filmstrips and casset{ recordings; also high interest and low reading

" level material. Using volunteer students as assistants in the Centers is an

excellent idea and the students have profited from it and also attracted other

- students into the Centers. A good start has been made in gjstributing Newsletters

. is of interest to students is being provided.

to teachers and parents about the CIC. Accurate, timely career information which

_ St =
7. and 8. CIC PLANNED. LOCATIONS - APPROPRIATE ' .
‘ STAFFING AND UTILIZATION - EXCELLENT PROGRESS

There appears to be more use 6f the CIC at Lynn High School. Much
of this has to do with the location off the main corridor near the main entrance
of the school and near the guidance counselors. ~Consideration should be given .
to locate the CIC in.King Philip for frequent drop-in and more immediate referral e

by the guidance counselors. Jnvolving cournselor, teacher, student and adminis-

trator on an advisory committée for the CIC might be a fruitful way to establish
procedures and services which would involve more counselers and teachers in ,
using the CIC. Since the present codrdinators are.on Project funlls, every effort
should be made to gain local monetary input for salaries next-year. Evyery effort [
should be made now”if the present coordinators cannot stay with the schools: to. -
identify and train a new person to develop and coordinaté the CIC. It is crucial

that this person be able to relate to students well and be closer to their age if
possible. It does not have to be a professtional but can be a paraprofessional

person with some clerical and interpersonal skills and a high energy level for ®
extending the services of CIC. Simply collecting the information.is a minor part

’ of the task, but attracting and helping’ students and teachers and even parefits in

J¥ent guidance department meetings with the counselors and CIC coordinator
h<Jgcilitate the exchange of information and greatly expand the schools' use

oth 'the CIC and the guidance counselors themselves. An effective CIC in
other .gchools has done wonders for the image of the guidance department with
students and teachers. )

ﬁ the CIC is a critical part of the job description of the CIC coordinator.

9. and 10. OCCUPATIONAL INFORMATION AVAILABLE - IMPROVING
INFORMATION ORGANIZED FOR CLUSTER AWARENESS - e
IMPROVING :

-1t was very encouraging to see the drastic increase and display of '

materials about different occupations besides information about colleges to attend.
College oriented students need to be very much aware of the careers which are @
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avaiiabie and relate to their academic interests. Whiie the printed career infor-
mation is not organized around clusters, Guidance Pacs-are avaiiabie which are °
organized on a ciuster basis and cross referencing.can be done. The fiies are
organized using the Bennett filing system which provides immediate access by
alphabetical order with some common ciustering. The additions of non-print
materials will greatly aid these young people for which reading is more difficult,
The Harrington-O'Shea computer based decision making process is very sound
professionaily and the print-out is very complete and comprehensive. However,
based on the students interviewed, they had spent 15-30 minutes going over the
print-out which was insufficient. Some of the students had gone to the CIC on
their own and reviewed the compiete print-out. Most, if not all, stud were
overwhelmed by the volume of the materiai and had difficuity in sorting®it ail
out ip terms of. their next step in their career pian.  The use of the summary
sheet seemed helpful for many. Perhaps the print-out could be provided in

.Instaliments foliowing the expioration process. It is recognized that some risks

witl be taken in reducing the volume of material and the steps inciuded, but
perhpps this wiil be balanced by greater student use and understanding of the

.-information that is provided. it wouid be helpful if the family couid have gone.
over the print-out with their son or daughter. Maybe this could.be done on a

trial basis with a small population to test out possible:probiems in sending them
home. The quality of the Harrington-O'Shea- statements is good and the inter-
action is beneficial, but some effort is needed to &Qduce the size of the print-out
and the heavy reading requnrement

Administration

1. LOCAL SCHOOL ADMINISTRATIVE SUPPORT - (TOP LEVEL) GOOD

Admmlstratlve support at the Supermtendent level stiil remains strong
for both schoois. At King Philip the Vocationai School Director's office has been
moved to be. near the Principai's office. The Vocational School counseior's office
is now in the guidance suite. Counselors are beginning to share aii students - -
academic and vocational. The support of Mr. Cari Palombo, Deputy Superinten-
dent in Lynn, remains strong. There is a tentative commitment of $500 for the
CIC from ng Phiiip Superintendent. There appears to be strong approval
for greater integration of the academic and vocationai curricula. Greéater admini-
strative suppdrt and sanction in having the counselors .make presentations in B
classrooms on career choice shouid be considered. This would appear more

- advisabie for Lynn then King Philip as the Guidance Director at King Philip has
. already requested direct participation of his counselors e,

2. AWARENESS OF PROJECT CAREER WITHIN THE- Q%TEM GOOD
- PROGRESS
Mr. Benner and the respective CiC coordinators have visited each
department in both schoois to discuss the CIC and Project CAREER. Two News-

- letters have been distributed to the facuity. introductions have been made of

Project staff at facuity meetings. Contmual efforts should be made by the Pro;ect_ '
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director and staff to meet with th prmcnpals of both schools to keep them in-
formed and gain their active support , ‘
; {

3. ABILITY TO MEET THE TIME LINES - IMPROVED

The active involvement of the Project staff in establlshment of the [l
and employing the CIC coordinator was critical in gaining time lost at the
beginning of the school year. Continued cqordination and planning by the Project
staff is also important this summer so that in September 1976 activities can begin
immediately. On site activities of Project staff on a regular weekly basis will
be important as objectives for the second year are enumerated and priorities and

personnel responsibilities are established. -

Instruction ‘ . N : . (

v

1. INTERDISCIPLINARY TEAMS - SOME PROGRESS @

Involvement of the academic teachers has pr‘fimarily been through the
activities of Mr. Benner, Diane Hayes, and Monica Sullivan in making presenta- q
tions in classrooms on their program Careers and Me. Through this program and“i‘Q
orientation to the CIC, extended contact has been made with about 25-30% of

. the teachers. in both schools. Interdisciplinary teams have not been developed

as yet although teachers who are directly involved with the 70 target students

are frequently contacted especially in King Philip. Excellent progress has been q
maede by the wvocational teachers at King Philip in developing occupational skills

courses open to all students.in the high school. These courses will be increasing

from two this year to gpproximately seven next year. Interdisciplinary coopera-

tion is slow but the efforts of the CIC staff has been most fruitful in Iaymg the
foundation for further development in this area. q

, .‘me exceptions, the course of study outputs appeared to be limited. In

e case' of the academjc teachers, Project staff may -have to provide more actual

odels, . dlrect Ieadershlp, materials and classroom resources rather than having

these teachers involved in a range of planning, designing and developing func-

tions. Readiness among the academic teachers for this different instructional ' 4

_ approach will require that the Project set more delimlted and well defined objec- .
tﬁ/es during future inservice training programs

3. JOB.RESPONSIBILITIES - PROGRESSING

. Teachers had communicated during the pre assessment visit that they
wanted to know more about what their role was in the Pro;ect in terms of concrete
- tasks. A newsletter especially for the teachers may be useful if it contams sug-’
® e
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gestions ‘and ideas on how they can implement career education in their respective
classrooms. The Project staff should not be hesitant about providing complete
curricular packages and units that teachers can use in their classrooms. Their
sutcessful use of such materials will probably greatly expand their interest and
knomfﬁ’ ge of career education and Project CAREER. "

4. COMMUNICATION WITHIN THE COMMUNITY - | . PROGRESS

| newspaper, two news-
in one radiqg,

It was reported that a story appeared in one
letters have been printed and Project CAREER was describe
in Lynn._ Project CIC staff is planning to cooperate with Mr. ,
Night planned for November 1976. A similar activity has been conducted at
Philip. More effort is needed for press releases about activities, and a spealirs
list for classroom use wbuld be valuable service for the community and the
teachers. This could be done by the CIC Coordinator. Direct contagt with a

major employer, such as General 'E%ctric in Lynn might be valuable., .
e Observations Applicable to King Philip
Administration : ..

. LOCAL LEADERSHIP INVOLVEMENT - PROGRESSING

The top administration and the vocational side of the house.is a strong

. supporter of Project CAREER. More effort is still needed to inform and gain the
cooperatl&n of the pqncipal of the academic side of the house. The slowness in
gaining this latter acceptance is a characteristic problem of occUpational educa-

tion and not limited to Project CAREER. o '

Instruction | ' . ‘
1. INTERDISCIPLINARY COURSES - EXCELLENT PROGRESS i

King Philip has done an excellent job integrating curriculum and stu-
dents between the vocational and comprehensive sections of their school. The
expansion from two to seven occupations skill courses for any student in the
schools is very commendable. King Philip will soon be the model program for
the state if this progress continues. ' :

2. COMPREHENSIVE STUDENT BODY - PROGRESSING

" ' Homerooms are mixed-vocational and comprehensive students. Counse-
lors are beginning to have students from both sides of the house. There are
still some image problems for vocational students. Because of scheduling, most
.vocational students tend to be in the same academic classes together. It will
take a few years to break down the stereotypes of vocational and comprehensive’
students, but a good start has been made. °
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3. SKILL OUTCOME EXPLORATORY PROGRAM - PROGREL,SSlNG

The Careers and Me program wull provide a good basis for the
explorations of career information, the assessment of interests and abilities and
the schedulinﬁ of courses to develop occupational and educational skills. Assis-

| tance in the administration of the California Occupational Preference Survey to
all juniors and relating these resuits to mnerial in CIC will be a significant con-
tribution by the CIC coordinator. ‘

Guidance

PROJECT CAREER STAFF INVOLVEMENT - EXCELLENT IMPROVEMENT

The guidance director and his staff were most complimentary about the
direct regular involvement of Mr. Benner and Diane Hayes. Their efforts led
the way for the Guidance Director to request that .each counselor spend one period .
per week in the CIC and one period per week in a classroom. Except for Mr.
Young, these presentations in the classroom by the school counselors are still
limited (two or three times per counselor). However, significant progress has
been made and the counselors were quick to recognize the value of such exper-
ience. The Project staff (Mr. Benner and Miss Hayes) have made presentations .
in about 20 classrooms. Students interviewed indicated that about 50% of the
students knew about the CIC. Student evaluations of the Careers and Me program
have been maintained and changes have been made to respond to these student '
suggestions.  One counselor who puts out the Guidance Newslét’tﬁ‘s_ including
one page on occupational information. Efforts to place the CIC in"®he Guidance
Suite may be quite advantageous for students and counselors alike. Mr. ,Yougg
has done an excellent job with the target students throughout the year.

=

Observations A[.Splicéble to Lynn English
¥ . .

‘Administration

LOCAL LEADERSHIP INVOLVEMENT - PROGRESSlNG

The Project director's contact with the system and school leadership will
pay dividends for local acceptance of the Project. The Project staff should
provide tangible material, units, courses of study to th& principal and other
administrators. The CIC provided direct evidence of the Project's ability to

. deliver services to students and teachers. ‘

JInstruction

&

1. INTERDISCIPLINARY TEAMS - SOME PROGRESS
Teachers of the OCAP students havé had the CIC orientation and Careers

and_Me presentations in their classes. Since there is limited or no contact with
’;the-VocationaI School in day-to-day operations of the CIC, the integration of

o g : - e o '
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a career information into the classreoms will rest primarily with the academic '

P teachers. A number of teachers were interviewed (contacted in a teacher's lounge)
[ ] and about 20% said they did not know what the Project-was about; most had

heard of the Project but had not inquired any further. > Most were receptive to

personal contact by the Project staff as to making their classes available. The

output of the 6-8 teachers who were initially involved in the workshops was

minimal according to some teachers interviewed. Certginly more teachers are
® aware of Project CAREER now than in November 1975..

2. SKILL OUTCOME EXPLORATORY PROGRAM - PROGRESSING

The Careers and Me program has been started and is being developed
by the Pro;ect staffi. It was utilized by one counselor in an evening course. The

® . program is not as yet fully developed to form the basis for inservice workshops
for teachers and counselors. A good start has been made. Greater use due to the °
Harrington-O'Shea computer guidance process may be useful for some students.

3. .COMMU(NICAT_ION WITH THE)COMMUNITY - PROGRESSI'G

The Project's involvement with Lynn's Occupations Education Coordinator
did not materjaiize as planned. Mr. Tattle has provided some assistance in
o this area. The Project staff may have to assume more respopsibility in thls area
o than originally planned. _Lynn continues to have a hlgh unemployment rate, ‘
» according to. counselors: 20%. The expansion of the P.M. program for general
‘students at the Vocational school is crmcal if Lynn students are to enter the job
world some day with marketable skills. Apparently cooperation with another
fundec!k project in Lynn for career orientation for grades 7-12 has not materialized.

> " Guidance
. — N—

'LOCAL STAFF ASSIGNMENT - IMPROVEMENT

The work of Mr. Benner and Monica Sutllivan has been excellent. If it

'had not been for their direct delivery of services, limited progress would have

been made. The direct involvement of the counselors in making presentations in

classes has not been as successful here as in King Philip. Administrative

sanction may be needed to expand the roll of the counselor in career education
\ . to reach a large number of students. r. Benner's continued efforts two days -

per week and Monica's full-time and energetic efforts have 'paid big dividends.
b It is interesting to note the referral sources of students who have used the CIC

- at Lynn.

Recommended By No. Percent

2

) ' - Counselor 14 16% e
Teacher ) 22 25% '
Student's own idea 34 ' 39% ‘ .
Other 17 . 20% -

) . ‘ - C 17
‘ ' .- ‘ '.F- \e, N
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Systems Change ' . i y

A basic thrust of Project CAREER is a change in the school system. A
change ‘in role and function of guidance counselors, a change in curriculum te
providé integration of career ‘information in the classroom, a change ,in teaching
practices which respond to relevant issues in the world of work and the needs
of students for occupatuional skills. - If the Project CAREER staff is sucgessful
they will have communicated the model to school personnel, demonstrated how it

can be implemented and wHat is to be gained from such a project, and passed

the responsibility for operating the Project on to permanent staff-members. -

The. Pro'ject staff has made progress in communicating the qorpose and
objectives of Project CAREER However, even .though local staff could verbaily

.describe the Project and acce it was not until the Project staff demonstrated
_In actual behavior in the schodfthe-role and functions of the counselors and the ,l
Career Information Center coordinator that: the counselors and teachers began to

realize the value of Project CAREER for their students: Teachers and caunselors .
seemed unsure whether Project CAREER ‘would be another fine sounding project or
whether “it would produce tangible outcomes which. could be of concrete assistance
to.them. The school staff wanted to have something they could implement Monday
morning during first perlod The cred|b|l|ty of the Prdféct was enhanced by the
staff belng on the firing line. along wuth the school staff:. o '
? 5 4
. This approach to system change seems counter to the, " that one has to
take part in developlng, organizing and implementing a new idea to assure pos-
session and respons:bllity for it later. While the final chapter on this project

“will not be written for two years, experience so far indicates that accephnce and

incorporation of Project CAREER ideas' will relate to the ready visibility and-
modeling of the new desired behavior. Agricultural extensjon learned the principal
years ago that when. a farmer-could see ‘someone he knew adopt a new idea on the
farm.down the road, he was much more likely to change his way of doing things.
Agricultural pamphlets were not enough ‘lf this agrlcultural extension model is
appropriate for changing school systems, it would appear that the next important
step would be to identify willing teachers and counselors who are sanctioned by

. the school administration to also démonstrate these new behaviors. . This, hope-
_fully, would be followed by recognition of their |mproved performance by students

~

teachers and adminlstrators S

Every system is different and the 'readiness to change- is also different.

'King Philip*is further along in adopting the Project CAREER model. Lynn English
.does not have ready access to a connected vocational school with qualified instruc-

tors and appropriate laboratories and shops These dlfferences will have to be
considered in producing system change. - ., = '

it may be advantageous in’%e school system to fogus on the g\uidance coun-
selors as "change agents." In another, ‘it may. be a smalt greip of teachers.

‘However, the scope of Project CAREER would appear to idi ate that the respective

guidance departments should be exerting leadership next year in further implemeh-

- ‘tation of Project CAREER ‘This leadership will probably not occur without the
" strong support and gu:dance of Project CAREER staff }.'. -

3
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SUMMARY

Excellent progress has been maq’ in establishing Career Information Centers
and employing and training coordinators for them. Guidance counseiors are
beginning to visit classrooms and make preséntations on career exploration. The
model has been demonstrated by Project staff. Seven Occupational Skills courses -
will be available at King Philip next year - a 300% increase [n such courses.
Students and®eachers are much more mformed about Project CAREER now than in
November 1975. More attention. is needed to expand the nu;nber of academic ™’
teachers involved at both scheols. Rapid progress has been made in certain
areas in the last seven months. - ' .- :

SN
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mbes ﬁyou y ‘” view occupational preparation as a plan’ of college
preparatlovg - e K,

v

e F Students 'YES. . NO  DON'T KNOW
- l .e‘;-,‘v“ S;k )

R +% . Guldance Counselors ... YES ) NO - DpN'T KNOW

LT parents | P | : " NO DON'T KNOW,

What do you see as the TCm assets of a Career Data Bank on each student'
. accompllshed rerequisite | s and occu tlonal skills?
- P @.,Dlﬂd ‘ Pa -

LR

A
e

A competency—based guidance system helps students. ldentlfy exploratory i
experlences common to occupatlonal clusters, providing a wide variety of
info Atl_gn//and guide students toward areas where they, show greater expertlse.

v' .9 . o

What plans have been made to accompllsh this"

. . : S o , . . .
€+ Ay To what extent is tﬁ& Guidance sta "eptive and anxlous to Implement:"-the" A
/ Cmpbtency—based Guidance System'* : e Vo

1;' ‘ ¥
What do you see as major programs in the guidance component? - - i@'ﬂ:‘
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’ * " PROJECT CAREER THIRD PARTY EVALUATION
) . &
- . ", . Student Interview Format . -
» ! : ‘&' . " N .
Student Interviewed ' * ' Date
e e ' . : e N
%rade . Male Female School N i
- I i ” Vi 4
. m ‘* .4 C Vl ’ ) s .
1. What have you heard, if anything, about Project CAREER? L mx K
' . LW R coy AT
2 W)at course\are you taking in school? b "

E

Title. of Course

o

- &

5. Has a guidance counsglor worked w'nh yoqki
skills and making carger Plans7 Hi

‘Who was the oougsiof’ | ‘* .
How was itﬁelpful? “ '

& oulg you ‘sSee carea' education as just for th

many of _your teachers have spiken abou‘t
ubject" v _

'7 S I?w
their
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L 181



G PO ——n M

VO

S - : v | ’

wl

i [

PV i A _,'.,-_;‘v .

“What has béen your Trepction?

10. What are your ’career*la_ns?

11, ls there additional infoffnation you mlght add which polnts to Ways your
' high school could be lmpro;l:d"
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“First Year Site Visit Report

- _4

b e ' d
G o Titles O"cupat1onal Competence Access Project (OCAP) . . e
o Project Wumber:’ 50241500020 _ ‘ - : ?
Grant Nufber:  G310-75- 0010 : | ;
) . _dGrantee: .Uassachusetts S‘gte Department of Educat1on L :
: -2 Sun LAffe Park LA :
... 100 Horcester Street s T &
‘Z'Nénes]éy Hﬂ]g, MA 02181 « *Fi

& o

' Th1s report 1is made subsej'pnt to an onsite visit May 26-28, 1976

to Boston, Massachusetts. The eva1uat1on team was compr1sed of .

Ms. Susan Klaiber, Part D Project. D1rectsr
\ : Somersworth HH .
. ' Mr;‘Pasqua]e Di ‘Lego,” Part D Proaect Dirdlftor
L . Bur}‘?gton VT
' MslfAnnette liiller, Prograk Assistant, U.S. 0. E.
. " Washington, D. C. .. .

%4
On the 1ast day, the team was Jo1ned by Mr. Ken Franks Cantracts 0f¥1cer,

- U,5.0.E., Boston, MA s .
- v ‘ o B =

--PURPOSE OF SITE V;§IT X Tg*determ1ne funding ‘Bf §econd'year of, a
.-possible three-yedt: praject.“#',_l‘ | Wﬁ»ﬁ L

DESCRIPTION OF SITE V1SIT"“Z, o

Contact Peop1e

© .. ) ‘\;, N R
. N N v

Massaé“hsetts Departmenﬁvqf Education:

. Mo Johp Post, Jr., Director, OCAP s
N {Gredg Martin, Assoc1ate Dwrector, OCAP. - .
R Richard Benner, Associate D1rector%gbc ‘ R
| Vincent Lamo, Director, Center for ®ccupational Educat®n - .. o
" * pavid Cronin, Director, 0ccupat1ona1 ‘Educatin . “ T
| Patrick Heagraff Assocwate Comnissioner, State Dept. of Educat1on »
*' Thxrd Party Eva1uators : ) |
L o i ‘ e ‘ ’ e o
) | _-Tom‘ Harrington- L ! Ll 4 _
.7 BobHaysg - S T I
- 'Vf;'f; C} g . . .-‘j%  : "1.- . ‘ | f¥ f%;%f 1 ¢i’ et




..;,‘:t ’ B . , . o . . ,

“King Philip Regidnal School:

William Costa, Superintendent | ~

- John Robbin, Vocational Director
: P . e . e 4
”~, English High School: : r
Fred Cole, Coordiftor of Federal Programs
‘ Allan Tuttle, Guidance Counselor _ ( ’
: Carl Palambo, Principal | ' ‘
PROGRESS ON MEETING TINELINES: This project represents a joint effort
among the King Phili#p Regional Vocational/Technical School “in- Wrentham
English High School in Lynn, and Project CAREER at ‘the State Department
*oof Educition. I - REE N
s At King Philip, the target grbup is composed of ninth gréde students,

~and at English High School,- the target group is tenth grade students.
At each school thifre are 65 students in the "experimental® group and
. . 65 student in the "cont¥®1" group. - R

i

9 A : i_ ’ . ' ' : \\ i +
The false start at Classical High-School in-Lynn, occasioned by ‘a fire and
a subsequent teach%' strike, resulted in a switch of project activities i

, to English High Schifo] and therefore, in a lesser level of develdpment,

;7 ™4n English High than in"Xing Philip.. English High School, however, has

.+ Some strengths .sucl.as a better balance of coeducational involvement and

~ a Better balance: of ‘minority. involyg
~egsential complement to the King. . L
ol O
;gaé% school has establishe ,’._Careé_%gjomation Center (cgc_). This .
. lsce has a library of hu ds-of [tandbooks on trades an professions.
B 'th*tline .qualificatidns, provide job desgriptions, discuss salaries
*.a  and Denefits and off#¥ geference sources and cross 1 s for™ . ,
L further irvestigation.” At Kifg Philips the' CEC is 18¥¥%ted in the
s school libyary. At English, ¥ is_located 11'33e Juidance office.
* . The evaluation team cftéd the* fg
R R asgbeing’outstandingg< = =~

ient that makes it almost®an
ip site.. : '

1owing aspects "%’f:‘tlje OCAP project,

i

o, ™ 1. The 0G “j'JY‘Oj{e.(&;E. stafd d:as been very sensi tive to the area of
procg¢ss documeWtidtion. This documentation; afong yith measures of
student outcome as- the, project.matures, wiTFronfeibise greatly to the

. __%ransportabﬂ-i_ty:qf the clugter curri cuﬁ:ﬂ%ﬂ;éﬂtiﬁﬁ!é? being ‘undertaken
C e achuse

ftere both to other distrig#t in Nass ts as”welT as to interested
b gStates and distric#s atross the®ountry. These aspects- coupled. with

M Sophisticated plans for the dissemination of materials and outcomes is

tg.be commended, % . SE + ‘ R
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2. .Sound p]annlqg strategies have been developed for the expansion
of the project activities into the 7th and 8th grades at the King
Philip site and to additional administrators, counselors, and teachers
in both sites during the second year of the p gect. This will con-
tribute, positively to what may currently be tdvhied a weakness in
program articulation. In addition, new students will be added each

.year as the current part1t1pants ‘move on to a hfigher grade level.

Students viho progress on to the next levels will be followed with+
continuing evaluatien measures. "

3. "Administrators and teachers at the King Philip site have been
able to build, very ‘effectively, on already-establi'shed curriculum -
efforts to 1nsta11 individualized and continuous progress programs that
stress accountab111ty for the level of skill compatency achieved.

4. - At the EngI1sﬁtH1gh site, by conparlson, the proggct has been,
quite successful at initiating, 1nnovative curriculum practices within
‘the overall career education effort This success # evidenced by
the enthusiastic 5‘ t1c1patlon of the teachers in deve]op1ng their own
creative ideas and lesson p]ans for the delivery of career education.
activities.

»

5. The enthusiasm, commi tment and dedfifition of the experienced

~staff which has been assembled for Precjec® OCAP 1s cammendable

..6. The degree of visibilitg baing given- thq'ﬁtAP project both at
the local sites and ig the Massachi®etts Department of; Education will

“contribute not only tJF its future success,’but. also.£0 the -ul timate

use of its results by ophér districts across the State. Similarly

..cooperativg relatie@ships belng intained between the project, the

business/industridY community a the public institutions -in the area

~being served will likely contribute greatly to' the cont1n'at1on of

project ach  1t1es past the per1od of Federa] funding.

7. The progect has been so® uccessful in"bu11d1rg on prev1ous
research and deve]opm t work*apg on the previous practices of the local
schools that ]t is frequently d1ff1cu1t to iselate which aspects of thi#
current educatignal environment dre attributable to™the project.and

which are not. ile this presents proplems for evaluators, it is in
the decided best 1nterest and 1ntent of the Part D Exemplary PrOJects
program. , ‘ - : .. &ﬁﬁ  .

" While a twd ~-day v151t pr6v1des 11m1ted observaﬁzonal opportun1tﬁes, the

evaluation team felt that the OCAP pr0J°Ct vi Mg want to give attention
to strengthen1ng the following aspects of the progect durlng the
second year
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T ”‘gvaiTgb]e-forwuse at the King-Philip PRegional School..”

o

. | 4

1. The evaluation team notes that only 65 students are identified
as being in an experimental group in each of the two project sites. s
The admission of project staff that services to the same number of a

‘students in the two control ‘groups are almost equal does not-alleviate

a concern of the team for (1) an expanditure of apgroximately $171,818
per year is a high level of funding for only 130 experimental group
students and (2) if services across the experimental and control groups

“are almostfequal, the project will have problems in measuring significant

differences in student outcome that can be attributed to the project.
If these observations are correct ,the team is concerned that the
project staff take steps to (a) increasa the numbers of studentg, ,
teachers, counselors and administrators *in the.experimental gr‘l; and
(b) seek to identify a group of $tudents either in the project Wi tes or
in other comparable communities in the State who can be tested as a
control group and who have not been afforded the services of the -

project. '

2. The evaluation team notes that of the eight positions (pro-
fessional and clerical) to which the Federal funds of this project
make a contributfon, the five proféssional positions represent four .
nly one.woman,. while the feur paraprofessional (library aides
jtarial/clerical) positions are represented by four women. This
M pattérn appears’ to reflect an imbalance in hjring practices;
vhich, "depending on the ability Qgggheyggggﬁgpyahda;gqipigpt'to docu-

" ‘ment recruiting and selection proledutes ‘used, may represent a violation

of Title IX of the Education Amendments of 1972. Itgs urged that the
State-level administrators assuming responsibility foF this grantavfard
geview the provisions of Title IX in this respect. 1If, after a .
horough- review, it dppears that iaigéquategdocumeﬂtation exists of the
recruitment atid/or éoﬁ;ideration ofMiqualifigi women for professional
positions, ° ., thenadit-js requestedgthat’steps be taken to corfect

the currently imba1anceq sté???ng ratio. : . .

T3 whffé'nqtanece55ari]y ré?ated to the staffing imbalance within
the project itself, the.evaluation, teem also notes that they were 3
advised that the King Philip Regional School enrolls a-veéry low leve

of both women and minorities; and that, as a result, ghere is quite an
imbalancg’in the gavdlvement of these groups’ in the Part D project. .
thile th€ laow level of minority enrollment may be attribuiable to-thHe

ethnic composition of the communitiesibeing served, thisgednrot be Said

" to be true of the enrollment of femdFds: . Therefore it i3 requestéd that -

the responsible State adménistrator For this grant award review both
the recruitment and enrollment practices of the school with respect<to . -
Title IX as well as the affirmati¥s action undertaken by the Part D.
project staf to recruit a highar level of women and/or minority
students who should receive the benefitg, of the Federal funds made ...
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N entlrety in tﬁe sécond year of the project.

’ e
5 . )
. Hhile the evaluation team cited only the three areas listed above to
vhich, in their perception, the project needs to turn attention,

the U. S. Office of Education calls to the attention of the project .
staff the following provision of the funding guidelines under which
the project was funded and the proposal response to that provision.

The guidelines for the Part D pré#gram in 1975 called for the articulation
of the occupational cluster programs with existing career education
programs at the elementary, Jun1or high, and postsecondary levels to

the end that a young person's, tran51.1on from one level to the other

is facilitated. S

The proposal from Massachusetts which was funded by the U. S. Office =«
of Education, on page 12, (Part 1V Continued) states as follows:

~ "Goal 1: To facilitate student access to occuptlona] opportun1t1es
through the provision of a guidarnce system which 1ncorporates
student capabl]ltles.

*
-

"Objective A - Develop an assessment - c]uster placament system»

2 ‘'which will aid students in making tentative ed¥eer-choices and :
‘ facilitate placement in<the Skill Outcome Exploratory exper1ence. '
1. 'Assemb]e career awareness materials which c’ement ex1sting
elementary and junior high prcgrams.
- v2. Assemble test batteries to meaSure'interestéﬁand abl]ltles
‘ .. relative to the propesed exp1oiptony clusters.

"3, Coordinate learning processes for career decisidnmaking
‘.{ "g. App]y materlals deve]oped ‘in-423 on sampTe populagdons. .

The U. S 0ff1ce Qf‘fducat1on, then, expects that the project will,

in fact, "assemble career awareness- nater1a]s vihich gomplement exlst1ng
‘Jelementary and junior high programs" and will "appl¥ materials

developed in 1-3 on sample populatjons.” - This aspect Of the ;project is
.obv1ousiy behind schedule as refld€ted on the chart of timelines

'in .the initial proposa] and, tﬁerefore,ﬂhust be addre55°d in its -

T L T
.l

.

‘Béséd & 'oun Hitua

aIuatl n v151t to the progect, we understand that
"career education prodrams,” per se do not currently .exist at the
qe]ementary level in our project site; therefore, we viould expect that
the ongoing '"general education e]ementary program" would be complemented
by the ass#embled-materials,-2s the project is committed in the initial
* proposal, and that the "materials will be applied on sample populations."
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' Surmary and Recommendations:
2 .
i To sunrmarize, the evaluation team cites the following areas as aspects
“' * of the pr o,)ect which are highly conmendabie: , . S K
K Lo
- (a) Eﬁforts of the project to documént, careful Ty, the processes
i underFal'ep toward the achmvement of -the pro,)ect objectives; ‘
L'I e s&und pl-anmng undenvay for the expansion of prvect\ ip
s‘du iny the remamder of the project; "

s o (c) The King Philip School's ability to build on prlor dcve]opm tal
3 " work on 1nd,1v1dua'l1zat10n aqd continuous progress prUgrams, ' J _

, (d) The*bﬂfty of teachers in the Enghsh High School site to. '« .
develop and™implement creative curriculum interventions for. career:
education purposes;

\(e) The.enthusiasm, commi tment and dedicatwn of the experienced
pro.]ect staff; _ ..

(f) The degree of v1stb1hty being ach1eved by the pro;|ect and - S

(9) The utilization of prior rtsearch and deve1opmenta1 activ1t1es

- and the previous practices. of the Tocal sites in the overall prOJect
7.7 strategy. _ \ . oo

-
-

. &' The team did fee'l. however, that the pro.)ect staff Shomd nov/ turn
y 2 their attention to: . |

Lo (| Th&,expansmn of pr:q.}ect act1v1t1es to consid 1y more

students teachers, . counselors, L adm1mstrators.),¢ . AN
' (b) .The red fimtion of a control group .to be” used for the purposes |
. of evaluattng studen outcome; ] _

' - {c) The teview of project. h1r1ng practffes as"these relate to i
4 .conformance-with Title IX of the Educatwn Amendments of 1972; and

@ - -
" al #(d)- The review of student recruitmamegnd: student enroliment
T Brattites ip K1ng’hp School ahd 'm th1s plll§ect as these re]ate*fso‘
: Title IX. . ‘

ﬁadmtwn,'the U S. Qffice of Education r;equests thatm'
during the next year be-#evoted to meeting the commi tment;
«  project mth respect to articulation act1V1 t1es
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“In conclusion, the project has more than'm\et‘, the vast )‘najority of its .
g © cormmitments during the first year and where yteaknesses' are syggested it .
> is felt that mitigating circunstances existed which slowed it g‘ogress o
It is tim recommendation of thas . evaluation team that the project be *
: cohtinued -for the second year ofggperation and at apppoximately ‘the :
’ ~ same level of funding as was allocated for the first year. N
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